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i ﬁw&fﬁw&fﬁmﬁc&n&f SESPLBP B - -ginning, of - tradesd tatpuists, - Phe e
B ' _afﬁ# TS professton - toretnmection - hetwoen Shmmuistios dmb— Gy o hanpus e o ise e ret that =it

foveam koyuuage the L muage of tha

Y insist it's

) of TEFL and TESL, w

S Nater This 1x part Bea of an artivle
_'éﬁwpred jmm a.speech by Jim Al
brfnm various TESO,. Aiiliate nivcets
~tagy: This parl is on lingatstics,
?‘#SO&, bilingualism, bdingial and

.

b‘m Us. Bt
its “past - history, -present status, e
[atzm* -prospects: and -of *the relation~"
. ship between nutional TESOL and its

Az about nuttonal TESOX,

- affiliates and individual members. In

- ‘Part: ¥ Pr. Alatis discussed the o

‘ngxmrwﬁ:rh —ure-wo much o ot ﬂ‘f

Wt‘xs*iiirgmn Education, and Englisk:
~ESLEFL, TESQOL, ete. This part
bf‘grm b lxmﬂ f’frrt I left off. -

Y

I,n txrdor tn mmlu&t' the cnncrpts
we came up with
yet apother acronym: TSSOL, which

stands hoth for the organization wnd
ﬁor the profession {hat it represents,
-While we were going throligh . the
“theoes of deciding what to’ eall this
- thing; one clever wag thought that we

-}f'fshmﬂd <call-it Teachors of English for

‘Linguists of Other Nudons; TEFLON.
Punch line: It never sticks!

¢

Pronunciation
" Htis not surprising, noi should i
be, that, in a group that has to do with
language and languar - variation, there
should be n division of opinion as to
prounciation. There are these whe
sy ‘tiyvsal/ and those who say /tesal -,
the former and I cluim
to have the support of open and
checked syllables in the historical de-

wlopment of the phonology of the | of the tengue, or /e psuzs linguic,

English language and even “low level
transformational rulesC to support .ne,
But more importantly, I rely upca us-
age, and since I talk more dhan most
people do, MY usnge is going to be
the right ucage, of course! Ed An-
thony suggests that we e'.o',xld pm-
nounce it T, as in beret; T, as in make:

S, as in &sland, O, a¢ m pm,nh'. and .

.. as in shoula.

Prolessionalism .

But the begifini;lgs of professional-
ixm reallv go back to shortly after the
Serond World War when large nuis-
Sers of foreign students began to come
to the US. Willihm Moulton of
Princeton, in an articley that he wrote
on the' trends in ling}ticg, has sug-
gested that there were/two things that

verned fargedy with- fiaeign Mudents
af the THEFL type. and socond, thiat
it was it the huinds, svent from the !w-_

TEFL i a very impectant distindion,
it the thihg thet bas actually. cen-
trilnnted -to- our vy professiorcilism,
Ariother distinction, or faet, Iy that,
{rom the twunmng. we've alwavs Bad.
one problem in thk fiold and- thait - is
~that we've niover md enough Traalified
people, ~never - hued emouph - qualified
personnel - And T want te exuphosize
this because [ want to attack s vig-

Caronsly as T em, e :nutmn. risait now,”
that Ahe e Im& of having Lustiod -

Sngelish ot vour mother's lap. does not
necessagly theret vomnke y e e spes
cialist or qualify v te teach alish
ag o oeooqd Tangettoe
having learned S{acish of hore queils
ifies vau te teac h ~i.onish, That uny-
body off of the strert ean b picked
up and ‘pat into’ 10 Tekissrun and
expected. to teach FS8L 5 pueposter-
ous, 1t does us o . cal disservic ¢ and
it ruins o l of Rids because these
people don't have the kind of attitude
and the kind of understanding {9 xav
nothing of the shiit- and knowledge,
that is required to each childron of-
fectivoly. -

A.ul\ap ..‘.‘.E,

I really like ac:e nvms, so 1 created
vet another one; s mv LADPSE ac-
ronvm:  L-A-P-S.3 It has nothing
to do with linguisti- lapse, nor slips
(31
such phenomena as thase., T leave that
{o our hnguswt fricnds to hanglle, 1t's
a memonic device that I use when
people ask me “What ix it you think
every TEFL/TESL ought 1o know?
or do? ar have? be trained in”? the
courses that he should take?™ Of
caourse, T don't mean this to Lo nerely
course--ounting or vredit codr. g 1
mean the hinds of coarses, the kand
of knowledge that “can be anassed
which qualify a person.

The I, in my Jeronyvim stands for
LINGUISTIC'S. The kinds of knouwl-
edge that one gets if he is exposed to

n course in introduction to oneral
linguistics, The lung that’s impor-

tant about this i~ pnot so mueh indi-
viduwi facts as the attitedes toaards
inguage. toward  linguistie  change,

o

RS

Cof early lingusts,

anv. e thian

Sy

fo Jdatnes Al Bacentive Reeretooy
. ) . - .. . B . '." . . o Lo
Cdivtitnaodied thoe cacdy davs i BERL the dictinction otweets spiewehs ol
L thisocomniey Lo that, it was con- we ..hnm e e planee. of . ath

anseens afd el tres and b diatects
s x..x;mm nt arad \'.nrth\
and of themsepes, |

1 hgve an Losub ik

stadent: o TRELOTESL, TESOL, -
TEFLON really docs v goad fel un-
h- Cter Lims Al has been exposed fre-
quentdy in oo furmad way to thv sty
of 1 foreign bnguage. He'll never e

Cprediate the problenss of his - stuehmtst :
The A I omy deronyvm stunds e
Tve already afe

ANTHROPOLODOGY
fuded to the anthropolosient appeoach

the potion of culturs] relativity, the

utderstanding thal other peaples’ cul-
cre ol 1o, 1hes there are dif-

e
feseat tearning sgvles this praople have
that ome mitst e into cecotnt as he
govs Shrough the proccdure nf to,u h-
’mn anvthing, - - '

The P oin. v acronym «inmfs fuv
Y CHOLOGYN, and  more,
CHOLINGUISTICS, The psyelw,.n-
sest koone who applies the knowlh
cdee fromm the seicnee of payeholosy
At ctenbines at wich krowledge about
Laguase and  lingwisties towatd -
destanding the problians of Lnge e
cequisition,

The 8 stunds for SOCHOAXY
SOCHTOLINGUINSTIOS and tha
te o with the notion of sovial,
gion o], functiond varleties of tin: §.n-
cutane which, at le st domestionlly, o
fers to such varieties. o« “Blaek™
Foohish or the Foasliste of Appadiecs on
whites, Bu! *hat’s not the exclusive
u=. of course. It also refers to Ln-
gt variety, 1o Hnsuistic dive: -y,
in India, Africn and G over the
world. It hus o dn wvith the o™
ve not so pure” §m”La',:A.\ sucn s
the puristie Lunataee of qodem Creek
va iR more poptlarione, the vioas

dinlects, soQeallod, of A Bie, e so
(3¢
The 19 stamis for PDUCAT SN

whiuch | equnie with Pedagogy. And
the kinds of (hings that are invoi ed
buore are the thines it one learm- an
“he methedok o v elioscs thoat vy Dive.
It fgcludes wie. aods and nuteriade, Ge-
oy and practice, practice teachin,
demonstrtion, obverviition, shack an-

e, the es, o-nre to inguage lab-

Conting: S en Nex! ivge
I,

¢ 21

af studsy i "

1 refer here to the
Cqstairy - of  eultueet-aathrepology -aid

ors.
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—maciation,

Contite ! from Peage

Loenfeey and - teehiolopy:, Hut it e
e testine atd e St iy
O Bone aosun 2 fur | olso, H

St NG ASH, Gl fier Wdh

et we'ne taiking ol ‘
g tselll AR L K }me- g
' ‘& Ristory - and. dmﬂn;mw“x* vl e
l',xxgh:sh hm...mgv el s Hiteratare,

ERRIE
LR

* alzdd Fpelish stoutuwe saorphiobae.
- and synboc and phugs Sug oMb ot e il Ak sdiony e —
e pesprending G thess,

< pecutian thudls going to bree hilinguad
Corienialthdlr. counterfRey the bl

U tokye e the Bicinksh fangnige} Npanish

st uetisie, mesphology dnd wvntax, Sa,
a4l about .

oson who B oquatificd s this Bold) we

Coares Gifkite sdeont o s eeatt who s - m{'xmtmn

hatl this kind of ecithe, formal train
Cinge o whe has soquired this kud of

o kniwwdedge on his owar throgph espe-
L _.ri:':xt'x'. .

-
L3

!%indmg a Hmm- -»

© The other thing !mt has- distin.
- gished this pwh» don, s the Voo
- Peive gone on, ix that it has teen, ripht
f&om ﬂm beginning, intordisdpiimrv
Nets
m’g*mtmtmnk could cover us. Thel..
gristie Sociefv of America wis m:t
Cpart: ‘.uiar!.v cooneeand with  things
. practical and thines huving to do with
" teaching. The NCTE was more enn-
crrned with teaching English as . o
hw Lipzuage. NAFSA did give us a
hote for awhile but we were o little
sectnt. Noo professional jourpal, 1.0 2
newslettor, no conforonce of our own,
“The MLA, the Modern Languiage As.
wis for foreipgn Limouagse
tenchers, and the Center for Applied
Linguistics was not a u\-mlvorship -
ganization. The American Speech As-
saviation was more concerned with
pathologienl aspects of spocch produc-
tion and often even Libeled the Kind
of things that we are_ jnterested In
las pathological or physiological, to (he
great denigration of evervthing  that
we have to sav. Henee, we hive the
now  organization: TESOJL. It was
19668 when we becime a0 roving or-
ganization. For three coars we were
m ad hoe conference: we had three
ad Ne conforences, one in Tueson,
then San Dieso. an'l then mm New
York: :md in New York we gdopted
aoset of v Jaws, elected oflicers, :x'.l
becane an oreanization . But the o -
ganization has grown, sccording to the
needs of the nution. EFL, of cotirae,
Tis not only on the university level,
but on the adult hasie vdéu':niun lew el

22 [ 4
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— N0
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4 pole .
bt by

CThus Lie s had

frons whosé muoe the aeronam de-
TESM, itvolver, allmost by ilels
inition, Wit el u{!umtmn. e findy
dne gt of Bitihooad educition bt
suad, e B meagis twsy ) s tetees s
andaa very Bapenta pao W
after adl, wackhiors of spesiae
liniivs At in the e
the . =MLt en { owre i- Feranaition
of il doret it there e -0 Linnages
My Ronwe ol - oonider the
two s svionviemus, Ay i -
ciro, inoan articde in the 1 ESOL
Quarierly, has sodd: that the s dhe
sieed terminnd Givierves o TRESOF,
cotrxes are hilingudistny md bicul-
u:nl"'

Neeow] uﬂu in fael,
and FROL e the Latne con bl
e dobondl OUne shing, howeser, «is
vwmin amdthat s thet the fen can-

st be soparaited. Any bilincuasl eda
¢ !txc n progrom in the United Stafes
must inclinde an Qective ESOS, com-
ponent. I doen’t see how we con ecnpe
thut, Comveasely, any ESOL veaprinn
that junores the children's it Lin-
astrrpe is hikely to be inceflective, 11801,
provades o strades o o feachin g tan-
dord Foaslich e childrens 10 whom

Ste,

biliei randi
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© o detter \UL 6, No. 2, Nov. 76

An Annotated
_Blbh%ﬁlph Oﬂ ﬁS
At The Elemuxtary Level

By Jmﬂm Varms O'Kecfo

R« uhms on the e!emmhry fovel is
!“ - nﬂ too often ignored: in the field of

- . English as a second langunge. At the
_.Urtober - WATESQL svorksho

T ‘ “reading it was supgested that this par-
RN - ticular skill arca’ ‘get more Tecognition
= o within the: Josefina Var-
 ; j -gus O'Keofo, Head, ESEAmfl‘itle T
- MSOL. ngmm working at the Key
_ = - Sohool inc Arlingten,. Virginia has of-
T foned _to share her annotated bibliog-
o aphy-of reading texts and materials
L that she has used_.in-her teaching of
" reading on the elemuntary lovel. These
~gume- materials have atso heen used
~‘with native speakers in elomentary
riiding  programs.  Pubtishers® - nd-
drasses'\sweﬂasor&efnumbeﬁs are
included.

: 1. Motivator Actirity Card - Kits
(Singer: SVE—Society for Visual
- Education, Ine. 1345_Diversoy Park-
~way, Chicagt, Itlincis 60614}
- -Initial- Consonants - No. 1005
ZIET Fimal Consonants -~ No, 1006
Long Vowels - No. 1007
. .Short Vowels - No, 1008
Consonant Blends Bingo - No. 1011
Consonant Digraphs - No. 1012

I found these kits very useful for be-
ginning students of English with very
limited proficiency. It is also most
helpful to students who have some En-
glish hut need reinforcement in cor-
reet pronuncintion, in snmp!e spetling,
and vocabulary. Students in groups of

~ two to eight ean use the kit by them-
selves in the regular classroom with
the guidance of a relinble “buddy” ax
a volunteer aide, or a teacher. In-
dudod in the above list are kits that
prove.! helpful to Spanish- spmkmg
students. Thev are attractive in color
and ernsable with tissue paper.

2 The Reading Helpers: Levels Twa
through Scren hy Glorin Orlick (The
Book-Lab, tne. 1449 - 37th St " Brook-
ivyn, New York 11218)

foevel 2- No. 2120 Level 5-ivo. 2150
Level 3- No. 2130 Level 6 - No. 2160
fovel 4 - No. 2140 Level 7- No. 2170

Most useful for classroom teachers of
non-Engli*h-spmking students  with
varying levels «of proficiency. Con-
ceptual in approach, each lesson
tenches basie skills incrementally. A
“buddy” or aide can-use this easily
because there are explicit directions
for both the teacher and pupil on the

-

)

sw Vot T wo 2 Wﬁ% e b

Yoft Eumd P I'Im'h exercise can be
 detactwed and  duplicated on dittoes

for. claswork or - homework, Used.
originally  In- New Yok for Puecto

* Rican sttnimts .'md seamd dutect stu-
depts. T

3. Weilcome & kngkaﬁ by '!'lwmas

Lismore - Revised Edition, 1974 (Re-
- geirls Publishing Co,; Inc.- Two Park.
-Ave., New York, New York 10016} -~

Lovel 1-No. 18073 Level 4 - No. 18076

_ Level 2- Nu. 1874 Level §- No. 18077
o Level 3 - No 18076

Useful to the ﬁudem who is mkmﬁ
ESOL elmses. He wan. take the book
home -for- review and reinforcement of
grammatical  structures and voeabu-

lary alretly leasned.  Attractively il-

justrated, it provides the student with -

“help_in reading and writing compre- -

4. The Miami Linguistic Readers:
ESIL - The First- and Second Level

: ngmm twenty-one separate student

tookis drid twenty-one soparate’ works |
hooks (1), €. Heath and Co., P.O. Box
3172, Richmond, Virginia 23205)
‘Speciilly desigued for Spanish.speak- .
ers. Field-tested in Florida and- Cali-
fornin. Startipg one step before the
usunl reading program, it helps stu-
dents gain oral/aural mastery of the
neterials they are expected to read in
the regular reading program. It alse
provides new mmmntiml patterns
and handwriting prgetice. 1 found this
to be very useful to the Spanish-speak-
ing and Korean students because it
concentrites on overcoming the pho-
nological and morpholoagical problems
encountered by a majority of these
students. The storvy contents are of
interest to varving age levels and are
of multi-ethnic orientations.

5. Bill AMartin Reading Scries: pub-
lished by Scott Foresman and Com-
grin’

For students of varying pmﬁcwncv
kevels and for different age levels con
taining books of different topics :md
interesting to all ages. An important
feature ix reading with rhvthmic and
musical accompaniment. Can be used
as a short listening activity as well.
There i plenty of vocabulury and
granumatical  weiforcement. - Fifty
hooks with cassette tapes. 1 found
these books very: popular among ele-
mentary  children aged six  through
twolve: can e used as individual or
group work to culminate a TESOL
Jesson or language arts Jesson.

6.  Bowmar, Inc.

Thirty books and records are in this
set. For clemetitary grades, but ean
he used with junior high students.
Small, handy books with records in
the back pockets, The readings ac-

)

e:mi;xinied t‘&ﬁh BRISIC, phiu rhym« .

and poems for supplonmentary. aetiv-
ities. . Cinn e used for short listening
actiﬂty About: ton-of- the bavks are -
also in

- Spanish- edition. - Vol

with * kindergarion ” through.  third ©—

gmdvs,

- English Arvund the World puh« L

hahvd by Seolt Fonsnun

- Used - to -~ supplement - the Bmv
hooks and. records,  Series mdudes
flush capds, tapes, tecords, remding

cirds, posters, a toacher's msneai——~

~Rtdont - xoks; - workbooks, -

ads and. test pads.. Can: hem#*dfor

iunior and senior-high studonts s well
a8 comentary students, depending o
the proficiency levels. The :mstors
und flish cards are quite useful, par

ticularly for thesteacher- who has o -~

-tite 1o develop and coltect visuat aids— ©

The visun! materinis have been chasen™
to develop conceptunl skills rs well ‘ns

‘English languimge skills. However, this
_is 1 huge series nnd one must pick and

choose-what wuu!dm;rkinammw
Iar program,

R, Learning Basic Shills T‘kmugk
* Music hy. Hlap Palmer (Educational
Activitios, Inc., I"mc-port. New York
115 - - -

‘A collection of original and simple

game songs and rhyihmic movement
adivities on phomogrmph: rocurds for-

children in elementiry gravdes, M:T-:

fun mmd educiitional. Pesigned for use ;_.1

with Head Start wnd special educn-
tion pmgmm~ but particularly cffec-
tive with ESOL, voung children. Top-
ter mchrde sizes, colors, foods, home
activities, ete, 1 found these records
very useful in reinforcement of vocab-
ulary and grammar by memns of mu-
sical and manipulative activities, .

9. Capitalizatin and Punctuation:
Programs f[or nditididized Instrae-
tion, A, B, C by Richard Boning (Bar-
nell loft, Ltd. 958 Church Street,
Raldwin, New York 115100

I have used these materinls with ten
and twelve vear olds who have been
in the United States for a year or so
and who neatd help in the basic me-
chanies of writing and spelling. The
exorcises develop the writing compre-
hension skills in an increment.d way,
An important feature is n self-testing
exercise at the end of cach lesson,

10. The First Talking Story Book;
The Second Talking Book published
by Scott Foresman

Fxcellent stories  for lat:tomm: and
re;-ding. 1 use both stories in our
“I'ESOL Library” in the ESOL ~lass-
rooms.  Each series contains twenty-
one lively, interesting stories:  folk
tales of various countries, popular
stories of tu; s of interest for clemen-

Continudid on page 16
15
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tary school children. Attractive ithus-
trations in enlor; ewh ook with 2

_3_34_13 pocord I he tatk - pocket.

iny accompany wich serics. TESOL
«tudents of Aaarying Joveis - of profi-
cit"a'g’ cin profit from this nmterial,
Thal stwdents of extremely tinited
profiviency ek lisfen to the teacher?
or an aide 88 the stary is bhoing pened,
or if he can deeode and understand o
some doRree, he can listen and follow
tha story on the printed pge”

Johunnt Guecione from the Prince

Gootpes' County Public schouls, also
anpgests The Jacerarda Indiridral-
iand Languagy Arts Program jor ESI.
in the clementaty Jowvel. | See ad in
this issue. 1
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A -Professional I s3anis isation fnr Tktm'
Concersed with the Tea hing of English .
as @ Secrand or Forvign Language and -.—;"—

| oi *andrsrd Iingimh as a .\w‘cmd !R«fect

.Messages From

- In° setting up this first issue ﬂf our
Tenth. vear as a professianal orgoni-
. " zition we asked the past, present, and
v e pexte-prosidents to-comment, if  they
Lul U yionhd, on triea questions which seem
“tovbe asked- quite often nf fate to and
hy members of our mganmlmn The
guestions were; What is to be our pro-
" fpsstonal position it~the sceming con-
fliet betreeen ESEL and bilingual/bi-
cultural cdwontion? and, Giren the
present criticism of many of the audio-
lingual techniques, what should tecach-
ers do? The following are the re-
sponses which we received. Note that
. President Gualvan cavered both af these
. Questions in the last issne of the News-
__--__-___--——~———-Mfer and that Dr. Alatis disetisses
' them in this tssue tn Part Il of his
urticle. The Editor,

Harold B. Allen
President 1966-67

When Gilbert Phe!ps wrote on “En-

glish Idiotn and Fglish Culture in

, English language Teaching in Jan-
' wiry, 1949, he, like vther teachers of
— . English in non-English-speaking coun-
tries, was woll aware that ESI does
not proceed im a cultural vacuum. In

“One of the greatest benefits to be
nined from the study of a forelgn
linguage, if it is propertly taught, is
some imaginative insight into the way
of life of the people who speak i@
He then explained that “properly
taught” means “taught so as to re-
late the language ¢» the Lfe and ac-
tivity of its speakers

When Robert Lado’s  Linguisties
Acrcss Cultures appeared in 1957, it
performed a great service to the pro-
fession, not by a sudden revelaticn of
unsuspected truth but by s overt and
detailed expression of what experi-
enced teachers had known right aleng
- -that good teaching of a language
alls for teaching its culture at the
same time. Indeed, in the foreign

. ‘Téééheri of English to Spea&efs. of Other ﬂéngu&éés

‘the Presidents-

ficld it often was not the teacher
fault when cultnre was neglected; it
wag more likely to le governmoental
pedicy,  When preparing texthooks in
Euvpt twenty voars ago Frecall being
tald: by nrinistry officials- that-ta be
u=ed in the schionds the textboaks must

~deseribe Egyptian life in English, not

fife i the United States or. England,
In this country socil and politicial

developments have quite recently put

extrordinary  emphasis  upon  what

niht be cnlled the cvultural olement

of ESL teaching. Understandably, in
a situation where the foreian langrunge
is spoken within the general American
cultural area, this vmphasis is neces-
sy, It ois alvo understundable  that
with this sudden expmsion of con-
vorn there should appear on the scene
a great mmany  Johnnyv-come-latelies
whooping it up for what has become
known as bilingusl education. With

Continved on Page 4
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. the Mm’ch 1950, issue of the same
journal A. V. P. Elliott said (p. 1641 °
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i:amﬁ‘ i“i‘ HESSA('ES
! cmtmurd fmm I’ﬂge il

saeith thoseeof the: non English culs
turo who feel that at last their rich
" eultural identity .is heing recopnized,

--I - much loss sysupithetic with
. othwrs, as in the fields of education -

o und guvcmmmt who ‘have simply
. I(mnd 4 nive new handwagon for per-

'i.'_.:;"_'_‘.L sopal- npgtandisoment and who retain
_thn anyone who. speaks K- .

e g g

w0

'\_

niyth that
gtisk ean teach English. -

-1 any pet bad-mouthing the Johnny-

come-Inteties, - We. need their drive
m\d ‘enthusinsm. But alt Johnny-come-
lnwues. ne matter how worthy their
- ‘cause, have an “obligation te find out
. what has gone on before them—-in this
case,- 1o learn something of the his-
mrv of ESL and what ‘ESL actually
Tis as a1 professional . digeipline. That
_ historical background would reveal to
. thémy that any confrontation or split
“Biiween bilingual education and
TESL is spocious, and that it can

be tmmtasmd only wt of perslstem '

nﬂ\'ﬂe. -
- TESOL at dus ttme has an onmni-

- zational responsibility, and its moem-
-beiz have a personal responsibility,”

- to publicize in every way, with spe-

- ":.__s’ial ‘Concdmn for reaching key

porsons

:mhi!cs and education, the simple

ot that ‘"nchmg Fmﬂish as # sec-
cmd or fo. . ianguage is a profes-
sionnl disci, ae othat by very defini-
" tion of lnnguage incorpomtos the
teaching of the second culture as well
as the second language. Let it be
known that TESOL has the larger,
the all-ombracing, circle. We are all
in this cause together,

But I am perhaps more concernad
about another recont development,
this time n negative one—the failure
of the past two national administra.
tions to carry on with adequate sup-
port for our ESL responsibilities and
opportunities in other countries. The
decline in legdslative appropriations is
particalarly shameful at a time when
billions of dollars are going to the
military but when the overseas de-
mund for English has expanded im-
measurnbly. Here, too, TESOL has

an obligation to see that memBers
of the relevant house and senate com-
miltees become awire not only that
‘I'ESL is a professional discipline call-
ing for professional preparation. not
only that federal support for our long-
established English teaching programs
has eithgr diminished or disappeared,
but especially that the renewal of: these
programs on a massive scale is a het-
ter contribution to international amity
than whatever military hardware could

va'&if ihfm I am nmst mmﬁwtw

he hoaght for an - ivalent oxpendi-
Cture, T propose thit aficially ‘TESOL

Ntoant o opowerful informittion ¢
paign to reach membes of the several
cangressionad eomnmittees on aducation

and foreign. affuirs. We are not. going
to get what is necded by bewniling the
situntion and sitting on our hingds.

Mury Finocehiaro
Prosident 1670-78
“Nour-twor mhmhrmsh

sion. Any edueational fsstie, including
ax it dots the intermetion of an-indofi-
nite - varicty  of lenrners, - teuchers,

schools and  commumities can never.
have an “either-or” amswer. When, in

addition, political- or other foreey dis-

tort the realities ‘of the learning situ.
ation w ithout sutficient regucd Tor-onvh
pupil's present and future wellnre, the
ahswor becomtmes even more complex.
Let us look at your question re. bi.
hngml-himltunl cducation. It seems

{o me that in ordoer to arrive at n.:l»!v
answors, wo mist:
1. Seek nmore oxact deﬁniimn of

the termis “bilingual™ and “bicultaral™,
For whom is the program intended?
What are its dovelopmental and ter-
minal objectives? The fact of having
a Spanish. or Halinn surmmame or o
brown or black skin does.not mean
that the pupil does not alrendy know
standard English. Moreover, we should
raise our sights in any discussion of
bilingual education. Schools should
enable all students to learn one or
more foreign langunges and to appre-
ciate not only their native culture and
one other culture, but a pluridity of
cultures,

2. Obhtain a more specific knowl-
edge of the points on the continuum
of native and second language skills
on which each learner may be at any
particular moment. Oral and/or writ-
ten tests should be prepared in a va-
riety of languages for learners of dif-
ferent age levels,

3. Consider diverse objectives, cur-
ricula, materials, methods, evaluation
procedures and teacher skills ey,
knowledge of the learners' binguage!
which will e affected by the following
minimal variables: a) the age levels
of learners « pre-school, six to nine, ten
to twelve, thirtoen to sixteon, sixteon
and abover; h the types of classroom
organization available in the commu-
nity for language learners; ¢ the
number of language learners in the
program; d) the eariety of language
and cultural backgrounds represented:
e.q., does the native lanpuage have a
written form?; e the degree of the
learner's literacy in the mother tongue;

11

o ﬁ\lf“ ymfs of sr_hmﬂt'ng in the native
cutitey or inn fhe brévious confimudity;

1 the vwary of schoofing in the present: -

compunily; g the aratlahility of hi-
lingsnl. nersonged: ) the fype of com-.
mynity in-which the schon! i located:

i the age of the pupil at entry into

school either in the former or the pros
ent cotununity; the time of his entry

w that fo cisy alswer G e ﬁ'mh«
mming :
Poriit me to mnke a few commonta'

community > Tor example, younyg chil-

dren who do not know: Engiish should -
learn cofcepts. in social studics, dci-

vnee and mathematics in their mother

tongue far as long a8 really nocossary, - e
They shauld, however, he_progeamuned

for physical education, art, music and

receentionnl activities with - Enghsh- - 7
speaking children from the very first

- day of school, Instruction in Englixh :
shoukt take account of the child’s s0- - — - .
¢iaf unct affective needs and should he ™
ap

Thin would make it possible

- for -him or her to be placed in-classos

hased on nn  interdisciplinary
proach.

with nmative English spestkers” of the
sime age grovp as quickly ns feasible,
tDaily,
help dotermine " when Jearners ure
ready to enfer "tmm:tion or “regu-
lar” classes, )

Older students who may never have

been to school or those nbove xixteen
who have particular interests or aspirn-
tiems will need 2 speeinl curriculum
taught by cspecially trained teachers.
Depnrtmonh of Education or appro-
pﬂnt@ organizations working in cuop.
erution with elassroom teachers should
provide individual study kits for these
students,
2 The entire school and commu-
nity pupils. teachers, parents, mem-
bers  should be” helped te develop
feelings of mutual acceptance and co-
operation.

3. Very f{rankly, having lived
through it as n non-English speaking
child of immigrants, T dread the
thought that measures being advocated
by some people today will plunge us
into segregated schooling. 1 and other
teachers and supervisors have been
fighting segregation since 1940 because
we became painfully aware of two ma-
jor facts: ay It is very comfortable for
sotne teachers and administrators to
piotest that pupils with minor lin.
gaistic problems are not yet “readv
to enter the mainstream of the school;
and 2' Retarding the leaming of the
dominant Janguage of the community
makes it extremely difficult for learn-
ers to move easily out of a ghetto in

*

Continued on Next 'age

‘inf&mnnl cevaluation would .

_ agm it class, 1t 'should he obwious !w- -

—us

1. . Foch age fovel will make dtﬂm__;_;; .

tions wotld warrant pages of d‘m ‘_mt demanidds on the schoal nml on the ~~
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. —provide md enforee safeguards which

- - witl. enable all students to dearn in the
. . way-which is best for them (thus rein-
foreing  their hope that they vaen

teirn): to retain pride in their native

fanguage and culture o wonderful

" toenter the universities of their choire
- ot a lovel with their peers; and to be-

UV wame participating members of  the

_ .community if they so desire.

. _ With rolation to your second ques-
= - .- tion, 1'd dike to mention some aspeets -
o of the: audiodingual method. which I

© would delete; o.g., rote memorization
of - dinlogues or model sentences: on
overdose of pattern drills for the pur-
pose of “overlearning™; the tan on
mading unfil after a long aural-oral
period has élapsed; the bun on keeping
the -toxt. open” as .the . teacher reads
aloud; the bun on verhalizing grammar
rules tused on tencher ar text muodels:
~ the han on translation (where such
activity would be feasible:; the han on

LT T using the student’s culture as.a point

" of departure in appropriste teaching
prosentations, '

1 would instead like to emphasize
the following points, tin addition to
the opposites of the abover: 1) Both
habit formation and cognitive code
theories should be used in prosentation
and peactice; 2) The content should
incude concepts from ather school dis-
ciplines as well as materinls which are
relevant to the students themsolves be-
catse they are related to happenings
and places in their community and to
their cudtural ackground: 3) Conlent
and methodology should be pragmatic.
Morcover they should be madified in
harmony with the resources in the
community : nd the students® learning
rhvthm ana styles: 4)  Provision
should be made for group activities
and peer teaching; 5 Linguistic and
cultural materials already  presented

“should he consciously reintroduced
whenever feasible in more extencded
contests and in different socio-cultural
situations; 6! Pupils should be helped
to recognize and to produce the utter-
ances which speakers need to expross
the varivus anctions which hinguage
serves in real life. The goal should be
communicative competence: that is.
students should acquire the ability to
recognize correet and appropriate lan-
guage and to use it both correctly and
appropriately in the specific cocio-cul-
tural situation in which the communi-

-

~chtion- act is uki‘m:..plnw:.‘?i_ Pupils
 Continued from Page 4
T - dundaney as well -as to anticipate
- words or structures-they ave- Fhely to
 hoanrand-reads that'is, they should by his _attention. t& the development of -

381, has been taught that there shauld
huald he eniibled to fecoimize and to be evidenoe of ‘equal time® for the do-
use contextusd olucs and features of re-  Veloprient or muimtenance of the -
lenrners’ hothe languoge and culture, 7
Rather, the ESL scholar has-limited -5

helped to internalize a grummar of]
expectancy: 83 Errond students mnke
should be corrected with commuon

theories of second language teaching |
and Joaming that might provide the- - .-
feal ‘underpinnings for makingd*de- .

L gyt of--doing - {mw*&mﬁm_mmmmn&immdmsmmnﬁsfﬂm _experimentation aver the oon
others are Jenrning theirJanguage.t:

-sense.and gﬁﬁ‘:tt's'(\_neiiti\'vity.’ For oxine ~ tisions e design .
ple. when students are coxpressing  flon of Fnglish language “progroms: -
themsolves creatively, ervors which do * The “theories’ of second  language

nut impede comprehension. should be  leaming have been the subject of con-.

l‘ibi‘ﬂﬂ‘s in twg!ﬁfﬁﬂﬂﬂdmif'm{a‘

-

be allowed to-vnjoy many smail-suc-. turids (L E Kell§: Twentyfive T
cesses, For oeximiple homdwork assign-  turies “of - Language Teaching?: -In
mentx should be sampled in olass: the  this generation we have modified our. -
content_of most tests should be an-  collective assumptions ™ (to use’ Ed. "

Sl

. nonneed in advance: praise should be
whenever - possible; - students
e encournged to direct nuany
“agked - to engage; 103 Tests shonhd

theasure discrete elements of haguage
for diagnostic purposes but primarily

thv more motivating intepmtive skills. .

In sum, my diur John, to answeér
hoth vour questions, teaching should
be raised to the levied of art. ‘the on-
thusiastic, . emphathetic,  concerned,
well-prepared teacher cannot help bt
be a consummate artist,

Russell N. Campbell "
Fresident 1971-72

In vour letter of December 2, 1075,
vor suggested that there might be
xome inferest in my opinions on two
general questions that are currently
uppermost in the minds of the TESOL
membership. These questions have to
do with TESOL's role in bilingual ¢}
ucation and with teachens’ modific.
tions of the audio-lingual .approach
that might be suggested by recent re-
search in second linguage acquisition.

Although this is not the forum for’
a lengthy consideration of the role of

:SL in the development of hilingual/
hicultural education programs for the

- youths of our-country, a couple of no-

tions do occur to me that might be
wobth including here for future ~on-
sideration and argument.

In n sense, thuse of us in ESL/EFL,
from times long before the inception
of TESOL as a professional qrganiza-
tiem and before the Rilingual Educa-
tion Act. have worked toward provid-
ing people with an opportunity {6
become bilingual /Licultural, N ESI
scholor that T have ever met has in-
chided in his/her curricular plans
overt suppression of a learner’s native
anguage or culture. On the other
hand, it has not been an overriding
principle  held dear by everv ESL
schol:ar that in each gituation that

15

of the activitics in which they will he -

g_‘

Anthony's. term) ngnin and again as
we have enlarged our frame of sofer- .
ence to dnclude not only the contriby-
tions of Linguistics to owr Theory.
huilding, bus of Sociolagy, Pevchology, -
Anthropolagy and FEducation as well:
To date the most significant gains
that hava been made towards o svn 7 -
thosis’ of knowledge from these disci- *
plines, and the only simificant wre-
search in doveloping a viable Yheory
of second lonpunge acquisition lave
come from thase scholars who are moss
closely associnted with TESQL.

There is a differerfee hetwoen bilin-.
qualism and bilingual education. The =~
first ummlly has to do with- the defini- -
tion of processes and conditions whieh=_-
result in some degree of linguistic 7
competenee in” two lapguaes. The -
Iatter with the implementation of
scholnstic programs that are desiveod
“to provide opportunities for students’
acquisition of a second language ann
the maintenance and normial develop-
ment of a1 home language, It seerms
eminentlv clear to me that scholar-
ship, past, present and future, that
pertains to bilingualism carried out
H‘\“TESOI. seholars shoutd be care
fully _ considered by  educatdrs whe
wish ta establish bilingual educatuo:
programs. There should be no con.
flict of interests here. ‘

On the question of recent resoarch,
and the implications for maodification
of courses based upen the audio-lin =
gual approach, two points need to be
made at the outset. (1 Classroom
teachers are in fact quite capable of
grasping the import of the humaniza-
tion movement suprested hy recent re-
search in Second Languge Acquisi
tion. () Few classroom teachers have
ever completely sold their souls to .
strict mechanical interpretation of Tan.
guage teaching as some have inter
preted the technidques of the A-L
method. I dare say that there has
heen a huge collective sigh of relicf
as teachers lyn'o been informed that

Continied on Next Page
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"._thmr nmmm fur tlw qxudnnt‘

itk and reason.. htk niotivation,  his
Cpaatieneny, his poals, ete, efe, sare vital
"e&'@tmits in the teaching-leaming P
M&m* wamethmg that they hiave in

SN h_hguld be wmssured that  there s
~nothing inberently dargerous in the

Lo
i
|

“damd teachér:  listed. above,

~ to-them, then, nio matter the method,
= e Bave a good chance of being sue
. &msﬁd teachers} .. ..

. @;ummhm_dpw!n;wm.shnﬂd it Toek

.. for new dogmu from experts to replue

- those of the A-L method. They wauld

s T e vy T well to trust their intuitions

S '_ as ta the approprinteness of * course
i Gontend.whd clasmroom prcedures s
{hes ralate them to the observed needs
and interests of their students.

Al Ruamirer
I‘rmldr-nt a7 73

“Hon- iB/BE entered the seene in the
- Lite sixtien, the oply professional or
" ganiztion spuecinlizing in the needs of
_teacheri of the non-Enslish speaking
was TESOL. As 1 reeall, TESOL went
o record in New Orleans, endorsing
hilinmeal educption for T! SOOI stu-
dents when the concept wits not vet
in vopue.
Nne that B/BFE is in full swing and
that there are enomugh practitioners to

“form another professional  orgmmiz-

‘ tion. we have another club to join. 1
see 1t s mtural development in the
propentation of the apecies. Someday
there mav even be i need for an or-
ganization called TETSE. Teachers
of English to Speakers of English.

! I see no conflict between TESOL
and B/BE, and certainly no need for
TESOL to be defensive about chirges
of “inappropriateness.”  We cannot
give all B/BE teachers nand adminis-
trators what they need A far as com-
peting for membership, we're not even
reaching our potential wembership in
non-B/BE schools in the country o
sav nothing of the thousands of ESL
teachers abroad. |

1 do not feel that TESOL noeds to
do anything oxcept keep serving its
membership in more and better wavs,
We need to identify oxemplary pro-
grams in various parts of the country
that can be visited by teachers and ad-

Q #
_ERIC

v
JAruitoxt Provided

self-
wttomi s attitedes, his :xh:hw to

TRane: way “known all-along. . l’t'rh.l;ﬁ -

: _mmd the mzdm-lmgtml approach ..
i Coage reflected in. aue classeoan -
h:fh%\mr as Iong ns we ure sensitive

~for thuse . chasctoristios of the hrner

: For if
. g are sensitive to them, .md respiomd
spems thet we just began,

- $t-soems {0 e it fmchm ‘md'

: Hv&m- Bilineals Bu-ulmm! hhw:-

ministe e seokite

their FSL clhnas:
We need e esperiiment:ition

the musurcment of progress in fan-

inmmgwm-nm in

e doquisition, partietilindv in bnse
Frarip tedt g feChiltgdos, WithouCade-

uistfe dnseisanetd - dlxtramenis sehools
lose vahable time betore mitking nece-
essary elpinges in mothuds, m.tt(-r“xl‘-‘
and peronned,

Anck findly, 1 fexed that we Rwl tor

~apport and encutrnge continuous de-
velopment  of alternative approsehes

to seevgud  lipuiase teaching  vspe-
iy Al amplocinge il or video-
tiapee to elicit spoken communiention |

arnd to nrke the fearning (oces nore
stinmthating, : :

Have ten vears really gone ! -1t
That now,
at fast, we'r€ roady tostart rolling and
thare's se much to be dore. -

thh' Walhw(‘ Ruhmutt
President 1973. 74

The attached is my response to vour
rogquest for statements  from  farmer
TESOL presidents.

that if what T have written is corredtly
interpreted, it iy an answer to the
first question, The answer to your
recond . question is a matter of -good
teaching in my estimation.. Teachers
whao are vitally inforested in students
will alwavs consider the affective and
cognitive aspeets of the Jearning pro-
coss and, as a um.\wnwmv. will tailor
their teaching to the class That is
why a pood teacher never, teaches the
wimne stbjeet in exactly the sme wav
to different groups of students. It is
an iunpossibil#gv to deo so if the teacher
is sensitive to the needs and the learn-
ingg problems of students a~ individ-
s and as a group.

One of the most important tasks be-
fore our profession at this moment s
to find a way of ensuring that onlv
qualified persons be appointed to per-
form ESL tasks This includes ad-
ministrators as well as teachers, and
applies to every level of education,
from kindergarten up to, and includ-
ing, college and dniversity programs
One way to be sure that KSL positions
at the public school Level are filled with
competent ESL personnel is throush
certification programs. At the college
and university  kael this insurance
can prohably be provided through the
dissemination of detailed descriptions
of what oyr profession considers ap-
propriately trained staff and ade-
quatly designed programs.

Bocause of the recent rapid influx
of non-English speakers into our vari-
ous educational systems, the need for
quilified teachers has become crucial,

15

~—dhireiplines:

- 1 did not reatty
answer voutr fweo questions: but-1 think

However_the onlv wav to he sure e

truited KL petsotes e hdved by

placing the same restrictions on ESLL

pasitions . as are- pliced  on positions
foi teindhers of resditig] sovial stodies)”

ar Riie ccattonites nl e pubilic séhool
fevel, il for indruetous of hivtary,
Sponish, or muathemnatios ot the ool
Jdosinte Fovel  Spocife quadificntions

-are meovhed i the fonag of degree re.

-quirements or-eertifteatess - espert- -

snce m teaching ESL: This s net
asking an mone uroany less than s
repaired for ﬁmm, mmtmm m c.thw'

Meombers of our pmft%um m &2 t(m
where KSL eertifieation s mt vl

aviilntde  swadd  work - toward: this

omi.  Furthermore, we need to dis-
seminude amony institutions of hicher
fearning it our areds infermation

sthout- the quakifientions whirh entithe- -

i person to be vonsidered @ logitionte

mwmbor of the KSL prefession. -
We have been lasy doing just this
in Minnesota. Unlikelv os it may

seetts, o eald northland stare 38 one.
af the five or six in the United Stites
with the hirgest namber of Vietooamese

-refugees; snd we are capitalizing upon

the reaction  of - administrators
teachers, some of whom hive, for the
st time, bweome fully awine of (he
need  for qualified . ESL. persomnel.
Obviousty ~the need - has been -here
for some titms amang other non-Fn-
plish-speaking pronps: we are simply
prateful that the inpeict made by this
vtest proup has alerted <choot por-
sormel md the generst public to the
need for special littention far ihese
non-knglish  speskers 0 Along wi'hy
representatines from ither institutions
and agencigs in the state, T am oer-
sopalfly imvolved in draowinge up FESL
cortificition requirements at the ele
mentary. secondary, and adult educa-
tion leveis. | also take everv possible
opportunity to disseminate to colleges
and universities in our arcn involved
in teaching ESL, the following two
documents which outline specific qual-
ifications for teachers and for pro-
Prrams in. KSE:

Statement of Qualifications and
Guidelines for the Prepuration
of Teachers of English to
Speakers of Other Languages
in the United States” by Wil
liam . Norris. ‘This statement
appears in the TESOL, publica-
tian TENO!. Fraining Progron,
Directory 1970 1976, Charles
Blatchford, ed.

*Catdeline- for Intensive [nglish
I'rograms" and “Guidelines for

«  Semi-Intensive  English  Pro-

spams” available from ATESI,

\“\/l\.\'.\! wition of Teachers of Fn-

Cantinued on Page 12

and-
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Continued from Page 6

glish as a Sceond Langunge)
of NAFSA (National Associa-
tion for Foreign Student Af-
fairs),

It will require the concerted effort
of the individuval members of our pro-
fession to ensure at all educational
levels the placement of qualified ESL
personnel and the development of ade-
quate ESI. programs.

12 .
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1S ESL APPROPRIATE?

‘lhe Cientinuing Case of Miscommunication

Thomas Buckingham und
John Haskell

It is o curious and disturbing fuct
that the Supreme Court’s decision in

" the now fimwous Lau vs. Nichols ¢ise

has. resulted not in improvement of
educational oppo:tunity for the disen-
{ranchised minorities it was intended
to help, but in confusion, anger,
frustration and continued disappoint-
ment. Justioe Douglas, writing for the

1.,

-

A Professional Orpmization for Those
Concerncd with the Feaching of English
as @ Second or Foreeen Lanougse and
of Standard English as « Sceond Dialect

SLET

Teachers of Enghsh fn Speaiers of ther Languagcs

June 1976

C e e - L Rt o st ——————

Court, stated . .| there is no equality
of treatment by providing students
with tne same fueilities,  textbooks,
teachees, maul curricalum; for students
who do not understand English are
effectively furcclosed from anv mean-
ingful education . . Imposition of
i resurirement that, before a ohild can
effectively purticipate in the cduca-
tional program, he must already have
acquired those basic (English) skills
is to make a mockery of public

eddueation.”
Justice Douglas  quotes the 1970
HEW  guidelines:  “Where nnhxht\r

to spenk and understand the Bpglish
linguage  excludes  mational  origin-
minority  group children  from  ffec-
tive participation in the educational
program offered by o school district,
the district must take affirmative steps
to rectify the language deficiency in
order to open its instruetionad  pro-
gram to these students,”

Itis o tragic compounding of in-
jastice  that a1 decision  with  ~uch
wellintentioned  goals and such well-
definud purpose coukl result in a con-
tinuaus backlash of reaction, counter-
redction, misundenstanding, suspicion,
defensiveness and  confusion  which
has  been  characteristic of  nearly
evervthing written on of as a result
of the Lau decision, oyer the past
sear. In all of the oetusations and
rebuttals which have found their way
te print, po one has questione ! the
rnights of the affected minoriti- s, the

istice of the w, or the need for
action  The locus of the differences
o this question apgears to be the

dppropriatencs. of FSL progroams s
temsahies for the mequalities which
the Liw is intended to rectify.

The reicon for the mi<onderstand-
it and the resualting cross aceusas
tienis appusirs o b in large measure,
the result of the publication of the
Tusk  PForee  Fudings  Specifving
Remedies Avaitlable for EKhminating
Poust Bduecattonal Practices Ruled Un-
lawiul under faw . Nichols, These
were o st of “guidelines” prepared
by a4 tisk foree appointed by the

Continued on prygte 2
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IS ESL. APPROPRIATE?
- Continued feom page 1

Center for Applied Linguistics for

the Office of Civil Rights in the aum-
mer of 1975, Inherent in this doc-
ument are the seeds of dissention
which have borne such bitier fruit in
the ensuing year. The document is
very exphcit in its conception of
what KSL is, stating; “Because an
ESL program does not consider the
affective nor cognitive development
of students in this category (elemen-
tary schoold and time and moturn-
tion variables are different here than
for students at the se ary level,
an ESL program is not appropriate.”
This statement. more than anything
_else in the Remedies exposes the
serious misconception of the members
of the task force about what ESL is,
‘Tt states that the end result of BL/
- BC Programs is students who “can
- function, totally, in both languages
and cultures” without pointing out

that the end product of an ESL pro-

gram is exactly the same and that an
ESL program, too, concerns itself
with cultural factors in instruction.
" Bilingual educators seem to belivve
that ESL is an “alternative” to a bi-
lingual education program for a bi-
flingual child. They have confused
subject matter with a way to organize
a curriculum. This is a serious con-
fuston, indeced. ESL is aot an ap-
proach to education; it is 8 component
of a total educationnl program. It is
a course with a content, like French,
or mathematics, or earth science. Like
all courses, it has a specified content
with concepts and skills to be learned.
Bilingual education is not a course:
it has no content. One doesn’t learn
Bilingual Education in the way one
learns French, for example. BE is
an approach to education, a way to
organize a total curriculum, much as
“the apen classroom™ or “elective
courses” are ways to organize learn-
ing s0o as to present subject matter
most effectively to students.

As a course, ESL can be seen in
its proper perspective in a Bilingual
Education Program. It is a set of
skills and concepts organized in such

a wny as to relate to other compo-
nents of the program so that the stu-
dent m('gtm the maximum benefit
from hid educational opportunity.
Even the Remedies, somewhat con-
tradictorily, acknowledge that ESL
-is an essential component of all BE
Programs. The effect of the strong
statetnent ot the inappropriateness
of ESIL, however, hus created what
amounts, to educational malpractice
by eliminating an essential compo-
nent from some programs and support
activities.

That ESL ignores affective goals
in teaching is easily disproved. A
visit to any current ESL class at any
level will more than abundantly il-
lustrate in texts, materials, proce-
dures, and techniques the inclusion
of references to the home culture of
the students; I have never seen an
ESL teacher attempt to denigrate the
culture of hia students. Furthermore,
the first issue of the first volume of
the TESOL Quarterly carries at least
one article emphasizing the impor-
tance of the culture of the students -
predating the Lau decision by nearly
ten years—as have innumerable ar-
ticles since. CPurrent methodology en-
couranex the vse of specific subj-ct
matter areas in teaching ESL and is
considered pedagogically sound prac-
tice,

The latest deovelopment in  this
wrangle is a memorandum issued in
April to regional HEW officials which
affirms in part that “it is not manda-
tory for school districts to provide
h;hngm! education to children whose
primary language is not English.”

Responses to the HEW memoran-
dum were immediate. The Washing-
ton Podt of April 19, 1976 printed the
following:

Washington—The Health, Education
and Welfare Department, sceking to
clear up a growing U.S. education issue,
has quietly affirmed that. it is not man-
datory for school districts to provide
bilingual education to children whose
primary language is not English

The memorandum sent April 8 to
regional HEW offictals. is intended to
“clarify” the “misunderstandings” by
some of the government’s own civil
rights enforcers about a sensitive policy

-

paper issued Inst summer on the His.
panic-American, American Indian, Asian.
American and other affected children.

Manv scheal officinls nave shared
these “misunderstandings”—particulnely
the belief that Washingten was requir
ing them to teach these students history,
nmath, or other subjects for at least sev.
eral vears in their mother tongues rathor
than let the schopls stress special En.
glish instruction,

The Supreme Court did not reuite

. any . . . school district to start bi-
lingual  programs for hmat«i-hnghsh
speaking children so they might receive
an equat education opportunity. No spe-
cific remedy was sought by the students
and so far the city (San Francisco} has
not started special programs.

Ruther, in o majority decision writ
ten by now-retired Justicr Douglas, the
Court waid, "Teaching English to the
students of Chinese ancestry is one
choies, Gwmg instoaction to thin group
in Chinese i another, There may be
others”

But HEW'= dcwmnont. wntton hy a
task force composed chiefly of bilingunl.
ism advocates, used emphatic language
which made it appear that bilinguat pro-
grams were indeed heing mundnted.

In addition, the task farce declared
-that strexsing “an ESL program is not
appropriate” for such children though it
would be a component of the total effort.

This resulted in some regional HEW
enfarcers  telling local scheol  districts
that they had to have bilingual pro-
grams,

In n letter sent to Seattle school offi-
cials last September, for example, a re-
gional director snid  Seattle was *“‘re-
quired” toy\have one of the bilingual
programs for an estimated 1,212 children
of Filipino, Spanish, Japanese, Chinese,
German, Korean, and other ancestry.

But in the clanfying memorandum
sent Aprit 8, the Office for Civil Rights
underlined the fuct that the “Lau Rem.
edies” were “guidelines only” and that
they “are not exclusive’

The Evening Journal of Wilming-
ton, Delaware, in an editorial of April
20 wrote un.er the title “Relaxing
Bilingual Trend;™

The greater latitude now possible
under this moxt recent federal nuling
should enable educators to seek out those
programs that enashle students of various
ages to function most readily and effec-

Continued on page 16




IS ESL APPROVFRIATE?
Cor sinued sfrom page 2

tively in the language of the country in
which they have chosen to live. This
dees not mean that these students should
be asked to forpet theit native language
or to ignore their cultural heritage. But
perhaps some of these activities should
be phiced inte the after-school houms
sphere, where religious education, musie

. classes and other very desirnble extras

" are now heing fostered.

And on May 5, the San Antonio
Express wrote: “Educators Fault

Memo, Fear for Program”

A government memorandum to ¢lear
confusion on educmtion of non-English
speaking children stirred more confusion,
and bilingual educntors want the waters
tleared. '

The National Association of Bilin-
gual Educators ting in San Antonio,
voted to seek o nweting with the seere-
tary of Health, Education and Welfare

on the matter.

They are concerned with an HEW

.. memorandum of early April—-which was

conatrued by some to mean bilingual

‘education in no longer totally sanctioned

by the government.

The HEW memoranum said the Lau
Remedics are only guidelines to he used
bv Office of Civil Rights investigators
in determining. the effectiveness of a
schonl district's plan.

‘That was the item construed to mean
hitingual education was no longer neces-
sary.

“The Lau Ren- - lies are very specifie
that hilingual ed: ation be used.” suid
NABE Presideht Albar Pena, a profes-
sor at the Univenity of Texas at San
Antonic.

“While hilingual education is pre-
foerred it isn't maadated,” he added.

Pena—and other menthers of NABE
exrcutive committec—sant mikinterpre.
tation of the memorandum had upset
bilingual educators over the future of
hilingual eduenfion

This intetpretation ean he used as
a vehicle for duing nothing”™ said
Muaria Medina Swanson, President-elect
of NARE,

i .
it i ear that the Washingion
Post, " Wilmington Evening dJdournal,
and the San Antonio Express urticles
have merely added to the kind of
confusion, misinterpretation, and fear
which has abounded over the past
yvear. The eoffect of these kinds of
statements will be that effective pro-
grams will be delayed, and appro-
priate solutions overlooked until the
misconceptions are cleared up.

In the most recent TESOL publi-
cation entitled ESL in Bilingunt Edu-
cation, the Executive Sccretary of
TESOL clearly makes the kind of
statement that opens the door for the
kind of communication and clarifica-
tion heeded when he states that,

“What we need is more cooperatioh

hetween, and a coalition of, teachers
of ESL and specialists in bilingual

AL

education who cin wurk together to-
ward a common purpose, and that pur-
pose is to help thousands of children
throughout the United States to reach
their full potentinl as citizens of our
increasingly complex and troubled so-
ciety.”* : '

He further makes a call for the kind
of action that a rontinuingly unilaterni
stance cannot hope to achieve when he
states, “It is not uncommon for two
fields sucnh as TESOL and bilingual
education to have a common, stated
goal but, because of the professional
anarchy which prevails, for one group
to neutralize the other. The prolifera-
tion, duplication, and internecine con-
flict nmong organizations consumes
energy and displaces canstructive pro-
grams needed for development of an
cffective profession. We need planned
integration of interrelated language
groups, ATESL, TESOL, NABE,
LSA, ACTFL. NCTE, MLA, and
('AL, each with specialized functions,
all directed toward common pur.
poses.”*

This is a call, clearly to thase pro-
fessionals in both, in all these organi-
zations, to communicate as profession-
als, and cooperatively support effective
and honest solutions to the problem,

© dumes B Alatis. *"Tha Compalibility of TELOL
wnd Blingund Fduestion,*® in Engfich o« & Second
Language in Bilingual Education. Alutis and Twad-
detl tedn.y Washington D.C.: TESOL, 1976 -
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REPORT

| Teachmg English as an

Alien Language

This article was put together from re-

" flections and recollections made by

Cathy Day and Charles Blatchford
and includes interview material
gathered by Diana Berkowitz. Editor.

Earl Stevick’s talk was a moving ac-

: Z:mnt and recapitulation of his odyssey
ceking his solution to the riddle of -

~ language teaching: He talked about
- how he has changed over the vears—

from being a language teacher ‘0 a
linguist to a language teacher—which
is what he wants to be. It was very

-exciting to be led into new realms of

human integration, into one man’s

settling into his own style of teaching,

) mmistent with his whole being.

‘Dr. Stevick feels that the designa-

. tion of the study of language teaching

+
-

a8 a branch of applied linguistics may

have the deleterious effact of distract-

ing the teachers attention away from
other things, namely the personal dy-
pamics in the classroom. An over-
emphasis on linguistic analysis may
make the teacher overly concerned
ahout such things as contrastive anal-
ysis or applications of trancformational
grammar to language teaching. As a
result of having such a perspective,
the teacher may neglect the affective
domuins of the learning situation.

He men$ioned that he had changed
in his belief of how to teach language,
saying he was, in a way, . bit puzzled
by his own earlier insistence on “drill”
and quoted his own quote, re: drill
being the keystone in the arch. It is
difficult to criticize his talk because
of its personal nature, but his hallmark
was humility in his quest. His presen-
tation was a documeqted, carefully
reasoned, and unassuming statement
in which he was not seeking agreement
but aflirming his reconciliation of
theory and practice. It was easy to
identify with his talk as we search for
harmony between our personal and
professional lives, between in- and out-
of-the-classroom personalities.

Dr. Stevick discussed barriers in the
clasaroom, alienation, from the stu-
dent's point of view: the barriers be-
tween the student and the new culture
he is learning, between the student and
the teacher, between the stucent and
other students, and between the stu-
dent and his self. Stevick not only
pointed out how students may sur-
mount these barriers by acts of psy-
eho!ogifal or physical withdrawal and

aggression, but . i .o suggested what the
teachere cottld do to minimize the
height of these barriers, Specifically,
he felt that the student could learn
more when the student feels secur,
when the student is allowed to leam
fram himsell ind his peers. The renl-
ization of these three conditions de-
pends toa very lurge degree upon the
willingness of the teacher to let them

exist, and just how the téacher can’

nmvide for the smergence of a con-
ducive atmosphere is the challenge
that each nf us faces in our classrooms.
Stevick cm do it, but many of us
cannot until "ve sire of a mind tv want
to give up something of our position
and share it with the student,

He now believes in a humanistic ap-
proach to language learning and teach-
ing—-giving credit to Cuarran/Counsel-
ing-Leamning for most of his concepts.
He feels he owes a great deal to the
Silent Way. He finds the underlying
principles of the Silent Way approach

_sufficiently compatible with those of

CL so that it is not a matter of having
to choose between them.

He is currently concerned for the
students’ ego, and for not invading the
students’ space nor alienating him. He
believes that the student needs to do
the initiating (not the teacher) and
that practices (drills) can be de-
veloped after the student initiates. The
tencher's role is therefore changed and
it becomea very uncomfortable at first
to not be the one directing or initiat-
in---but that students may learn more

quickly and eagerly with this metho- -

dology.

In answer to a question about the
differences between the psychologists
claim that people tend to perform best
when they are a little bit tense and the
fact that in CL the learner is con-
stantly reassured and made to feel
as relaxed as possible, he said that he
has found that better leamning takes
place when tension is reduced. How-
ever, tension and pressure are not com-
pletely gotten rid of in CL. Further-
more he agrees that if you put people
under some pressure, you get better
results than i you completely elimin-
ate all pressure. It is a matter of
quality as well as quantity. It is im-
portant to realize that there are differ-
ent kinds of tension. One might be
termed intellectual tension, i.e., frus-
tration which can occur whe the
learner is having trouble working
something out. This kind of tension
can spur the leamer on to try to in-
crease his learning. On the other hand,
tension which is caused by threats to
one’s self-concept, i.e., feeling of being
evaluated or ordered around, leads to
defensive learning.

Dr. Stevick believes that students

15

learn better from themselves than from

someone whe is ina pesition of author- - -

ity. In the litter case, things may
“go in one ear and out the other.,” In
contrast, when stadents work on the-
selves, they tend to better internalize
the knowledge gained from this kind
of activity. In addition, the knowledge
comes in terms they can understand
and at a time they are ready for it.

One other important point is that stu- -

dents put up no resistance when they
are learning from themselves, but they

. may resist getting information from

fsomeone in authonty, i.e, defensive
learning. ‘

The students, this way, become in-
dependent of the teacher, and more
dependent on each other for help in
their language learning-—they develop
into a community of language learners.

Stevick went on fo say that he was
not issuing a clarbon call for all.
language teachers to follow him along
this path-—first because he didn’t think -
there were any more clarion calls in
him; secondly because he wasn't at all
sure that this approach was for every-
one C(he said all language teachers—
but { would question all language
students as well). He said that he
thought there might be some good lan-
guage teachers who for one reasun or
anather couldn't use this methodology,
but that he was going ahead with it
himself.
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REFLECTIONS ON APPLIED
- LINGUISTICS |

. by d. Virgil Miller

_ Unwamity of Pegroleum und Minerals
Dhahran,

Saudi Arabia

The:e are some ‘ideas gleaned from
Jectures and popers which were pre-
sented at the Internativnal Conference

—of Applied Linguistics held at the Uni-
_versity of Stnttgart in Gemnny lastb.

mmmer
‘An mtor}zmguage is the language

the standard language that is spoken
or taught. (The term [aterianguage

wasnsedbypmfeswl’iﬁ-corderof'
_the_School of Applied Lingulstics at
_Edinburgh, Scotland, who delivered

o oneot'thomajorlectm} In some

R
P

“"'&

casés, it is a learner who. is simply

 trying to imitate the standard with

varyinsdegreesofm His first

“"need is to commupicate and he often

does this in a very elementary fashxon.

A Heknewsafewwordsandhepufs
- them together in a way in which he
hopes to make himself understood.

As a child learns, he approaches the
standard. He imitates adults and older

" children and makes analogies and ap-
~ plies rules, sometinm wrongly as “I

see two mans.” The learner of a lan-
guage mschooladopts a similar inter-
language which tries to appmmwate
the standard. But his system is not the
same and there are certain deficiencies
or errors. The errors could become

“~.embedded in the speech of a learner

or even n whole speech community
and thereby betome a new dialect
with its own structure and grammat-
ical rules. But as long as one form
of a language has prestige and the
learner endeavors to speak it. The
system of any one speaker undergoes
constant change. Uswally however
the result is still less than standard.

" Part of the difidulty comes from in-

terference with the learner’s own lan-
guage, where habits of articulation
and intonation are very ingrained.
Here the teacher has the responsi-
bility to drill these points where the
student’s own language is a barrier.

Psychologncal factors are very im-
poviant in the intersystem. The mo-
tivation; the cultural background, the
personality of the student have to be
congsidered. A learner can be vcry pas-
sive and only listen whereas he ought

to master the languagé actively. Stu-.

dents may feel inhibited in talking the
inter-langsage. Here the responsibility
of creating live situations where lan-
guage is observed and used is para-
mount.

f

Al

1n the social 10:1m, ithe leamed lan-
guaye has 8 context as well as a struce-
ture. As the students develop theire
intvrinnguam they will begin to func-
tion as a small speech community,
and here the social aspect again be-
comes important. There is nothing
so stiffling to @ lunguage being learned

as when the student cannot get a

feeling that the language & a Iwmg
system used by renl people. -~

In some cases, children have grown
up with two iangucges—where the
father speaks one and tiie mother an-

* other, or & mixed commumity -where

{wo ormreiaagmgmamsmken,
vsually one language is dominant—
one may be a school language and
the other a home language. One may
be the language of the eounfry and
the other a minority language spoken
by a smaller group of people, either
aceminregmmscertaindass,
suwch as an immigrant group. In
some cases this may be a

xcalblocktoachildfothemwleam
both languages but not as well as he
would one language that he concen-

trates on. One study showed that this

was true with very young children
but if they continued to use and
study both, it was possible to berome
proficient in both and compete suc-
cessfully with other children in the
national language. '

In this study, social and psycholog-
ical factors were very important. The
degree of learning varied with the
motivation. Perhaps the fastest learn-
ing took place when a person coming
into a country learned to use only
the new language and he was not
among speakers of his language at
all. In time such persons might lose
their own language entirely, espe-
cially children. On the- other hand
with the encouragement of parents,
children can easily separate the lan-
guage of the home and the school

There must be constant attention
given to social and psychological fac-
tors, since the speaker of an immi-
grant language is often stigmatized
for speaking it. Some parents take
the easy way out and opt for the new

lahguage entirely and their children

pever learn their parent’s language.
Those who encourage the learning of
both languages have the chance to
have their child learn two languages
equally well.

This concept of mter‘language can
extend to the bid-dialectical area too,
except that in this case the non-stan-
dard dialect is usually the first lan-
guage and the standard is one bemg
learned. The interlanguage of a mi-
nority dialect of the standar! such as
Black English is an approximation of
standard English and the school

b §7

tries to modifv the learned pattems of
tiv English dinlect spoken at home.
Doubtless this would be true for
Scotch, 1rish, mountain people, rival
dialects etc., where the schools feel it
is desimble to feach one standard
through the whole country. German
dinlects illustrate this npﬂy where in
many cascs one dinlect is spoken at
bome whole another is tnnght at
school, -

There are of course many arens
where people speak several versions
of the same langunge with ease. In a
sense everyone. does this in different

contexts—slang at work or in recred-

tion. even rough talk or profanity, a
colloquial standard at home, an edu-
cated standard at school, and a formal
standard while writing.

The emphasis should be on real
situations. One great criticism of lan<

guage programs is that they are too
mechanical and that the situations are:

too~ artificial. This conference made - |

that criticism more than once and in-
dividuals imade some rather negative
comments on machines for teoch-

ing language. It was thought that

electronic equipment, while it may be
a help, worked only on repetition of
fixed phrases and took the language
out of a real communication situa-
tion. The same might be said for
many language texts which stress rep-
etition and - patferns, often
at the expense of natural discourse.
No one opposes the use of repetition
and reinforcement in teaching any
subject. But in dealing with human
beings we have the opportunity of
teaching them to use logic, analogy,
association and many other devices
available to the human mind. Our
speakers noted that memorizing texts
in languagee could have a negative
effect, since in some cultures mem-
orization is developed to such a fine
degree that whole textbooks are mem- °
orized in order to pass an examina-
tion. If memory is used in language
teaching to too great a degree it may .
become repetition without thinking -
and therefore meaningless as a means
of communication.

The important point of the corfer-
ence seems to me to be the emphasis
on the learner of the language rather .
than the teacher or the method. It
is the student who has to learn it, so
it would seem best to start with him,
and start him where he is. If he knows
nothing of the new language, the pro-
nunciation, structure and vocabulary
have to be given to him. If he knows
it imperfectly, the teacher has to take
him from there and in the language
of the conference, to help him make
his approximate system approach the
stundard.

11
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UPDATING

.‘AS‘I‘EREOTYPE

B’rnceCoM&n )

Memnny Adnlt Schoo},
" San Francisco

‘What ddes the layman nsk-when he

Mmm&haﬂnmdhﬂw

" (ESL) instructor from an adult school
'pmgmmfor&mﬁrsttﬁue" :

- “You work at night, don't you?" -

- “Aren’t most of your students old,.

poor, and uneducated?”
”Do you teach Mexicany (or Puerto
Ricans) mostly?® No? “Well, how

~ many languages do you speak?” And,

" “How can you

teach foreigners if

" you -dg‘t,_speak all of their lan-

" complished in a ig survey by

Donna Ilyin in a nation-wide ques-
tionnaire and student population sur-
vey

One hundred and twenty-six per-
‘sons, or 36 per cent, responded to the

two-page survey sent to 333 TESOL
members of {he Adult Special Interest
Group.

Responses came from large cities

‘such as New York and Detroit and

small towns such as Escondido, Cali-
fornia, and Rock Springs, Wyoming,

" as well as from Canada, Hawaii and

Japan.

Findings that appear to break
stereotypes are:

(1" Instead of students being mostly

' in the over 53 age group, the survey

indicated that most students are in an
18 to 29-year-old age group. (Most
teachers reported, however, that they
also had students in the same-class
aged 30 to 35 and some older.)

(2) Another typical stereotype is
that adult students are slow learners,
ineducated, come from disadvantaged
backgrounds and “don’t really know
how or want to learn English. They’d
rather just socialize in their own lan-
guage with people from their home-
land. On the contrary, over half the
teachers in the survey indicated that
most of the students in their classes
had completed high school in another
country; six responded that most had
completed college or university while
four stated that most of their students
had started college. (Again, however,
teachers reported that, in the same
class, there were some students with
little education and some that had fin-
ished colleges and universities.) Sur-

e X We. .n,m %

.

vey resultd showed that most of the
ESL students in adult classes arc
“voung, well-educated and underom-
ployed,” dnd not in school as a step-
ping stone to a college or university,
Most of the teachers questioned said
their students are trying to get enough
English to enter the fields in. whidt
they have already been trained, -

(83 Most ESL adult students go tn
achool at night is another stereotype.

" Again—not true. The tally shows

that- more teachers reported tenching

clnsses during the day than the night.
: Slxty-sxx teachers said they teach dur-

ing the day while 52 said they teach
in the evening.

{(4) Most ESL a&ult students are

* Spanish-speaking——runs another pop-
. ular stereotype.. This is cofrect in a
sense but it Is not at all true when

you consider the overali class makeup.

N Snrvey'ed,tea'chars reported having

predominantly “mixed language
groupa.” That is, 110 teachers sakd

they teach mixed language groups
while 11 teachers said they have

- Spanish-speaking students only, two

Japanese speakers only, one Chinese
and one French only. In the mixed
lainguage groups where dominant lan-
guages were represented, 68 teachers
reported that most of their mixed stu-
dents were Spanish speaking, 13 re-
ported that most were Chinese speak-
ing, five said Japancse, five Xorean,
four Vietnamese, four Arabic, three
French, two Persian, two Italian, two
Polish, one Russian, one Greek, one
Filipino and one Pun}ab:

(5) Another stereotype is that adult
ESL students are often middle class
foreizners and they do not work. Adult
classes usv1 to have numbers of stu-
dents who were, for the most part,

"supported by their relatives either

here or in their home countries, but
the Ilvin survey figures peoint out that
teachers estimate over 50 per cent of
the students work either part or full-
time. Are they i1 consulate or em-
bassy situations where they might not
need to improve their English? No.
Although a few are visiting or on dip-
lomatic visas, most students do me-
nial, low-paying jobs such as that of
dishwasher, bus boy, kitchen helper,
seamstress or some type of housework.

Other aspects of the surgéy show
that, in the teaching situation, teach-
ers do not find any simple stercotypes
but, instead, are confronted with some-
thing some liken to a “moveable cir-
cus.” For example, some classes are
set up in store fronts, in churches, in
school rooms with chairs designed for
children and wherever space can be
found. Then—to juggle the different
proficiency levels, age groups, lan-
guage groups and cultures—many

<0

toadaers use. tapes slides. moviee «
flash cards and realia to hold every-.
thing together. A Cunadian teacher .
iltustrates the Eind of predicaments -
tepchers must handle in an open e
rollment class setting when she wrote: .

“1 teach nny one of six various lev- -
cls to any adult from any country. . .-

- some -having lived in. Canada any

where from less than a week {0 20 or
more years. Nmetypereentctﬁm:
students have cume to live here the..

rest of their. lives. There are -any--

'whm from 15—72111 a class at various

times.” :
Teachers were asked to tell ﬁ\ear
greatest successes and greatcstpmb- '
!emsmteadﬁns , *
diversityofadmwmsﬂlelacknf

‘ready-made, individualized insfruction

mnten&lsvrhkhmntﬂ:epﬁmo{'

Along with. this problem. were . the,‘
rclated problems of having students
iltiterate in their own langunge in the-
same class as those who had academic.
habits and reading skills, and of having -
students with nil p entering
after a course was well under way.,

Teachers reported in thi survey that -
most of their classes have from 11 to_
25 students at a session for two to-
thrcehoumadayanwhmfmfour
to 30 hours a week. - -

The majority of the teachers re-
ported that most of the students fell -
into levels 100 to 200 where studentb 7
had some English skills.

Forty-four teachers estimated tha-
up to 10 per cent of their class was
functionally illiterate in their own
languages.

Literacy in the non-Roman alpba-"
bet was reported upon by 83 teachers
Of those teachers, only 18 said that
over 75 percent of their students were
literate in the non-Roman alphabet.

Teachers were asked to report what
most of their students’ aspirations
were. ‘The main aspirations were: Lit-
eracy in English (the amount neces-
sary to find a job in their present
field:, (53 teachers reporting); to uwp-
grade their job, (32); to obtain any
job, (17); to enter college or univers.
ity, (13). Aspirations also included:
Conversation skills, cultural reasons,
survival English and to obtain U.S.
citizenship.

More than half of the schools and
institutions covered in the survey give
students certificates of attendance or
course completion authentication.

Teachers said that programs are us-
ually financed by a combination cf

two or more federal, state or local

agencies.
18
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Hilingual Education: For the
. Melting Pot or for a New
' American Pluralism _ -

“hy Allan Wiener
fHuman Resources Division
National Puerto Rican Forum

Bilingual  ecducation  has existed
sinee the founding of thix nation
. However, as a formal recognived - re-
spotse  to u perceived -pducational ¢
- need, it I8 recent. The recent pradif-
eration of Bilingual Programs has '
heon ‘spurred T Title” VIL, of the

CESEA, which for the first time pro- MELTING P(‘)T ' | '\)‘ '
vides funds for the implementation of * * Continued from Page 15
. such programs, . ‘ itive as-
- This legislution cume into heing : ;::cvtes d“g;:::?;?g&;&%‘v&m
o © based on two nitjor ohservations; that bilingualism and multitingualism as

there were cerfain groups in this coun- : resou TO-
“try that were not performing in school . m&%ﬂ “‘*”m,',‘:,,d wirzel:'th?tn‘:&k ‘
as they should have been, and the of \WW I1 should have taught the ¥d-

tll.ts.\'m.n;r}.'ttxnn nf .mfommu;:n lmsm(irnn ucational Commupity that we were in
inguistics, x:jmmml\*. v. that reading the wrong direction when we inter-
and writing in clementary stages were

=i AR TS preted Americanization, in a parrow
extensions _ of alreudy ' internalized serse, a8 a goal of our system. We
structures in a students’ vernacular. T mow, though grudgingly. boing
The humaneness and economy of P given the apportunity to develop the
viding instruction in certainureas such U e tural “ of
ax mathematics in the students’ ver- linguistic and cul resources

naenlar was also apparent. . this natxm‘;: m ;:;gn:f Dt? nmstte r:
Before we proceed into the tyb f:cei:n?m 3: provide ulti?nate Elnglh\'i)
main thrusts of what bilingual eduea- dmnu'\:‘l:ece. we once again will have
tion is or could be, it might be wiske missed our opportunity If. on the
to discuss what bilingual eduention * other hand w:: attempt to develop hi-
is not. Bilingual Education is not . NPRTTIR . ;
168sl.. 'l‘hnu::hg:‘t strong. ESanmf.:r:xm :::gua‘ll;xrgm;:lt:e sn::kx):l ‘: N;X:;n::(k“i:;
i~ part of any hilingual program., it ve '
is. It one of its constituents.  Ane '
other myth thut should be laid to rest
i that bilingual staff dees not auto-
matically  guarantee the existance of
bilingual program. What is most im-
@ortant is that teachers involved per-
coive of themselves in their bilingual
roles and subscribe to the philosophy
of what.a bilingua! program is. .
Most current bilingual programs ap-
pear to subscribe to the traditional
goals of American education. That is,
the domination of the various cerric-
ular areas and skills, ultimately in
snglish. What is not apparent in thix
is that Bilingual Education is looked
upon in these programs as u technique
to achieve ultimate English dominance
aver the students’ vernacular. There
is a planned phasing out of the stu-
dents’ native language until, if its
study is pursued, it is phased into the
area of Foreign language instruction.
This is a narrow and ultimately a self-
defeating approach to bilingualism.
There is 1 more ample approach to
bilingual education, one which per-

Continued on Next Puge
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Are We Meccting the
Needs of Forcign

Students?
By Maria Luz Urhan

Great Neck Publie Schools

Often because of the anxieties and -

pressures of daily life, we loose sight
of the fact that children, oo, are hu-
man beings subject to emational prob-
loss areated at home or in schoal.
The teachers function is therefore not
only to develop a child into a knowl-
edpeable and responsible individual,
but alse, to meet hix hasic emotional
needs, if we pre to make hita a happy,
suceessful and wel adjusted person.
This requires that  teachers develop
the sensitivity and skill to detect and
alleviite such problenss,

Through work with foreign students,
1 have soticed that learning English
as a second language i not their only
problem. "here is a definite need for
aecidturation to our American wav of
fife. Although we kpow that children
tend to adapt to change more rapidly
than adults: we also know that, where
possible, extreme change shauld be
effected gradually, keeping in mind
the personality of the child, his social
environment, and his cultural heri-
tapge - if wo are to keop intact bis sense
of security and well being. Teaching
a newly arrived foreign student pre-
sents 1 number of special iproblems
not prese it in teaching the average
student.

Muost foreign students come from a

trnditional school where rigid struce--

ture, discipline, and obedience are
hasic stressed values. For these stu-
donts, entry into a progressive svitem
can be an unsettling and confusing ex-
perience  which  requires  substantial
chunge in their educational, social,
and moral values, Without the help
of a trained, perceptive, and under-
stunding teacher; an immuature child
freed from traditional values may take
the path townrds rudical behavior, But
given the needed help, most  will
quicklv come to renlize that “thoush
the progressive school does not place
as o great an emphasis on discipline,
vhedience and formality, it is not Inck-
ing in values, s just that the values
mav not be s obvious,

During their period of transition,
cach child must be shown that values

" relate to environment, culture and re-

ligious beliefs, and that their own val-
ues necd not be thrown away to em-
beace the new. Instend they should be
encouraged to develop their personal
values by selecting the best of old and
new. In this wav we may be able to

- lessen the impact of vahie change on
Continucd on puge 19
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their sonse o!‘.soc-t:rit,v; Womust guard

against. the situstions where children
blinded by their desires to ‘belong” (to
some group? ndopt a false set of values
which eventually lcad to emotional
disturbane:s,

As teachors, we also have the re.
sponsibiiity to help parents to under-
stand the ‘problems which their chil
dren are experiencing, and of the
important need for parental love, guid-
ance, and support which they must
provide durinyg this adjustment period.
In many cases this will involve the
education of the child's parents to the
fact that adapintion to a new cultum
does not mean a complete values
change. Parents would naturally re-
sist a complete change which is for-
cign to their personal phitosophy.

It is unfortunate that many parents
trke a passive rule in the education of
their children: some becnuse they do
not wish to interfere in school philos-.
aprthy: others becnuse ey fear their
childrem will be penalized if they
criticize or question current school
practice. In some cases, the parents
themsolves are so overwhelmed and
preaccupied with their own problems
that they neglect the needs of their
children. It ix evident that these par-
ents do not fully appreciate the im-
portant contribution that they could
be making to the education of their
voung.

In wmtluhmn. it is myv beliof that
teachers must become more coneerned
and involved in the fulfillment of their
students emotional needs, and that
parents should have available to them
a complementary course in adult edu-
cation designed to show them how

‘they may best contribute to the edu-

cational process. For onlv when both
family and school are united in pur--
pose ¢an we design the far reaching
programs that will effectively  deal
with the emaotional side of child de-
velopment,
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Reprinted from the CATESOL News-
teiter Vol 7, No. 3, Novembar 1975.

~ ESL and ESD: Some

Similarities and Differences
by Carletta Haﬂsough

Aiemany Community College Center,
San Francisco

Dr. Kenneth Johnson's presentation
at the CATESOL Conference on the
similarities and difforences in teaching

" Standard American English (SAE)

to foreigners and to s ers of Black
dialect was both a delightful and in-

furmative insight into Black English

and Black culture. Pointing out that

" language is a reflection of culture, Dr.
Johnson stressed the importance of -
" ¢lear definitions of B!aek People and

Black dialect.
Athkpermn,anAmrimnNegm,
is “someone who says he's one.” He

- nsserted that Black persons can only

be defined “in terms of dultural char.
acteristics, a shared experience by
20,000,000 people.” One of these ex-
periences is language. Since sub-cul-
tures, such as the Black culture, over-
lap with the dominant culture, it is

thase aveas of difference which create -

the identity of the members of that
sub-culture. One of these differcnces,
again, is langunge.

If the goal of integration is assimila-
tion, as it seems to be, achievement of
that goal means the loss of sub-cultural
differences and therefore the loss of
identity. It means the loss of a viable
linguistic system which differs from
SAE in its grammar, its phonology, its
intonation patterns, and somewhat in
its lexicon. In defining dialect, Dr.
Johnson rejects the term social dialect
because it implies that only lower
clnsses of Black people communicate
in or are familiar with this dialect.
Black dialect is, he says, a culturnl
dialect, a varicty of English spoken by
all classes of Black people. According
to Johnson, the class differences are
that the lower class Black speaks only
the dialect while the middle class
Black speaks SAE also.

Given, the importance of Black dia-
lect in all segments of the Black cul-
ture, it becomes apparent that SAE
must be taught to speakers of Black
dialect as an alternate, rather than a
replacement dialect as it has been,
and is being, taught in our schools
today.

Dr. Johnson presented and coun-
tered some false assumptions about
Black dialect and its speakers:

l Blacks are non-verbal.
Continued on next page
18
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ESL-ESD
Continted from page 18

2. Blacks have poor auditory discrim-
ination skills,

3. Black dialect is inmpatﬂe of ex-

" pressing abstract concepts;

4. Black dinlect speakers do_n’tem
understand one another. .

5. Bincks haye “lay lips und lazy

incapable of speaking “correct

tongues"——they are physiobgfmlly; /

English, - 3!

Henbommmﬁesdmdﬁs
ways in wluch Black dialect differs
from SAE:

. intonation: How intonation pattems

in greeting convey gmﬁy dfering
emntfons .

Gramimar: The omimfon of the mpnh
which communicates “sdow.” The ln~
sertion of “be” which

@

temesofmackdiahct.'

 Phonological: On§ of the rules for -
. consanant reductiont if 4 word ends

in two voiceless consonants, the last of
which is a stop, the last consonant is
eliminated. (With the nbove rule, one
can then understand the systematic
plural formatidn for worda like desk-/
deses/, tests-/teses/ and the oral pon-
existenceofﬂmmmmrkegm
many words, '

In practice, speakers of Black dja~

lect and speakers of foreim languages
do the same thing. They impose the
phonology of their own linguistic sys-
tems on that of SAE. The most im-
portant si ity in approach to these
two groups\is the need to recognize
the diff imination skills, to
focus on areas ™o rference and con-
flict points, to identify them and then
to work on them. Other similarities

are that language is identity and any
new linguistic system must be an alter-

"~ nate and not a replacement. A third.

similarity is that both groups need
practice.

The major difference is that the
Black dialect speaker already spenks _
and understands English. He can also -
understand but can’t reproduce SAE.
Second language techniques can only
be used in very short, intense doses.
The best approach, Dr. Johnson feels,
is to put the Black child in a situntion
where SAE is required and the child
will learn it, -

He insists that children who speak
other languages and those who gpeak
Black dialect do not have the same
problems. They cannot be lumped into ,
a single group and treated in the
same manner. Black dialect children
cannot be shoved into the same lan-
guage programs with the same meth-

. ods and approaches.

*
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; Teadnng, $ Written English Through Scctor Am!ysm

x C e
: . Fenchers. bme needed for: sommtime.
_-m vehicle. for systematic attempts at
Tocusing student intcrest on sentenee
“structure: In some places, transforma-
L tionad grammar has filled the PHTTITE,
e ;-m wrting instruction feft by thy ol
Tapse of contfidence in the old fash-

foned - Reed and Kellogr sentence
dingramming.  Typitally, teachers of

_FEnylish- a8 o second fangunge have

tor Amilysis should prove a valuahle

L tool-ins this aren. Developed -origin-
T Tally: to_teach English sentence struc-
dure:to _twslve-vear-olds in Turkey, it -

* hait proved. adaptable to FSL as. Weﬂ

as to romedizd Ianguage instruction & in

" writing in-the open enroliment witu.

atfan:- a" numboe of instructors  in

T SUENY institutions have reported
 sueewss with it, and oontrolled ox;wri-
ments nre soon to e set in motion in -

Qntario and Baltimore County. Mary-

- I, Neverthedess, with one or two

muior execptions, Sector Analvsis as a

potentinl toal for teachers of “edited”
_American English remains a well-kept
o deeret. Robert L. Allen, of Columbia
T Pechors College in New York City,

devedoped Sector Analysis ot about
the same time that Kenneth Pike es.
tublished  Tiumemices  slot-and-filler
grunmar- as o system of linguistie

amalvsin,  Since the Awo svstems are
shuil:w, this mayv account for the rels-
tive chscurity of Sector Analwsis,
Wi the publication of a work-text,
Wor, Sertences, Thomus Y, Crow-
elleCla., 1975 (with which this ar icie

“is_chicfly concerned®, Seetor Analvsis
now bhecomes generally available for

teaching written English and its pu,m~
!ﬂrﬂ\ should increase.

Kector Analvsis is enlled “X-Word
‘:mmmar" by mang_of its users be-
cause of its emphisis on the function
of twenty or so medal auxilinries
which are used in the formation of
question and answer patterns in En-
glish. English. and particularly writ-
ten English, i approached {from a lin-
guistic perspective as a slot-and-filler
or position-and-construction Inguage.
Sector Analvsis i defined, therefore,
as 4 practienl lnguistionlly-oriented
grammar which describes the “edited”
American English sentenee as o ose-
quence of positions  “subjeet, predi-
cate, adverbials, ete.r which may be
filled by various construction typues
tpoun clusters, clses, phrases, half-

sentencex, efer Ope of the most use-

ful spects of this granmar is that the
rexitlarity  with  which  certain con-

_tageous to hoth tht' ESL,
 heen tmore pragoastic than Both corven- ‘
.. tonal and teansfurmational schools,
o working heavily with hmgusge mark-

 ers:and pmxtmnn! reintionships, - Sec-

lsy {)smd E. E. Sloane and Eleanor Prirup, Medgar E\m (‘oilege, CUNY
structions 11 certain msiﬁuns in En-

plish opens the way for pattern aoqui-

~ sition, drill, diagrammatic  anafysis,

and even ndv-imxi stylistic studies

~theough o widé ranee ‘of instructional

programs Jdn. language  development;
identification of determiners, linguage
tivs between subjoets and verbs, and
related pattern Reys can be advan-
Fl:. .ﬁnd
remedind lenrner, R

1Ir. Allon's approach actually: eme
phasizos o consclvusness of kanguage
patterms - that i hest wed as a form
of editing, Traditional grammar tends
to abscure the lines between spoken
English and the standards of “edited”
American - English;” Scetor  Analwsis
depends on patterns acquired througds
the spoken-languuge  experience  of
fearners, but its orientution fosters an

awareness of the slivhtly different con-

ventions  governing written  Enghish,
Both the “Preface” to Working Sen-

tenees and - the accompanving teachs

or’s guide strelli the use of students”
cditing abidity through the recopmition
of afits of l.mgu.n:e antivipsited by
native speakers in expository writing
cas apposed to drama or other forms
of trmweribed  speech),  Language
“chunking,”' the ability to recognize

eunstructions and wurd clusters as’

convevors of meaning, is as xmp«wtant
as individual word recognition. Con-
sequently, students who hive some

avesbuliey woNems may  still  ad-

vance rapidly in the . recognition of
meaningful word units. One of the
technigises in remedial instruction has
Inent to ofler sentences composed of

which the graminar enn_be put in
holping the student to  consciously
identify his own grammatical patterns
and employ this knowledge. The fif-
tren- "Units™ into which the beok is--
divided forus on major areas of ref
crence, modifiention, .md predicntion.
Darticular attention is paid to the
tusic trunk pattern and s relation-
..ship to the fum'ﬁum of the fwenty
‘most common X-Words and to the
packing process h\ which trunks can
be cxpamded and given varlety in writ-
ing. T yes-no quvﬂtmn-nn'mvr prat-
tern ¢ Ix John here? ! Johnm is here ) Is
the basis of Scetor Ahalysis,
X-Words which begin such question
mttvm& famfisfarefuasfwere! fdof
doesfdid/ fhavcfhasfhad/ [shallf
willfeould fieonld [shoald/ fmay/
might/mustfean}  send  information

merely hy pusition. . When these X- - -

Words intrt ce a-sentence, they ins’
dicate n qu..tion just as clearly s
does ‘the - inverted question mark in
written Spunish; in the middie of a
septenee they identifv o statement.

One of Dr. Allm'ﬂ chief contentions is
that the ability to fornulate these Tan-
gunge patterns is rapidly aequired,
and chwsroont experieneys © indicntes
that students can use the patterns with
vory high success in one or two weeks
of instruction. The movement of the
X-Word serves ta identify the subieet

soctor (regardless of whether §t is
filled by a =ingle word or x number of
words which together function as a
nominal construetion) and the predi-
cate in the hasie English trunk  the
first five units of the text cover this
material. The linguistic ties govern-
ing subiject-verb agreement in number
and wrh tense formation, erucinl
prmnw features of English, are dealt

ponsense words for analysis throuehs  ith in units three and four. Unit five

struetirs] markers and positions: stu-
dents Ieecome remarkably adept at
stich drills in"a few wecks and seem to
expund  their own use of lmmuage
structures. A hnzuage  instruction
program based on Sector Analdysis may
be mare concept-oriented than word-
oriented, a boon to teachers who have
nover felt that Reed and Kellogg dia-
gramming adequately explains such
Linguage cholces a~ plural and singu-
Lar agreement for “Half of the apples
are . " but "Half of the pie is ., .
a choice made relatively simple to
understand  through the treatnumt of
subjects a8, noun elusters, language
chunks, rather than as single words
independently related to o verb, The
chocking of such patterns using X-
Word Grammar “tonds™ represents the
editing ahility mentioned above

A close examinition of the work-
text, Warking Sentences, hy Robert 1.
Allen, Rita Pompan, and Doris A,
Allen, indicates a variety of uses to

20

introduces the basie positions of the
predieste and establishes the ground-
‘wark for the following eight units,
which deal with various techniques for
embedding information and for pack-
ing sentenee trunks with addition:d
infornuition. In Lifer units, the stu-
dent is introduced to optional £ n-
tontee cectors throtigh o few simgle
terms, such ax “shifter” and “insert,”
which identify  their most  obwvioas
charaeteristics.  Included cliuses and
holf-sentences fone of Dre. Allen's
most  useful  concepts for  teachers
working with secondary predieations
and suhstitutions of verlal phruses)
are identified s imiportant construe.
tion tvpes. Charts covering 1y X-
Word /vorhy  ceanbinations  for  verb
phrises, <2 foarme of frrepular verbs,
13 includers  the words which signal
the beginning of included elauses, ar
<ubordinate  chmses  in traditional

Continued on page 12
11

Twenty




-
< - -

learns how to ideniify the omission of 1nd
verbs, X-Words, or subject. sectors;
second, as the~stident goes deeper
into Sector Analysis, leaming to iden-
tify. construction tvpes such as datises

_SECTOR ANALYSIS
- f v Continued from page 11

4

time are essential; they may well
be lags in affective growth :amd we do
not yet know to what vxtent regression
occurs with this approach.

The behavioral effects of § progrny

Toe 7 RPEwaen, and (40 the twenty X
T Wands, uppear at the end of the text
e for stident reference. T
S The fermat of the text is particu-
larly worthy of note. Working Sen-
- fences employs brief sub-sectiony: com.

Uunal sectors (e front and end po-  of spevinl note. Self-confidenc: is rad.
sitions for secondary  prodientions, o ieally expanded through experionce
which if filled are often filled with  with the svstam of X-Word Cramnmr.
chr <, he learns why a clause punee  in one groduate program for miner-
hmted as o senteace is a Fragment, | ‘

or half-sentenues, and learning the op=  beised on” Sector Analysis are worthy

ST  dukesup - the

S poked of explanations fallowed by

- examples, A practicd exereise follows
- each subsection and calls for dingram-

o ming or closing te complete a structur-
R ——n! -mni:mmm Units sre coneluded by

vontrobled tasks wsing fhe new tech-

7 .niqifes. to encourge the- stident - to
., bmmipulnte sentence parts and Snally .
“Rengrate his owrt senfences on o given

. topie. Brief corivluding cssay assim-
~ ments ¢all for the. constructions nnd
rentence patterns of the unit. Because

.~ of thisapproach, punctuation I8 sub- .

. ardinated t the developmmnet of struc-

R “furecand a= the stixdent masters the

~ repertoire of sentenee sectors and ap-

. pmpriate construction fillers, he dis-

covers -that punctuation rules ‘are re-
duced to o minimum. We have felt
thiat this subordination of marking
comentions to structural Jogic s
T muior advintage of Sector Analysis,
- The Instructor's Manual 1o Work-
ing Sentenves is helpful to the teacher
whe has not taken formal courses. in
-Sector- Analvsis, Explanatory notes
conver‘ions of written
English and offer more detailed cox-
- plieations of the theory than would
“have been appropriate in the work-
toxt itsolf, Sugrestions are given for
dealing with specific student questions
likely to oceur as well as for the dovel-
opment of additional practice exer-
cises. “A Final Word to the -Instrue-
tor” makes the mind-set of the authory
particularly elear  focus on the lesson
and ignore periphepal arens, do not
inhibit with exeessive red penciling,
use the book as a toul for the student
to develop his own writing rather than
as an end in itself
The chief application of Soctar
Analyxis for the purposes of this com-

mentary are seen lo lie in-the aren of .

remuediation, particulurly in the fir
semester  college  freshman in the
CUNY apen wdmission environment.

\’\?i“' writing samples  show  frag.
monts to be one of the most porsistent
problems in this arcea. suallyv, the
student has boen told that he has a

major problem, and “fr.” or “frag-
ment\ is well-known to him as an

identifcation of his error, but the stu-
dent ha¥ no concept of what fragment
means and no tangble way to idon-
tify or cotrect it. Sector Analvsis of-
fers such means:  firet, after working
with ves-no guestions to identify suh-

jocts and  predicates,  the studeny

-

and moreover, how to invorporate this
chive into the preceding ar following
*ontence. Fven Iofore the student-
covers this step, if he applirs the yes-
no question strategy —and  tries  to

tum his elause info 7 yes.no qiiestion

« he can identify the fragment be-
e the question sentence cannot be

Sormed.,

- ¥eliting is very important in this
provess; simply. learning. sectors and
comstruction types meiy fiot e enough,
Students often. read conxing to actu-
ally test the interchange. One succesge
ful exervise uses u student writing
sample which is reasonably connected
discourse with all the crrors, except
frugments,  corrected. Students  are
told how many frgfients appear nnd
are.sisked -to-find them one -by one,
rewriting the passages and comparing
the twn writing samples as they pro-
ceed. Numbering the sentences in the
exercise prevents the student from ho-
ing overwhelmed and helps him to
limit his focus; word groups punctu-
aed as sentences can be freated one
at a time. ‘I'he redriting practice is
beneficial by itself, nd the compari
son of the two sanples cleardy de-
linestes  sectors  an'! . onstructions,

completing the lesson 1 ructured
appraach to editin - 0 the stu-
dent for longer e Nimilar

techniques also te - e dotifien-
tion and correction of 1un-ons, comma
splices, and subject-verh ties.
Anaother important application of
Sector Analysis is in the development
of sentence variety, One of our col-
leagues ot Hunter Colloge, teaching
hilimuals and native speakers, uses
volor-coded  algebricks, identifving a
different construction tvpe with each
eolor, with one golor fur single words;
vrvimg colors are used to build sen.
tenees, Students harneto construct
sentences by visund dictation. Sophis-
tication  and  clarity  hoth  increase,
Eren in cuses of the RBlack Firglish
kinguage population, anadvsis of con-
ructions indicates that new areus of
the sentence are used and there is an

increase of correet construct ions which -

is striking  and these changes bogin
tuking plice even hofore the eusual
reader Cand sometimes casual grader)
is aware of writing improvement. Still,
the teacher is cautioned that practice

30

ities, instructors swhu wWore edygational
psychologists mudy special note of the
“growth in velume of writing, increased
personal selfsconfidenee, and of some -

“stadents’ use of sentence ditgrms [ I
their acrual log-writing. < The. same -

educational psychologists noted o sec-

ond siuificant’ feature of X-Word

“Grammmr; it allows feacher and stu-

dent to focus . writing instruction on
the needs of the reader—his expecta-
tions for conventiopal sentence. pat- ~ 7
terns and the inability of uuny rend- .

ers-to résolve -departures frony those
tvpes.  Refocusing instruction toward

reader neads mukes the learning en- -
vironment less threatening to the stux - -

dent.

Sector Analysis, beeuse it offers a

systematic language strueture perhaps,
seems to be a much freer body of ma-
terial in the classrcom. Dr. Allen
spoends time with his own students on
“Bomguage,” which uses the word
“hoing" In place of content words -
nouns, verbs, and adjectives, with “ho-
ingly” in place of -ly ndverbs. A sam-
ple sentence might be “Boing can ho-
ing the hping” With guch sentences,
students can be introduced rapidly to
the common markers in Enalish and
be convinced of their importance; and
even  without technical  knowledge,
most readers will admit that they can
identify the subject sector of such a
sentence, the object (a noun cluster),
and the predicate, It is even possibin
) dt;naml of students: “Don’t
think!™, thereby stressing the posi-
tions and patterns which they alrendy
recognize  unconsciously  if  native
speakers of the language. Soon siv-
dents can neither be defeated by Ro-
inguage, other nonsense sentences, or
English sentencesNn which the vocab-
uliry is foreign to their experience:
reading and writing skills are both
developedd in this cise, There is a dis-
tinet advantage to the teacher in sep-
arating closed Jists of structure words,
which ean be memorized, from the
unending list of content words which
froqquently confuse the grammar les.
son.
= ‘The use of Seetor Analvsis in the
teaching of réading is of nujor impor-
tance and teaching across the entire
spoctrum of the English curriculum
may respond positively to the poten-
tial which Scctor Analysis helds.

a
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A Cot:rstlxno-Tmrnxng Modcl for Second

ST

"_.EKC

IText Providad by ERIC.

- more foreign Innguages,

o Iangmgc Learning

Mt‘mmseiing—l@anﬁng mode! for
vﬂm sition, developed by Dr. Charles
A Cuctan of Loyola University, Chi-

. e, s his associates, has been re-
- eeiving intch attention: recently from
O eshucators and particulady  from the

Nangurge. to'u.hmg profession.  Much
_of thig intent is tue to Earl W. Stov-
o ho reviewed Cucran's ook in

- 1973 and- Carol and Nnhtm Akiyamn,

wha generated interest in the Peace

- Chatps which resulted in several Com-
< munity. Langiege Leaming Teacher

Trvning Programs,
Community Language  Learning™

- fé, the nume given to the anplicntkm of
- this model to language learning since

it results in n hpocmt kind of learning

" onuunity.
- Original Research
~Theoriginad. research which began

in the late fifties, was designed to

Ustisy the pwchnlngim! dynamics in-

volved in adult learning, specifieatly,
forvign linguage haming, rather than

o develop a meﬂuxlnlog.v of Ianyrnge

feaching.  Foreign  languages were

- chisen as the learning task. As a ro-

silt, <tudents in the research classds -

~some using four languages simultane-
“atsiv, <o, one at & time. - achieved

varyinn levels of confidence and “com-
municative competence” in one or

One of the questions that was raised
at the outset of the research was
whether awarenesses from counseling
and psvehotherapy . could facilitate
the kearning process by hecoming an
integral part of that process. Since
many of the blockings that language
learners expressed were quite similnr
to those expressed by persons coming
for psvehotherapy  or  psvchological
coun~cling, it was theorized that if
Einguage experts were also trained in
counseling sensitivities and skills, this
double exprertive would bring about
significant changes in the quality of
the  learning  relationship  botwern
Jescher and learners and among learn-
brs themselves,

Curran's book, Counseling-Learning
A Whale-Peyson Model for Fduecation
1972 7 presented  the findings  from
over twelve vears of research in this
madel of “ereative aflilintion between
teacher and loarners.”  The findings
and model itself are as Earl Stevick
puts it, “infnitely rich in subtleties”
and a provess of study and experience
with it in lea ning situations, ro-shuly
and re-expericnee can vield an in-
creasing grasp of ots complexities,

by Jenny Rardm, (‘ommelmg-t.mmmg Institute

* The five following statements while
not exhaustive, are basie to an wunder-
standing of the. (Tou
model, 11 All finnl human k“xrmn;: i

value lmmmg 2) Resistince 18 .in-

herent in any adult ke xming situation;
37 Human Jearning is- wholo«;mmnn
learning; 4 Human learning is pon
suns;
through a five-stage process of inter-
nalization.

Value Learning
A hasic concept underlving the

- Counseling-Learnihg model is that all

wholesperson, human learning s, in

fact, value leaming. This concopt is

treated by Curran in his book, Coun-
seling and Psychotherapy: The Pur-
swit of Values 11968).° By “values,”™
Curran means conscious or uncop-
scious self investments -.that 18, such
self-investments are either determined
bv oneself or pre-determined by the
cul-ural, . family, reht{mm ne!ghhop-
hood, ete, vilues one iy born into.

*In ofhor words, if we as teachers see
ourselvis ns the ciuse of a learning
conflict within the student, simply be-

cause we represent a1 certain body of

knowledege which the student wishes
to learn, then we will be more under-
standing ahout the Kind of struegle
that we have created in the student.
That thix struggle is not just intellec-
tual is especinlly evident in the area
of foreign language learmming when-
ever “communicative competence” is
stressedd.  The whole-person of the
learner is especially involved if he or
she aims at a speaking ability rather
than simply grammar, vecnbulary and
reading.

Many students in a lanpuage class
at first “get huttorﬂlos" just thinking
about h.wmsr to pronounce the foreign
Linguage in front of the class, lot
alone trving to carry on a conversa-
tion. This would he ane level of strug-
glo. But suppose, for example, the
Spanish  speaking  student is  con-
sciously or unconscionslv aware that
by learning English hesshe is in a
complicated way alienating himself,/
herself fronn the parents who spenk no
English, 1t is abvious that we are at
smother lovel of struggle,

Whit the Counseling-Learning
motel offers therefore, is a means of
understanding these personal learning
conflicts in such a wav that learers
as well as taachers mav deal construe-
tively with negative i< well as positive
feelings. As 2 result. both can nmuke
genuine investments in the learning
relationship and s experience  Jess

R’y

otinseling-Learning.

‘5 Human learning moves

dmura;:mmt with one muiber and

the muaterial to bhe internalized or
learned. Personal learning confliefs
and confrontation: then, in this sense,

e atlways have. s positive tone bee.

cause the student’s anger, inxiety. and
similar psvchological disturhance --un-
derstond and responded to by the
teacher's " counseling  sensitivity- -ure
mthmmrs of . deep personal. invost.

ment. - Even indifference, scen thiy
wity, proves often to be a form of de-
fense apainst anxicty and fear of fail
ure ather than resistance to learning,

‘. D. Tranel talks abetit teqaching
m “not just-an intelectunl ontounter

with the stadent but as a mye%mk:giﬁl

encounter.”

Boegin, found th.:t in the human
kearning s:mnmm. students are “ap-
praisers.” . Curran origin: tﬂy treated
this under the concept of mzm s search
for meuning and as “Man: The ‘Why'
Animal” Just as a client seeks to

understand himself and. his relation-
-ship with others in the counseling pro-

088 so 4 student is consciously or un-
conseionsty  secking  a | satisfactory
*why" for his‘her studies.

quitte ~elf investmont, Such evalua-
tinn is needed to arrive at value in-
vestments and decision making., But
misunderstood and misinterpreted it
can throw the learning exehange he-
twieen knower and learner - Info «
“games-we-play"” routine of questions
and answgrs which avoid personal ep-
gnzement in the real learning expe-
rience.

The course content in most univer-
sities and colleges, ix usually described
in alr-tract and impersonal terms, The
student, however, at 1 more personal
level or inward direction, is most
likely trying to . aluate the “why” in
some relation v his own life goals,
Clurran’s centrast of traditional Brit-
ish and European upper-class eduen-
tion for the few, which presumes an
estahlished wvalue svstem, with an
Americn  democratic  education for
all, resulting in a confusion or de-
crease of accepted values, is helpful
here. Tt helps illuminate why so much
of this value confusion and struggle
may now be poing on in our class-
rooins  known or unknown to us as
teachers,

So, under the surface of the learn-
ing that is apparent to us in our ol iss-
rooms, may be not only the “questing®
of “Why am I learning this?” bt also
“Who am I?" and “How does what 1
am learning, relate to who 1 am and
where T am going in life™ This makes
the teaching/learning relationship im-
measureably more ecomplex and chal-
lencinge but, at the same time, more
humanly satisfvine. It al<o suggpesis

Continued on page 22
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fie mvessity of additionnl  teacher

—watreniesses and skills beyond  jood
. vlassroom techniques.
. Adult Resistance

Ancther hasic concept cé the (‘mm-
seling-Learning model is that in most
ddoleseent ot adult learning there is

Can . inherent resistanee to the new
knowlodge being piresented. This re-

stilts from the developmental process

‘that . produces self-awareness or sclf-

“gunscioysness™ after twelve or so, ‘The
-_learner’s need for personal self-asser-

" tiem, often begins to show itself ngainst
7 the ksower.- scemingly  impeding the-
- acceptance of and submission to, the
- Jenvening provess. This is an additional

cawse of “clash” in any learning situ-
ation;  "This resistance is generally not

. gonscious or at Jeast not always made

-evident to the teacher—particulurly
- as we move inte adult learning: -but
miher is oftén disguised in the form

uf “questions” or similar tactics,
Applwd to: the language learning

experience, we have,  for  example,

often scen groups of students wha

cabw together for the purpose of  pess
- spwaking a4 ~econd hmgunge, suddenly

find themsolves asking questions about
the lanmunge, the culture, the coun-
-in their native tongue---rather
than porsonally engaging in the strug-
gle to communicate in the second lan-
guage. From the point of view of their
ego-assertion need, such submission to
the handicapped state of a second
language is too humiliating.

But, if the learner is to make the
second langiage ks own and so make
it operational be able to speak
French, say- - there must be an accep-
tance of an initial state of ignorance
and, in this sense, “bumiliation.” This
is difficult for adults to do, This does
nsst mean total helplessness but rather
a kind of dependency on another with
which adolescents and adults are gen-
erally not comforfable, This is why,
in the Counseling-Learning modality,
native oxperts were trained in counsel-
ing sensitivities, This then provided
the necessary security at the begin-
ning of the learning process which
enabled adoleseent or adult learners
to regress to a childlike  not childish

trust in the langunge-counselor-ex-
pert. As i result, they could, with less
anxicty and  resistance, aceept  and
submit to strange Linguace sounds and
structures and to the provess of learn-
ing. This produced ton, a1 growing
closeness to and deep sense of suppor-
tive community from the other leurn-
erg the opposite of our usual class-
room competitive individualism.

Whale-Person Loarning
Once this trust has been established

in the Community Language Loarn-

ing xefting, it becomes cloar how hu-

-man learning is whole-person learning.

As andults, we are oxtremely skilled at
masking vur feelings, But once we are
free to “feel about™ the language leam-

img experionce and are -understood in
our foelings, then - we e free to
“knowfeel”  the lunguage, It is in
prapartion as teachers .are skilled in
an ability both to understynd these

. feelings and to “re-cognize™  them--.

that is, adeguately cognize them in
their responscs--that learners in the

Cunnseling-Leurning  modality are

alde to assimilate or internalize the

_second fanguage in an authentic total-

person way. In other words, they can

- “invest” in it and so make ita per-

somi! value goal. Such investgient is

msic to. the gmwth of a new “[:m- ‘

guage-self.”

Current liforaturme is mmcemed with
this when it talks about having “real”
communication in the classroom. Real
learning, in Counseling-Learning
terms, menns learming that is brought

abuut-by an “internction between the-

knower and the Jearnet in which both
experience a sense of their  #n whole-
' In the first stage:. of the learn-

- ing process, for example, -this c.n

mean that the material to be internal-
ized is generated by the learners in a
“childlike” but real conversation, lm-
ited only in the extent of words used.
Such conversation, however, demands
the aid and support of the language
expert. Both learner and knower are
therefore deeply engaged: the leamer
willingly accepts his need for help; the
knower gives this help in such a way
that it can be easily utilized. Such a
mutial process gradually frees the
leamer from his dependency on the
knower, The teacher. in this sense,
willingly strives for and necepts the
finul goal of being no longor needed
by the learner.

It is this engagement that makes
possible a “whole-person” entry into
the language,

Learning Is Persons

We come thon to the notmn of
learning as an intensely personal ex-
perience. This resulted in Curran’s ex-
pression, “‘learning is persons.”  As
students in such research groups cane
together, for example, their contral
purpose was to share and communi-
cate as persons, much as they would
in an ordinary conversation. The dif-
forence, however, was that they did
£0 in a foreign language, through their
*other seH,” which at first was the
Inguage-counselor-expert.  Each stu-
dent’s natural urge for independence
soon produced a slow emergence of a
new inner hnguage self as words and
phrares were picked up and so intern-
alized. This arrangement also ereated
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¢ strong sense of support, responsibil- -
ity, and belonging from all members -

of . the group. Such a secure and
deeply personal engagement and com-

mituent together, came fo e called -

“community language learning.”

Five Stuge Process
Learping in this modality moves
through. o five-stage process from de-

~pendency” to a hasic independence.. -

This five-stage process cun- he seen -

from wvarving points of view such as
the gradual growth from dependéncy
on the expert to the learner’s inde-

pt-ndmt Himgaistic competﬁnw. the‘
petsonal _teamning pro

sonse of. mm-
functional rela~

moves fowinrd o
munity; the changi
tionships between

wer and leamer; -
“and other aspeets of the five stages.

To go into detail about each isbeyond

the scope of this article. But the foot-

nntes  foad to the original sources

whore  the reader cnn find- extended:
explanations and fllustrations nf these -

stages.

- A M!ﬂﬁ-l"n('ﬂ?d Modp} L
 From what has been said of Coin- 7

seling-Learning, it becomes clear that

“thix ix o muxdel rich in subtleties, It

hns, therefore,. o wide varicty. of appli-
cations, These applications invelve
such areas as the group precoss in
foreign language lmming. evaluative
and emotional factors in foreign lan-
pwage learning: the process of educn-

fion in general and its offects at the '

clementary, high school and univer-
sitv levels; the acquisition of two for-
eign lanpuages simultancously and
finally, intensive adult learning. Some

conclusions emerge. Through
Counseling-Learning, learners  begin
to understand themselves better as
persons while, at the same time, they
increaxingly make a part of themselves
an aren of knowledge outside them-
solves, Such resitltg, as-we see, com-
hine aims shared by both counseling
therapy and education,

We are treating aere, therefore, a
multi-faceted model rather than o sim-
ple technique. From the underlying
concepts of this medel various tech-
niques can be developed, depending
upon the needs of different learning
situations,

Curran has said:

In order o unify and bring logother
the whole person in the learning: pro-
cess, we hare to do more than merely
label it whole-person learning,.  We
must basically  restructure our ap-

prouch.
-
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“ENGLISH THE ;\’

by Thomas Raftery

The Family Language Program of |
. dohn Jay High School in Park Slope is . .

the only one of its kind in the city.

Not only does it bring the classroom

to students in their own homes, it in-
_cludes their entire families, .

into the homes of 607sclected students,
who speak virtually no English. There,
usually in the warmth and security of
the family kitchen, the students learn
te cope with a strange language, to
better enable them to go on to gradua-

" Enrolled in the program -are- 40

Spapish-speakitig students who come
from either Puerto Rico, Ecuador, El
- Salvador or the Dominican Republic;
13 * French-speaking studenis from
Hniti; four Italian students: one
Chinese student from Hong Kong; one

Iho-speaking student from Nigeria and -

| .one Portugese speaking student from

Brazil. .

To qualify for the program, a stu.
dent must be gegistered at the high
school; must have migreted here within
the last yem; be from a non-English-
speaking background; be from a pov-
erty income family and have a mini-
mum of five persons in the.family
participating in the classes

Mrs. Maurcen Sloan, teacher-in-
charge, said that about 400 students at
the 2,500-student high school speak
virtually no English. The school draws
from areas affected since 1965 by in-
creased immigration.

“Things would be a lot easier if the
students all spoke one foreign lan-
gu: ‘e, the way they do’in some Chi-
nesc or Puerto Ricun areas,” said Mys.
Sloan. “Because there are so many
different languages and backgfunds,
we decided to try the individual ap-
proach.”

Because there is such a demand for
the program at the school, students
considered for it must not be transient.
The program, which enrolls a student
for a year, also takes into consideration
attendance records and whether the
student is a disciplinary problem.

“We are trying to cushion students
from cultural shock,” snid Mrs. Sloan.
“We figure that if we can get the fam-
ily to speak English, we can get the
student to speak it.”

A typical student enrolled in the
program is Nilsu Lugo, 15. A high
school freshman, she spent most of her-

Jife in Villoiba, Puerto Rico, before
 coming to the city Jast year.

Living in a three-room apartment
ith her mother, grandmothet, cousit
:ﬁ‘ r\:o younger sisters, Nilsa said

because she
she likes the program
g%m;ith her family while she is imm-

ing. o
. + c%‘el',
ﬁxge&g:x attends bilingual e!nsm; 2;
John Jay. However, nfte‘tl' th\zo yea
bilingual classes, she will } e
to move into regular English-spea

classes. Thus, the program helps _her

prepare for the transition. .

immed : ish
i tely to'use the Engl
:!Ecl':' learn ai:d tstrms be encouraged to
ssiay‘fouwrglainly begi;; to s‘_:'te”the pe:e%c;
ch-as a family untt, -'Vina
g;:l.tea“sefme long you begm to tak::

(] IS,
a real interest’in the family membe

others.”

‘Robert Villanella, said

comces away
" from it with n mutual respect for the

0O
3
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THE SILENT WAY |

{in tke last isstre of the. Neum&'ﬂcn

atm mmn‘mmt otftar ‘approaches to fan-

guage teaching such as that ef Lazanoe
. and the “Silent Way™ of Dr. Caleb Cat-
“tegno; and there was an_in-depth artivie

" on -Robert -Allen’s “Scetor - Analysis”

espma!fycsuumuscdml&etmﬁmc
“of woiting. In this issue, both Earl- Ste-
mk .and LINC are guoted as

something. be. writtén about-it. - In 1973 -
§ wrote q.short-article for the NY

’. TESOL -Newsletter “(ldiom) - to which-

—{r. Qattegno responded. This article
wkes note of that resporse and other
- ma¥e  revent remarks aboat the Silemd
Wﬂ,\s The Editer.) —

Eaﬂsmwcksmﬁhnsinﬁm
- him, “Charles ‘Blatchford: ‘says his"
~ teaching has been changed by it, the

uNleelmvsput much of it into -

" practice, and - at-- the- mmsua
ﬁmmtioninNewYorkCﬁy.

~"ers thronged to the workshops of Dr.

Gattegno as . he demonstrated and
talked about his S)Ient Way of
teaching.

' 'l‘heSﬂentWayismtsmwea.
~The philosophy of tho Silent Way,
..a8 proposed by Dr. Gattegno, has -

“*—been around for 22 years, according

.to Shelley Kuo, the director of the
Gauegna Language - Schools. Orig-
inally. it was used as a math teach-
ing deviee, but in the past few years

- it has been “discovered by language
- teachers, and is now widely touted as

a method or approach for the teach-
ing of reading and language.” FEle-
ments of the Silent Way have always
begn present in our traditional ap-

- proaches. For example, teachers and

student teachers .have been admon.
ished for vears to reduce their own
speaking time and give more oppor-
tunity for the student to speak.

To quote the Silent Way materials,
“as a general technique, the Silent
Way is a way of teaching that liber-
ates students systematically.” It is
an attempt to approach language
learning by having. the learner ac-
quire as a primarw step in language
learning, a “feeling” for language. It
aims at putting the learner into a
situation where he is challenged to
use his powers of thinking and his
ability to analyze and experiment; it
demands that students test hypoth-
eses about the languages he is learn-
ing, tsking advantage of his/her
knowledge and experience with lan-
guage. Dr. Gattegno says, “When |

toaéh a lav amge, that language ro-
mains a scoondary preoccupation of
mine although it is the prime concern
of the students. My function as a

”‘-maétermtodoaﬁlmtomakesm«
- QontE Bl Top 1

“Hhie” powers
required to be successful in the new
ianguage .as they are in their native
Janguoge. Since one I8 free touse
. the mastered language. for exprossion .
- of emotions, feelings, . idens, poreep-
tions and so on, teachers have to aim
at a similar freedom in the new lan-

lentners, to, understand the sftuative

or “stimulas as’ presented by - the ars:’
**ngvnwnt of the rods, and to. respond
na linguistieally correct way.
tédcher may eccasionally point ib B
*sotrid  chart” (A coldr-coded ¢hart

ol 'lottor/symbols -or- wards which re-

flect the hisic vowels and mnsmams_
in the irmmmge and -the bhasic voeabs
-ulary used in the first lessons), to re-

-inforce. or fo roestablish -the correct.

pronunciation. Since one color repré-
sents one sotnd on the charts, point<’-

guage: Clearly-there is-too-much to—-ing from one Jetter or combinationof—-

have_to know what comes first and
‘when to move to the next assignment.
In-my perception of the task; from
the start and as soon as sufficient -
mastery is attained .in the utteramce
of say twenty or so words, the stu-

top of the four di of -spoken
“speech? - correct’ sounds” and ‘correct
stress in each ward. a feel for which -
words run together in each statement .
“or phrasing, and_how intonation gen-_.
erates the melody of the lzmgunge as
natives express it.™ :
The syllabus or lessons of & Silent
Way language course, are hasically
linguistically determined und se-
quenced. The difference is that the

'dmmndmthesttﬁeﬂttoperformts

not mtmmua!y stimulated by oral
models given hy the teacher. Instend
the stimulus is ‘silent’. The teacher
manipulates a set of colored rods—
rectangular wooden blocks of various
lengths and colors (rather like chil-
dren’s building blocks), putting them
into different arrangements of color
and length which stimulate the learn-
ers to make on their own, stctements
about them: their size, color, shape,
and their relationships to each other,
in an ever more complex set of pat-
terns and sentences. The only oral
model has been given, once, -by the
teacher as s/be first arranges the
rods. Some meaning comes from the
learners perceptions of the situations
s they are demonstmted by the
teacher. This kind of stimulus avoids
the need for translation into the learn-
ers language. The basic vocabulary
has been provided and the students,
collectively, may try to ask or de-
scribe to the teacher what has been
‘arranged’ with the rods. Collec-
tively, because often the whole class
participates in putting together the
correct sentence while the teacher,
not speaking. indicates approval or
disapproval of form, vocabulary, pro-
nunciation, and melody. Without the
oral model supplied for him again and
again, the student is forced to pay
aftention to any initial utterances by
the teacher and those of his fellow

36

'% TWay and- i ;Wsrm u;"’mmwsf%ﬁi%m for-any-student -and-—feachers—lettersto-tmother-can-evoke-a string —

of sounds or wards. for. the Ieamer to: .
work on. ‘The systematic use of colom -
on- the -word -charts- permits the Jan-
guuge to- be ~handled - photietically
.without any modification of the actual
‘otthography. The charts are used in: "

== — dent-must prove-capable of Lieing on——the very first lessons. Miss Kuostates

that “it starts by making the studenty

coﬂscmm of the amdunt- of lingiistic -
- equipment they already shave so that-
they can concentrate on what they .
_do.: not .-already . know.. Many . lan- "
guages require only o few sounds that
the students are-not familiar 'with, o
the first few lessons focus on thesc
Having given the students the experi-
ence of sounding,like native speakers -
m this very: area, the way .:
has been cleared to arquire the ele- -
ments of a functional vocabulary and,
mwi that, an_ extended - vomb-
v o

After the student has attained ﬁu-
ency with the restricted vocabulary
used in the first lessons he is thew
stimulated lo oral production by
means of the ‘teacher’s pointing to
words and symbols on the charts and -
then by writing on paper.

Reading also accompanies the les-
son with emphasis on the melody of -
the kmgunge—the stress and intona~ —
tion patterns, This emphasis, as with
the initial lessons on pronunciation.
is to promote, first, the “feeling™ for
the languuge —to build a confidence in
being able to speak it “naturally’”
And secondly, to allay the fear of
“saying it wrong” which is often the
reason why students, however success-
ful in class, often stumble and remain
silent outside of class.

The techniques used in the Silent
Wav are basieally orul-aural mechan-
ical substitution and st:mulu@-response ‘
drills though the stimulus is visual
rather than oral. The sequenemg of
materials  (patterns) is in  general
linguistically based much as most
ESL texts are today.

So what's »w.-..other than the
“special” materials - charts and rods - -
and the fact that the teacher is silent

Continued on page 20
13



- .;r":r—-'- ‘i‘HE t:mm WA¥

~ T Contirited from: page 13

. and the student’ is - forced, - allowed,

-+ tinally, to have the entire lesson time -
At his command, to speak? o

= As Dr. Gattogno_puts i, the ‘thing.

" vehich he is striving to.do is te build.

:"-'mthestudm atﬂrewrykgﬁm:hg,

& “confidence” that what-he is saying

- igright, “The inner éritérion of right-

- ness « i« is-the rock bottom-on. which -

. thé-futtre ‘acquisition will stand, "in-

T erpasing the sense of freedom that

~~__motivates learners and creates - the

o ‘_}‘S\rm ammpaﬁﬁs W ;ﬁrﬁ'-
T tmnee :
e Hlak:hford states ﬂxat his- ‘romance’

—m&h the Silent Way .results from his
o mcogmtionntmelmnmnenessef the
.. approach. He stafes that it has af-

- o+ = fected his approach to teacher train-

JE e ing, vesulting i his desire to provide,

LerT akmx ‘with the meth« Ry, the tech-—

- - niques of language. tamhin’g. “engour-"

T <07 ngement, self-reliance, and support”-

T the wry things potential teachers will -

s need m the dammm lhey wxll be

3i L -

- After pm'tscxpm:ng in a Sﬂent Way
j--expenence. it was apparent that cer-
S tam basxc factsstoodmtas:mmmnt
© 77 student is immediately and almost

..-totally responsible for the language

... learning situation.  That is, his mis-

_"_::'_':”.Ekes provide the teacher with-divee-

f'_‘“' " tion for the succeeding lessons, his

suecesses determine how quickly he
_moves .on to the next step, and the
speaking is entirely his responsibility.
Second, the language of the classroom

—

upon - instead.. Third, after an initial”
anxiety, supported by long “years of
varying . suecesses and failures- in-
‘classrooms _and  especially foreign
“Iafigudge’ ctasswmm ‘Silent Way stu-
dents relax in the interaction - “be-

tween themselves as they learn to stim-

mmmmm

is ant:rel;r* fmm thaﬁmt inshmt, me_SQAB OEE&ALQQ&
target language: -The -students” lan-
guage(s) are never. used. His In-
tolligence, his desire to learn, his
compalsion - to “try” the .pew words,

5, patterns, language, is drawn

Ceontinued from page 7

turcs, which, when given a sécond
ook, fit porfectly clean, parallel lans- -
Wmmmsoishemthatm
imntheheartsatan fin-. =
uists, ‘Nrely does the infosmation .
possemdbva real, five clnss contafr.
such symmetry. Genheadamtwei&
anyway. Venture into the real infor- -
‘mation . of - the students’ experience. .
E.xress«unpamblcﬁaﬂswﬁhstmc-
tural similarity if that’s what they
necd. Teach them how to-use except: -

Lt

_\,_. :

fur, heweper, on the afﬁéi'm_ﬁ:r“

" real, “thinking”,
teacher.. The “feel” for the language

becoines part of the learning and with

‘the responsibility - for speaking comes- -
m&mtythechaim&lodoso but__

thefeelmgtbatmcau

1. Charles Biatchfnrd; “My Sdent Way"“" -

‘Experience—One Moddl for~ Training
“Teachers and Students”  (Paper given
. at TESOL -Convention; -March 5, iﬁ?&
New Yeork City).

2 Caleb Gattegno. “Some Remnrks and
Additions on ‘The Silent Way: A Look

at Laaguage Teschm t . Idiom, 4:2,

Language in Sekoals the Sz‘tazr Wav
New York: Educational Solutions, 1963,

4. John Haskell. “The Silent Way: A
New Look at Loanguage Teachmg
Idiem, 4:1, Fall, 1973

- 5. Shelley Kuo. “Leaming Chmm by
the ‘Silent Way' " (Mimeographed pa-
per printed by Educational Sclutions.)

meaningfu!way
rather than ‘merely responding to- the

T {hiose {acts. which diffets Same i

viduals  might - bring -such™- mem
backgrounds

that- their information -
woufdn‘t fit into-the report. Pex'hnps

hecomse POSSesSors nf impoﬂant bits
of information -as part ‘of the task,
Onemightmkammdmwaﬁoor
“plan“of the first ficor of the school
library, The first: step wonld be ‘to -

send them off in pairs with measuring

tapes and nole pads, each. pair to .ob-
tamthenemzydawoia
area of the floor.

Design a group task. Try u;wiﬂ:
yourclass. Wnte and tell us how it

mer group cctwttws hm bem—-

outlined in “Practicum.” in the MAT— -

SOL Newsletter, Vol. 4, No. 1, nd i
“Lessons that Work” in the IDIOM
of NYS ESOL BEA, Vel. 6, No. 1.

m
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N " Reprinted From Tho CATESOL Newsictter Vol 7, No. 4, Jon. 76 T
i Tmcnmc GRAMMATICAL SI‘RUCTURES IR

~IN SITUATIONAL CONTEXTS -

" Summne Grifin. e
‘ _ , EL Center UofSF. _ | o
Below isa m txsed as a” mfemcr- pmnt fmm which to write losson ‘plans - e ST AT
fur usape and- grammar classes, Many-of the ideas lendwthvmselves well to - e T e
_ #kits .and- role-playing:. - It-was first presented ot -mp-sesson it TESOL 1976, - s
- then- revised and-presented: at the CATESOL Convention in 1975, It is pre- £
__sented here in its. revised form. - -
GR, ARPOINT ___ SITUATION, .. o '_ } _ AL TR
" Imperative veth forms Mnke a cake ming aboxed enke, mix.'_”""";'f'" U ) f ST i T
. ‘Proweat cantinuous tense - LT =
Locative prepositions .~~~ Direet another person fo some mrt uf the nty wsing - - - T T
 Imperative wrb forms - a map. : - ST
._-Pmsenttem ' L _ ' ; . o o
S *uﬁn'e “tehse *—'“—'—'j""——“'"‘l)iséusa W{urntri*p;wmtimﬂwmm—m - _,- SR
- Simple past terse . Dzwussa;mst thxon.wee&end.etc. oL DT T
(thtr&d‘mdn-...‘?} L PR R ,::
amy, some, one(s} mdxmct obg Role phy a shopping trip to hay gifes. T C o
. . .any, soms ,-.,mc(s). .. ... .7 . Rolaplay shopping ii;a!.ﬁpﬁm wket, " T PR RS
. another, the other ) S L - ST
be (present tense)  Answer information questions: name, addross, ete. ' -
.pnsmnemdjatm . . S ' . : N
be - lacative pmmuons . 'Telt someone where to find thingx in your kitchen. T e ST
havefhan - N adjedmas “T'ell other students about your family. - oo S e
Present perfect Fill out u medical history form (adapted) - . e e e e
Present perfect p ive Role. play ‘a medical interview—particalurly on 2 - L e
‘ ) T vinit. to 1 new. dnctor Bl L LIS T s
Neon-referential it Make a daily weather repuﬂ. o . ‘
Habitual present Rejport daily schedules “tof people in the d =8, buses
!, beteween, from - to in the city, nirlines, trains, ete.)
Non-referentinl i elayses *Relate clothes to weather in a role playing situation
subordinated by because (i.e. mother and child on a rainy day). -
like + Noun/like to + Verb Rule play. a shopping trip to buy clothes. ! .
want + Noun/want to 4 Verb ' )
too + adjective/adjective +
enough
want to - have to - to - Mail a puckage at the post office—insure it. o o
need to - Verb - o ' =
iennld like - Object - Verb Invite someone to a par!v-—make a phone call or ~
{rentence and question write an invitation. .
patterns)
can, must, should, aught to Explain rules and regulations to someone—i.e. school
‘rules, doctor’s instructions to a sick patient.
about to - Verb (- Noun) Describe & sports’event in progress. -
Point out an airplane about to land.
have te (in mmhtmnnl elauses) Give a new customer the information he newsds to es- ~
if . .. . Suhject will have to . tablish his nccount with Gas Co, or Bell Telephone. \
i';m conditional and Report a historicnl ovent and discuss the conditions -
past perfect tenses under which a different outcome might have resulted.
Present Porfect tense - Active  React to the burglary of your apartment—in the
and Passive Voice in contrast presence of another person upon initial discovery
{Active Vauice) -
—in making a police report (Pamsive Voice)
still, already, yot i. Call someone who has placed a classified ud to
advertise o job or something for sale (ie. a car or
furniture).
2. Report on the progress of your shoppang trip to a
companion,
used to Int srview someone about— ’

i, Paxt employment
h Lumm» and dining customs in their country.
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" - tha sentonce.” All of the sentences are -

% IDIOMS. AND AUXILIARIES

¢ 'classréom. - practices - that - they - have -
.. know how. well “thev “work for "you, -
.- and .what adaptations you made to
... make them'fit. your class. - . .
SR for a way

- Phyltis was looking

. - around. the "probiem of "providg 0 "fee.point scale: one. point:

- - situntion- that would allow students .

.~ Teurning and- at the same time allow

. . the texcher. some . pessibility of eval-
©T gting -usage - and-comprehension. -
mad;Mm e '
- Idiem Drills, George McCallum
{Thomas Y, Crowell, 1970}
.. Idioms- in Action, George Reeves
. {Newbury House, 1974)
" The Key to English: Two-Word
- - Verbs (Collier-Macemillan, 1964)
-~ Esseitial Idioms in English, Robert
. 'd Dixson (Regents Publishing Co,
o), ‘ .
«  'HMondbook of American Idioms and
Idiomatic Usage, Harold C. Whitford
and Robert J. Dixson (Regents Pub-
~ lishing Co., 1973).
First, a technique to see if students
have an understanding of how the
" idiom should be used. Make a series
* ol sentences, each of which contains
‘one idiom used correctly or incorrectly.
_Read it nloud and have the students
indieate whether the idiom is correct
ar not by marking an “X” for incor-
rect or a “C” for correct. Test items
might include:

‘1. Can you go to the store with me
just as soon?*

2. It's windy. so I have to brush up
. on* my hair,

3. Jean's staying with her sister for
the time being.
Phyllis recommends that the test items
be grammatically correct with only the
meaning of the idiom in question.
Each sentence is graded on a scale of
one point per item.
~ Her second suggestion assesses
whether or not the students can pro-
duce the idiom correctly when assisted
with both meaning and a key word.
.The teacher first reads a sentence con-

Q

B toining the definition of ari Jdfom, then  that Work.” and reprinted in the
. word from the idiom. - The key word No. 3, p. 9.—It would be inferesting .

“or tense to agree with the content of

G

isslntes the definition and reads a key TESOL NEWSELETTER, Vol IX,
primaiy. stress in pormal spoken us-  foms into

o. Tho student writes oaly the comt-  play cards nnd
plote idiom, chnnging namber, person  solect

previously -studied id-
ot

them or not.} )
. '

Virginia is outlining a technique . .. .-
. ghe-uges in wbkft she . insists on the . . -~

otWeam:mﬂefnl to Phyllis Van'Hom

related -contextually. -Exz- - oo
‘1. Ydecided to use the good weather
for my benefit and go for a walk.(g::

“use of modals, but believes the exer
cise is much closer to conversationdl
practices that could take place in re-

e e T3 Al reltey - ad. Ality than ofher exereises T T
.2, My Toommate disappraved-of ¥ - shility - well with: adverbinl construes -
idea. ' Dis:.oproved of & . view. (The o it fs' necessary fo ask them to -
students would write, “took a dim view  gliminate the, adverbs this time around <
o_f',} . ciiie oo, wo- o and use, instend, the modals of pos- B
These items may be graded on o sibility and probability, cam, could, -

i ale: o int: for {he . may, might, and must. T 0T T R
aceuracy .of .the idiom, one for agree- . The exereise is exsentially a set-of - = . i
ment of tense, nimber-and porson, and  puzzles  in which “Students apeculate *
one for the correct inclusion of articles ~ on the possible occupation of a pesson,

" Her" third " technique - assesses ~the the teacher. - The -clbes.are.a '

‘ idioms-being in such a way that the students come
studied. ~ She recommends taping a closer to the correct answer as they
cumversation in which the student is progress through them, .finally arriv-
given cards with six unrelnted idioms ing at the one that must be correct. -
written in the root form. The stu- .Preparation for the excrcise means ar.

orxl production of the

dent’s card might read:
sooner or later
go too far
have someone over
mnke sense
as for
find out

The teacher presents questions in
conversational style and the student
responds, including onec of the idioms
in his answer. The teacher might say,
“Jack’s been in schoaol for two years
with no vacation. Now he wants to
take a course during the winter break.
What about that?” ‘

Replies could be, “Sooner or later
he’ll have a vacation,” or “He’s going
too far!” or “I'll have him over during
the break,” or “That makes sense
Ife’ll be able to graduate sooner.”

The teacher has six questions or
statements similar to the example, and
the student is free to use any one of
the six idioms on his card in his an-
swer. Evaluation of the student's tape
is made in a private auditing session
using three scales of five points each:
usage of the idiom, pronunciation of
the idiom, and the appropriateness of
the response to the question. She sug-
gests the desirability of having two
people audit this part, rate it inde-
pendently, and average the scores,

(This last technique of giving par-
tial information on cards reminds me
of the Hines strategy in role playing—
reported in the IDIOM of NYS ESOL
BEA, Vol. 5, No. 2, page 3, “Lassons

35

ranging sets of clues from general te B
specific. “This -pregression - also pro--" - - - §B
vides a due to.the modal to choose
for the response, matching the modals--- -
‘that indicate more certainty with =
" “ouesses” that are based on more

specifics.

The teacher, or nathother student,
reads three clues one at a time.’ After
each clue students are asked to guess
what kind of work the person does,
forming their guesses not into ques-
tions, but into statements containing
one of the modals of possibility or
probability.

EXAMPIE A

Clue 1: Mr. Smith usually site at
a desk while he is working.

Response: He might be a teacher/
an executive/a manager/an accoun-
tant. '

Clue 2: He uses pencils and straight-
edges and large shects of paper.

Response: He could be an engineer/
an arch'itectla designer/a draftsman.

Clue 3: Occasionally he visits con-
struction sites where bridges and roads

~ are being built. ‘
Response: He must be an engineer.

Virginia comments that Example B
usually brings up some discussion of
sex-typing in jobs. I would think that
Jots of discussion could be generated
about similarities and differcnces in

Cont'd on page 16
15
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Con:'d ﬁm mae ‘18

1 stead' of modals and this provides a
good. apportunity :to dsscuss the sim-
~ilarity “in meaning;

mgﬂmpmm&mdm
| over: mther I behew Vifginin& fd—

_priate, A possihle resporse in:Exam.
ple Az Mr. Smith couldn’t be an ac-. .

wmikmdbismmnfemm

shemight weir a white
mnlda’tneadhm-

‘ m'i'ekxiltnpaﬂ!eofc}m
and the students - are- well-versed - in
’ vua;nbnfafy ard?'datails'nlmanyoemé

'small group actwity Virginia sug-
- guests  that advanced students can
probably make up puulea themselves
to give to each-other. -

xS  39-tha - Mave-une-student - Ride 0
mxﬁ&mnalaﬂémﬁmmappm— He’sthennlymwhohm

: me be 8 butcher. -

'*Nb tﬁxiﬂmrandedxmmnm mmmm&emw
_menis, and: :

"} She dlso nientions- ihat students are. * ‘bmpes
sure to give-answers using adverbs in- * tant first step Tnto ‘modvls s a- ot

“they coRld o

_in thess e
‘Restions. .

trast with f¢ be. Put an item in tiv
gag-and .close the ‘bag tbefors clugs’
nrsehctnnubiect whnseﬂsemidw

- I students muy" “inte™ dis= tification dsn’t immediately  disce
. m‘ah;e.mwmmse?mm

response - like: I don't - know, but. ;
—could-be/might be-a -0y~ -

whrn
it ds LY Other vtudents e

_gach other (not to the knower)

$ha
countant.” If he were, he" inight yse- ihe obiect might befconld be unu"

2)&8

“wherg it xnight*he qrmldhelrhﬁg

Mfrmnﬁxmtntmuiﬁhﬂt&ﬂ

i!behﬁxiﬂxe e EY Aﬁara lw
altermthmmbeenelhnimﬁedm.
ﬂmymingmningtopredwtwithmm
esrtainty, switch to: Tt must be. i
the ...

‘Thanks again to Pbyllm Vganrz
and Vixgmia He:inger {cr sharm;
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e b gy Darlene Laon
I O - New York University

7 notions Fve been kicking aromdzabout -~ - L S e o
“how we can chart. ¢ more systematic - -~ , \ x L e
" eoutse for otr students. for- moving o : T L

m from & sketchy Kowledieof BN~ T ST T T T r mrm e

. ». :gf : P g TR T T '..."".’,.""'_"' S i e e S T —
o of thedag - L T L TR e
o coumses, write materials, feach and fest T 0T R D D T STl
- . .. - ond assess progress--in order to teld y ‘ R L e

= - studenits about thd;?p‘mm

<L L5 they think they: are doing ordertaT T e e s

ST T moves thein éf,lielst:éliat.a.ﬁihe.?m.ft&'_~.- D U S
"7 think, rede,. re-write ‘our entire reper- 7T S . T el
L 7 toire of classroom procedures. Edon't . . - o - ‘ L - .
T end 1o have vome gl fo ey Ao o o e S T TR
« o iponl, te hwven thorough understanding ' T “ S )
.. of what is te be discarded, nor to have -
TR T “identified with certginty all of the ele-
220 o roents that should be added. There is

=7 much to be discarded--much to be re- .

ne

s - internction groups, the grammarians,

SEie——oio the speech correctionists, the drama , - EEREY

(Yl . conches and the lndy next -door. 1 . - S

e " think TESOI.; on the whole, shares its _ ' -

~ podium with a wider range of special- - _ o

_ ists than any other group. Not only do _ - . .

. - we share the podium, but we listen! il . B

it \We mre aware of the fnct and we

agree that language iearning is far ) e

more than pronouncing a string of .

es.. We believe that it is risk-

taking behavior.

As tenchers, we do not address a

G * clnssroom filled with mechanisms cap- . :

e able of sound production. We are quite -

conscions of the fact that all of the .

points and manners of articulation are

housed in 1 human being who brings to -

class his or her ego, age, upbringing,

pride, desives, accomplishments, fail-

ures, fears, sex-appeal, quirks, tics,

nerves, worry beads and dictionaries— : -

L as well as Paviov's dog’s hunger and

o thirst.

i Need for Efficient Instruction

v But the pressure is on us. Second
- Janguage learning is no longer a post-

time of the wealthy that can be carried

,- T Continued on Page 17
15
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 REPETITION TO REALITY
- v Continued from Page 15

“out over decades, nurtured with pri-
_vate speclalists and trips to for-away
lands where the culture can be assim.
flated as well as the sounds--.all done
in relaxation and fuxury. No, not dt
all. Scvond language learming is more
. likely .a necessity for survival. Efl-

ciency of instruction has never been

more necded than it is now.

“The nedad ix felt not only in second
=~ - -hainguage programs, but our entire sys-
— +~tenrof public vdueition is awakening
.. to.the fuct. that it must beconre more
- accountable, more precise, more re-

- sponsive to individual needs, more ar-

ticulate about what it can do. Program

planners fong for -the day when im-

proved  tools of assessment will ding-
“rerp-a child’s needs and improved
o itoms of scheduling will provide

~amidiately, modules of instruction
greviselv attending to those needs.

Students will master these bits of

knowledge at their own speed and -

. move on to the next challenge for
‘which. they have been properly
readied. .

. There are numerous fears about.
flaws in, and arguments apainst this
proposed wave of educational change.
Whether in the end the change he
miniscule or major, I for one, would
like to see such change concelved, pro-
posed, and decided BY CLASSROOM
TEACHERS.

Struciure Versus Task

Many ure accustomed to thinking of
lamuage learning as a progression of
steps outlined in terms of structures.
Until now, somchow, o certain struce-
ture has belonged in the advanced
course while others are alwavs found
on puge 1 of hook 1.

Yeot, when the right conditions are
present, every structure is casy! 1
have became more and more convineced
that it is not the structure that deter-
mines difficulty as often as it is the
task. The language task, the commu-
nication task, the classroom task. It is
to what teachers have students do with
‘these structures that we must give our
attention.

Lot us adhere to the old goals of
helping students meet success in lan-
guage learning situations, of aveiding
failure situations, and of considering
students errors as teacher errors, How-
ever, let us demand that an equally
careful progression be applied to the
kind of language task--rather thiun to
the kind of drill and let us not become
ensnared in the linguist’'s categoriza-
tion of structural complexities.

The Difficultics

My efforts to outline a progression
of difficulty of language tasks seem

Q

forover thwarted for “any number of
reasons, A few of them follow: -

A. The difficulty of lunguage tasks
docsn't seem to advance in o linear
progression. .
After utterance 1 in hour 1, there
ean never agnin be n single foeus,
Ahout five vears ago, 1 scrapped the
whole idea of “review.” It is nover a
roal of a tenching segment, and T have

‘tried to remove it fromi my pedagogical

vocabulary. Insteud, once T have pre-
sented an item, 1 attempt to incorpo-
rate that item continually, or at leust
regularly, inta all future Jessoms. - -

By merely attending to meaning,
structure, and prosunciation, there is
at least o triple focus for any lesson.
Usually a- teacher Has a number of
other goalk in mind in addition to
these three and they are all operating
at the same time if the Innguage task
has any transfoernbility to reality, In
fact, itkis precisely when a number of
axpects are all alive and operating at
the same time that language lexsons
hecome real. -

A second notion under “never a sin-
gle focus™ is my doubt that we could
ever list all of the aspects of a commu-
pication task, let alone program them
into n progression of difficulty.

B.  One cannot separate the lnguage
performanee expected of students from
the amount of assistance given by
teachers, '
Have vou cever participated in a
faculty meeting in which the leved
teacher expresses how well her stu-
dents are finally deing in writing para-
graphs- whereupon the level 2 teacher
sniffs that her students have boen writ-
ing paragraphs for 6 weeks. That's
right, the students are performing the
same task., But on investigation. the
level 2 students are doing it with a
complete modet from which to write
and are merelv changing the singular
madel to a plural form. The level b
students are producing their para-
graphs with only a choice of topics as
assistance. That's what 1 mean when
I sav that we cannat assess the diffi-
culty of « language task until we know
whit assistance the students have been
given. And this leads to item (.

C. Smaller progressions of difficulty
exist within larger ones.

Requiring the performance of the
same task, but giving less assistance in
smaller amounts can provide a Wwhole
series of steps, each ane of which con-
tributes to the student’s abilityv to per-
form a singular task.

D. Some elements of lanpuage be-
havior seem hetter learned if thev are
ever-present from hour one, dey one
and are learned in conditions  with
transferability to reality.

3o

#

Clavwoom Arcangement

Create in the classroom 2 physieal
setting that permits eve contact. Rigid
rows make students look at the backs
of ather students’ heads. Even native
speakers mrely feel the degire to com-
mimicate with the hack of the heads in -
front of them. Why should we expect -
genuine communication to take place
in this sitwation with speakers of En-
glixh as a sccond language?
Pronunciation—Transfer to Renlity

I'm talking about normal speed, in-
tonation and pronunciation s opposed
to word-by-word production. Word-
by-word production, by the way, Is an
achievement, And, it's our trap. We
feel gratificd when the student finally
gets there. . . as,does he. | . and we
rejoice in his accomplishment with
him. When students who didn’t khow
the stricture on ontering the class,
kivow what to sy at the end of class,

_it's worth celebrating. But you're cele-

brating a hit to third. . He's not home
vet. And if you don't get to home
plate, vou never score a nm.  Oh, sure,
yvou pile up statistics: he attended
elasy. He satisfactorily participated in
the exercises. But you don’t even get
one tally towards winning the game.
Even when you're not around, he'll be
listening for all of those words ‘hat he
knows so well and can line up like lit-
tie tin soldiers. And he'll never hear
them. Oral language doesn’t occur in
that form. Your students will fee! dis-
cournged und gradually come to be-
tieve ecither that evervone  speaks
stoppy English but his teacher or
that he just can't learn.

One more step is necded in the class-
room. On hearing o student perform
with everv word ‘correct and .in the
right place, T often hear myselfl re-
joicing with the student with some-
thing like: “Cood for vou, You've got
every word correct. Now, here's the
wiy vou say it,” and I am convinced
more and more here is the place where
1 teach pronunciation. Nevcr, never
in u separate time-slot called, “Pro-
nunciation,” but rather, at the end of a
communication task with, “Now, here’s
the way vou say it.”

Classroom Curs

Instead of attempting to Iabel the
kinds of drills one does, 1 prefer to
think in terms of the cue and the ex-
pected behavior, And I mauke a fur-
ther distinction between an expected
hehavior being a response to language
as opposed to those oceasions in which
the expected behavior will be an ini-
tiation of language.

When T am expecting the students
to respond to Lunguage, to my way of
thinking, the one and only aceeptable

Continued on Next Puge
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RFPETITION TO REALITY
Continued from Page 17

kirgd of eae ix one that a native speaker

would respond to with the sime strue-
ture that 'm expeeting the student
ta use. Thete is, howoever, e oxcep-
tion to this rule.

" The Exception

The one exception is repetition, Re-
petition does not transfer to reality,
l{u;x-minn is mechinteal . and  non-
communicative, It can be deadly dull
or devilishly difieult. If repetition is
also the place wherp, with hackward
build-titp, the student is supported un-
til he can repeat at normal speed, in-
tonation and pronunciation, then it i~
~ devilishly ditlicult and that's \\hr'n it's
warth doing.

“That's the starter  and it is the mxl_v
mechanical cue thit 1 eurrently allow
myself to use. Once I know that the
staglents can produce the utteranue, .l
force myse!f to elicit it from them xub
seqquently with the same kinds of ctes
that would elicit it from me.

Which Fit

Tt's easy 1o decide which exercises
fit this category.

The question to Kk s
mative speaker over, on hearing X,
respond with Y If the answer to this
question is, “Yes,” then this and Y
sequenee is worth taking class time to
Ppracvtice,

This criterion eliminates forever any
more of the “long answers™ expected
as fesponsas o ves/no questions,

There is no time for thid kind of
artificial code  manipulation in the
chissroom. lot’s not foree any more
spestkers and writers to make the ense
against mechanieal exercises. It has
long been made. We see their point
and agree with it 1 am all for declar-
ing an end to such a waste of cliss-
room time forever, It prepares the
students for no real life situation that
I can imagine.

Upon applying my “reality test,” 1
rarely  have any trouble deciding
whether or not a certain cue is justi-
fiable. And if it doesn't meet this
standard, it goes.

Change of Tense

It is true that native speakers do
have conversations that.do little more
than change tenses. What are the cues
in these conversations that cause the
change of tense to happem®~Employ
the same ones in the classrodm in or-
der to signal students that they need
to switch forms,

I have a feeling that all of the “Do
vou. . . “questions are asked together
somewhere in the second unit. Al of
the “How long've vou been doing”
questions are asked togther somewhere

i8

Would o

in the 14th unit but they are never
put together systematically. It ix often
in the mix of questions that native
spakers find the cues that signal o
chutiee of tense. OQur students need
this kind of practice incorporated svs-
tenuiticallyg into  their classroom ex.
ereses, .

Initinting Language

First, wo must remember that this
is, after all, an upreal exereise. We are
deviding that they should initiste fan-
wige. (One indtietes lenguage when
dne feels the need  not when one i
told to sav something, Furthermore,
on those rre oveasions whoen one s
requested to say something, there is
often at least o momentary block of ali
initinting provesses, and one wonders
if he'll ever be able to utter a sound
again, let alone sav something. Thus,
telling stindents to ask something, de-
serihe samething, sy something I8 an
virend command in itself, and, further-
iore, o stifling one,

So the teacher attempts to program
into the students some reason for them
10 ask guestions. Unreal cues have to
be allowed at first. Somcetimes they
are merely repetition, Sometimes they
consist of cue cards or symbols fof
certain whequestions, AR of this s
preparation, one hopes, for  giving
them the appreprinte question forms
to put into usc when and if they
should ever want to. But this is not
enourh. One ean never be sure that
students will bridge the gap  on their
own from unreal conditions to real
conditions,

Tusk Oriented Fxercises

Thus, one step closer to reality is
putting them into some Kind of situ-
ation in which they will need to seek
information or deseribe something or
explain something or diseuss  some-
thing Task-oriented exercises seem Lo
bee the most useful ones of which |
know. In order to complete the task,
the students will have ta employ lan-
puage  initiate language,

If vou send them out of the cliss-
room to get information, the chances
are that vou will have no real check
on whether or not thev do, in fact,
employ informution seeking language
forms, Thus, a beneficial follow-up in
the classreom would provide o wav
for the students to ask esch other the
questions that supposedly it had been
necessary for them to address to some-
one olse.

There is po way that students ¢an
jump into this kind of language initi-
ation task on the first dayv. Some un
natural kinds of cues have to be sed
to prepare them for uttering  these
cuestions Repetition is cortainly the
first ~tep  The important considera-
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tion in the STeps that follow is that we
be areare © Cve fiet that oir strgtegies
are sl conirived, When ene uses a
cue that does not transfor to reality,
the important thing is to be aware of
the implictions of that non transfer-
ability.

Changing Cues

And the st thing 1 have to say re-
garding cues is that in alf cases, when
expeeting the students to switch from,
one strocture to unother, there must
e an accompanying change in the
cues. In fack it is this change in the
rea! wortd that should cue the change
of the structire in the student.  "When
this criterian isn't met, stucents nre
merely mouthing sounds in different
patterns,

Eventually! one moves avav from

spestking nhout observable obicets. Ad-
verbs of time, and time exoressions
and tenses of questions then become
the cues for ch.m;:mg the structure of
the response,
" Setting the conditions for comma-
nication to take plice is pirt of our
new job deseription. T litve somelimes
felt that s a Linqee teacher, T am,
in fact, a conditions engincer. "As
such, my challenge is to dosign condi-
tions and manipulate them in such a
wiav that students would recognize the
matching of conditions and structures,
would learn to change structures as |
changed conditions and would even-
tually rwn;.nm» anafogous changes in
conditions in their lives and®employ
those English &tructures even when |
wasn't there.

So the question was/is: How would
I manipulite classroom conditions in
order for this transfer to take pla@e?
One of my primary concerns has been
in assuring the hext possible chances
for a transfer to reality to occur. An-
other has been in identifving kinds of
Linguage tusks.

Basic Language Tasks

One of the seeminghy most hasie
communication task. with direct trans-
ferability to reality is that of questions
and  answers  However, questioning
and answering can increase in diffi-
culty endlesslv. Thus, what are some
clements thit increase the difficulty of
question/answer tasks?

Pecrease 1n assistanece.  ‘The difh-
culty of anv step van be increased a
seeond time around by removing the
former props, rods, realia, pictures,
whitever. Change the subject, give a
new sef of realtn and instruet the stu-
dents to apply the siune questions
and answors.

Questtaons und answers, but in more
than one structure.

After a structure i~ presented indi-

Continued on Page 20
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vidually, it ix best kearned when in-
corporated  svstomaatically into subwe.
quent lessons, At first this combining
happens purposefully on the part of
the teacher. At titnes, one oven savs
to oneself, “Pyve asked Ben four gues-
tions in the presont tense. The next
time I come to him, TH have to tre o
paist lense question”

Despite my urging svstematic com.
binations of struetures, T must state
that 7 do not have in mind the servicos
of an eathusiastic mathematical lin-
Ettist running to his computer this af-
ternoon to produce a print-out of all
the porsible combinations of strue-
tures, It is neither necessary nor de-
sirable to practice al of the previously
avguired structures in every communi-
cation task. There is nothing worse
than lexsons which woere designed  to
“pet evervthing in that we've studied.”

Which ones go where and, in what
combinations can onlv be determined
by employing the standards of judg-
ment and choice of structure that ni-
tive speakers would use when por-
forming that task,

Next Step

A new step of ditliculty is added
when conditions are set and language

i< emploved roLarding them weithent
the cunscious crort to alfernate strue.
tures regufarty, This might be referead
fa as o random integration of taucht
structures. Forget whother or not Ihen
has had four opportunitios to answor
in the present tense, By pow he
showdd bee familicr enough with it to
tandle it with success anytime he
eets it 1 its been studied in cliss
(t first individually, then in combing-
tions it should then ocetr as it would
in n conversation with native speakers,

Textbook organization is another
trap that we fall into. Authors have
te divide the Ianguage into some kind
of identifiable units and presonf these
units in some organized way, But the
students don’t meet the Inmgwygee in
these units it any other time, We
have to mix the units- integrate the
structures to get the language back to
reality. Qur mistake is that we now
and then allow ourselves to think that
we have “finished 2 anit." No unit is
ever finished, Once taught, it must be
incorporated  into future lessons as
often as it is meaningfully and nator-
ally possible,

‘Tasks ‘That We Know uf hut Haven't
Incorporated into a Syllabus:

1. Significant contributions are heing
mirle in the identification of gestures,

~T

—

use of sp:m". parfangage in general
which aceompanies Hnguistic features,
This parilangcige is beinge deseribed
in kind as well as occurrence. Thus, it
van be rincorporated into communica-
tion tasks svstematicatly it needs to
be, as vet, it hasn't heen.

2 A wariety of nuterinds peed to he
doevcloped for cach stetegy, Teacher-
made nesterials are often the most el
evant. But teachers cannot write every

lesson. We need new kinds of mate-
vids We don't need whole ooutrses

sund 100 volume series. "'We need -
teriitls to compliment bingunyee tgsks
instead  of materials to  compliment
linguistic doscriptions of structures,

3. Questionsanswor  taskhs _inwlving
three  speakers,  Incorporatingy two
speatkers and pronoun replacemeht in
the second utterance has led td\ an
interesting kind of tasks. .

We've never approached this kind of
Linguage instruction in an organized
wiy. We've hoped and praved and
crossed our fingers that somchow,
«omeday, students wonld “pick it up
along the way,” but we didn’t know
how nor whoen nor where,

I think we do know how. Where, is
in the clissroom. And when? is just
as soon as we decide to “get it to-
wother™
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AN IDEA THA1 WORKS

- by Sharon Thiess
THE SE,NSES
Objective: develop the students
descriptive ary through sense
activities, .
1. Taste-<blindfold a student, give

him an unusual food to taste and ask
him to describe it.

2. Sight— blindfold a student and have
him describe the feeling of an object
~ he's touched.

3. Smell—describe the .following
odors: gasoline, a hospital, stablos,
cookies baking, a Christmas tree, a
gymuasium.

4. Touch- -put various ohjects in a
closed bag and have them search for
ape {stone, sponge, clay, etc)

. 8. Hearing -blindfold students, drop
-objects and ask them to guess what
you dropped.

Have students close their eyes and
listen, then tell what kinds of sounds
thev hear {this is a good outside ac-
tivity ) ) :

6. Hold up pictures of objects and
have them tell what senses are in-
volved.

" 7. Have them write a sentence using
all the senscs.

Purposes: stimulates creative think-
ing, encourages .oral response, famil-
iarize students with common objects,
awareness of the role our senses play.
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IT WORKS!

The TESOL NEWSLETTER is
happy to announee that spice will be
reserved in this and all future issues
for the shuring of peactical classtoom
ideas. Qur first idea, column, tontri-
bution, appears below and comes from
Dirlene Larson, whe will conrdinate
the column. All contributions,” manu-
seripts, and ideas should he forwarded
to her at The American Language In-
stitute, 1 Washington Square North,
New York. NYNM003. She'll be lopk-
ing for techniques and methods that
are appropriate for different aged stu-
dents and different types of programs,
Reqeints of good ideas in  nfliliate
pewsletters  will he  ronsidered, but
-original manuscripts  are  especinlly
weloame. We don't want to limit pos.
sihilities, hut idess that lead to cam-
municative competence .ind classroom
procedures that allow student initia-
tive will certainly be given priority.—
The Editer,

ONE LUMP
OR TWO?

With our current awareness of how
alienating the teacher/student, know-
1 Jearner rbles «an be our realizition
that the chissroom is an “unreal real-
itv,” and our ever present pol of
overcoming these mjor drawtacks to
effective lnguae learning, P'd like to
hegin this first chissroom idens column
in the TESOL NEWSLETTER hy
eacouraging teachers of adults 'to in-
clude refreshments in class froln time
to time. They may be as claborate as
Wilzn Rivers Punch or Virginia Allen
Dip, or they may be as simple s ap-
ple cider and Ritz erackers. They can
he planned in advance or can appear
unannounced.  Students can be in-
velved in planning a spread that cov-
ers all nutions <and all of the table
sparee in the roomi, or the event can
be completely teacher-planned and ini-
tiated, Another class ean be invited,
or the fun cun be confined to the usual
group of students,

In other words, there's no formuala
as to just how it's supposed to work.
The point ix that if vou're after stu-
tent-initiated  conversation, students
involved in real communijeation, Lan-
guapge practice in real situations, and
student.dirccted  lesson seaments, in-
cluding refreshments in adult classes
overy so often enables me to reach
these goals,

An old fivorite lesson of mint in-
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cludex a recipe for 3anana Nut Bread,
the loaf pan, a measuring cup and
Spoons; und a sifter. 1 used to trv to
coordinate haking the hread at home,
teaching the lesson in class and serv-
ing the bread after the lesson. But
such coordinution really isn"t neces-
sary. The bread eon arrive in class by
surprise a fow weeks after the™vesson,
Students recall the  ingrodients. mnd

the directions for baking and talle -

abaut them naturally while they are
tasting.  Pronouncing  measurements
like “three-fourths of a cup” and “one-
andaa-half teaspoons™ is alwavs diffi-
cult at first. A fiw weeks after the
lesson students reendl the parts that
were diflicalt for them (sometimes dif-
ferent parts than [ would select) and
initinte attempis to tey again,

Anotlitr studont-initiated follow-up
i~ when they begin to share recipes of
their favorite dishes with one another,
15 22 short step from the lessons de-
sevibedd  abovey and  almost always
takes place. They have the format of

- ingredients plus directions and that
is enowgh to get them off to a usually
suceessful attempt.

But it's not only recipes that we
tilk about when refreshments are
served. A certain atmosphere devel-
ops that T relate to a party maod,
We've often spent a good bit of time
talking about what people do at par-
ties. I make a careful effort not to ask
adults to play games that they don't
want to plav. I'm st asking them to
telly abonug party games . .. But as a
rile, before much time goes by, they
wiant to demenstrate as they talk, And
that's just one step removed from
plovine the game  which, of course,
is not at all ruled out if s student-
initinted.

If this kind of classroom discussion
tiakes phice a few times, it's quite casy
to sugeest that we plan a real party
and invite the ~tudents and teacher
from the next cliss. At an actual,
planmed event, we de, of course, ask
people to participde in games and
setivitios,  Cortain students  ae re-
sponsible for organizing the group to
do something that they suggested n
couple weeks earlier.

And once the “class next door™ has
been invited, we have host.aest roles
~which can be extremely alienating in

the real warld but seem to bridue pors.

somility taps in the elissroom world)
It rarely fails that some adolt who
plavs the student role with shvness
and hesitaney e be found distribug-
ing paper cups and napking before T
had intend: i 1o serve refreshinents!
1I'be mind bogeles at the thought of
turning sociolinguists and cultural an-
thropologists Joose at expliining this
phenomenon. 1 have a few theories, but
I'd prefer simply to share the iden and
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let someone else explain it.) Of course,

if it’'s a first time, only time ¢vent,
nane of my gmuninntees hold, But if

the group has participated in classes.

with refreshnients now and then, 1
predict great success when  adding
“gucsts,” too.

One final suggestion is to get the
teacher next door involved, too. A
volleagie of mine at NYU prepared

Cher students with all of the commments:

thit fall off the tongues of guests when
they enter New York apartments |
“What a lovely place! Did you find it
through an agent™ And the hosts
were qatite full of things like: “Oh,
ves, b can never find anything by my-
self. Do you want his address®™

We alse add the eultumal informa-
tion that New Yorkers always com-
ment on how lovely the place is even
if it's as drab as an NYU classroom -
and polite hostesses never let guests
leave without profesting that they re-
main “just 2 little longer.”

We used “Hello ' Dolly” as back-
ground music for n demonstriation of
Musical Chairs. Words were distrib-
uted for the asking, which they did,
so we dil., Lo and behold, there're
things like, “It’s so nice to have you
back,” and “You're lookin® swell”
which students noted and used ut a

ihsequont class with me when 1 en-
teried the room,

When the time was up, we had to
vacate the room in order that another
class could come in. 1 consider it a
measure of the effectiveness of the
lesson that 1 found myself horribly
uncomfortable with stepping back into
my teacher role to announce that ¢
time was up when one of my hostesses
said, “Oh, please have another glass
of punch. Call your hushund and tell
him- you'll be a little late.”*

.




——ta— .

——

TN UseX. Np.2 ﬂf«z 9%

Improving Teacher-

. Made Language Tapes

Wayne B. Dickersun

Many teachers have discovered the
advantuges of making rather than pur-
vhising language laboratory record-
ines. In gener:idd, teachers ean achiove
i better muteh between supplemental
Lab work and classroom instruction by
using their own tapes instead of com-
mercial tapes. In particular! tapes can
b made to exactly the right length, to
cover the most approprinte topics, to
provide the desired émphasis with the
best selection of exercixes, and to ue-
commadate innovution and individual-
tration  These important advantages,
boweser, may be lost if the materials
are not expertly recorded,, One of the
major problems  which  mars many
otherwise superb teacher-made tapes
s that of incorreet recording volume.,
A few pointers in this area may help
teachers get more satisfying  results
from their tape making.

In order to appreciate the impor-
tance of correet recording volume, it
i~ necessary to understand whyte is
meant by incorrect volume.,  Ingorrect
recording volume may be volume that
it too hizh, This typic:lly results in
the dictortion of words so that they are
h.ird to understand. Incorrect record-
in: volume mayv :lso be volume that is
teo low. The recordist’s voice is not
recorded Toudly enough to cover the
hissing noise ihat is inherent in every
tape and in every recorder. Correet
volume, then, is volume that is high
enough to hide the hiss but low enough
not to distort the sound.

The importance of staving within
the safee recording zone lies ultimately
in our concern for our students and
their ability to learn from our recorded
nuterials. If. on the one hand, the
volume is too high, the tape will pro-
vide an irritation to the student, In
solf-defense, the student will tune out
the content. If, on the other hand. the
volume ix too low, nodt only will it be
dithienlt for the student to hear with
ease, but the background hiss will in-
duce  listener  fatigue  which  works
aninst learning,

How eann we he cortain we are using
the correet recording volume  every
tinw we record?  Unfortunately, for
nonprofessional macaines,  recorder
manuals are not verv explicit on this
point. Beeause there is so much indi-
vidual  vaosistion among  recordists,
manufacturers find it difficult to state
explicitly how to use record-level met-
ers. Some manufacturers try to solve
the problem with an automatic vol-

ame contral, The auntomatic. valume

cvontrol feature has its uses, but re-
20

carding k:npuge drills is' not among
them. The rcecording mechanism i
dinigned to turn up the record volume
aufomatically when there is little or
no incoming sound. When this hap-
pens, as during a silenoe Jeft on the
tape for student  participation, the
wide open volume puts u irge ;unount
of hixs on the tupe- exactly what the
recordist is trving to aveid. For lan-
gunge recording purposes, a tuanual
volume control is far superior to the
asntomatic volume control. With the
manual Qolume control, any teacher
can arrivie ot the correct  rocording
level on anv recorder by using a sim-
ple two-minute trial-run procedure.

‘The aim of the trial-run procedure
is to record vofir voice at normal con-
vewsational loudness so that on one-
third plavback volume vour recorded
voice will sound as loud ag you ice
wits when recording. To find thé rec-
ord-volume setfing which will achieve
this aim, the following steps should be
followed.

Trial-Run Procedure

1. Position the microphone about
1 6 inches from vour mouth. Set the
record level to 172 full volume, then
«av into the mike what record vetting
vou are using. For example, record:
“1 am recording at 1/2 full record
level. Then record 10:15 seconds of
material - at normals  conversational
loudness,

2. Chanee the record-level setting to
2/3 full volume and record on the tape
what volume vou are using. Record an

additional 10-15 seconds of material
at normat conversational loudness,

3. Change the record-level setting to
3/4 full volume and announce what
setting vou are using, Record 10-15
seeands of material as before.

4. Rewind the tape to the teginning
and set the playback volume to 1/3.
full volume., Play the tape and note
which setting yvields the best volume,
that is, the volume which is most like
yvour normal conversational loudness.

5. If no setting gives satisfactory re-
sults, that is, not sufficiently loud vol-
ume, either bring the microphone
claser fo your mouth or change the
mivrophone distance and speak some-
what louder twithout straining), Then
repeat the above steps. ‘

6. Whuen recording, use vour trial-
run findings: the record-level setting
hest suited to your voice loudness and
mouth-microphone distance.

In summary, teacher-made tape.
can surpass comnmereizl tape in natch-
ing the growing and changing needs of
an ESL program, Furthermore, the
recording quality of such tapes can
compete favorably with professionally-
produced tapes, provided a few poing-
ers are followed.*

* 4 For more information on record-
ers, microphones, tape, and techniques
for revording Limguage matecials, sce
the forthcoming paperback book, Tips
on Taping. Language Recording in the
Soctal Sciences, by Wavne and Lonno
Dickerson, published by Williarm Ca-
rev Librare, 305 DPasadena Avenue.
South Pasadena, California 910300,
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USING- THE NATIONAL OBSERVER
IN THE ESOL CLASSROOM

- Charles Blatchford’s article, “ News-
papers: Vehicles for Teaching ESOL.
with i Cultural Focus,” prompts me
to share my experiences using the
- weekly National Observer as a com-
pation “text” in an ESOL, composi-
tion class. In my opiniop, NO has
Cmany advantages over a daily news-
paper:

a. The Obsereer functions more like
Tire ar Newsweel, somewhat ke a
newspaper-magazine, :

b The format or structure of the
paper remaing constant.

. News coverage of a developing
event would change from day to day
in a daily paper is summarized (usu-
ally by one author: in an in-depth
article after sufficient data has heen
stathered.

d. Since the news of the previous
week has had a chance to “jell,” there

are fewer attempts at sens—:jonalism.
© ¢ The Observer is easier to divide,

Ccarry around, and handle than a

week's worth of newspapers.

N€) ix available via a newspaper-in-
the-chssroom program ot reduced ed-
ueational rates for a period mnging
from three months to one vear, The
publication reaches one's mailbox each
Monday and is an excellent teaching
devicre for opening each week with o
dizrussion of highlights concerning re-
cent world events; it adds exeitement,
discovery, and surprise to the first
FSOL composition chiss of the week.
The content is constantly changing.

NO contains many  features of a

wmb'ly news magazine like Time or
Ners e, indepth feature ar-

ticles on people in the news, copious
illustrations,  extensive advertising,
readership feedback, editorinl com-
ment, and well-documented hook and
theater reviws, [t seeks te add a per-
sonal touch to weekly news by report-
ing on how decistons in Washington
and Moscow affect people in various
areas of the US| often including for-
eign students studving in American
schools, especially Arabs,  Japanese,
and Iranians. Final.page foatare arti-
cles deal with a wide range of topies
including psvchology, sociology, lin-
guistics, American government, Fn-
glish, journalism, consumer econonrices,
et

The FESOI. student receives on
page one of cach issue an exercise in
English morpholocy and semanties, o
photograph.clue ilustrating the main
iden of four major pews ifems, o one
or two-sentence stmmiary of all four

By George W. Rancy, Editor, California Linguistic Reporter

articles, and the page referznce where
he can turn to find additional pictures
and headlines. Oftentitnes there is an
accompanying cartoon providing a fur-
ther hint at the main point of the arti-
cle.  All this information provides
hackground material which an ESOL
teacher ean present slowly and care-
fullv so as te draw a foreign student

~closer to the crux of a news item.

Concerning the accompanying car-
toons mentioned above, those in the
Obzerver deal for the most part with
political events and often present cari-
catures depicting famous people in the
news, Jib Fowles® article, “Ho Ho Ho:
Cartoons in the Language Class”
pravides useful strategems for assist-
ing foreign students in analvzing the
often puzzling meanings of cartoons,
Recognizing the figure in a caricature
and discovering the incongruity or
irony that would make an American
laugh are cultural-insight skills that
are quite diflicult for a foreigner to
aecqttire, In most instances clues must
be provided from the front page of
NO, or from the text of the accom-
panving news article within the body
of the paper. The class should grasp
the central idea of a news item before
attempting a cartoon interpretation.

Jib Fowles' article clearly demon-
strates the difficulty involved in ox-
plaining a4 one-panel drawing from
Fook, The New Yorker, or Plavboy.
Political or current-event cartoons pre-
~ent an even strongosr challenge to the
ESOL teacher and student. To com-
prehend why Unele Sam is pictured
attempting to crawl away from Indo.
China, even though his toes are deeply
roate 1 into the ground, a foreign stu-
dent needs guidance. An eight ball
falling from an 1ICOBM and striking
President Ford on the head, or Nixon
picturad being trapped in the corner of
a cell, demand a lot of background
materind earefully presented by an in-
structor who briefs himself on the news
csily and keeps abreast of Ltest devel-
opments. As Blatchford states, in most
cases one doesn’t have much time to
prepare for 1 discussion of Mondav's
newspaper ahead of time. Perhaps the
best preparation would be skim read-
ing an earlv-morning edition of 1 ma-
jor American metropolitan newspaper
dasily In any case an ESOL teacher
must be selective and not expect to
cover all the nuances Oof each editorial
or cartoon He should not be embar-
ressed upon discosering that his inter-
pretation or knowledee in o particuar
subiect ares is inaceurite or limite f

1z

Sometimes not knowing all the answers
is an exercise in humility, providing a
situation which allows the students fo
contribute informution and generate
discussion.  For example, foreign stu-
dents who are well read in history and
current world issues can function as
resource persons and assist the rest of
the class. The teacher ean take a hack
seaat o those students who may have
bxpertise in a particular subject area.
Of course, one should make every ef-
fort to contrul the discussion and act
as @ moderator, sometimes a very dif-
ficult role to play and a real exercise
i fact, :

Another claszroom problem with the
Ouserver arives when caricatures de-
picting Americin leaders as clowns,
birds, sharks (-aken from the ad for
the movie “Jaws"™), animals, efc, up-
set foreign students who come from
countries with a rigidly controlled
press. Also, “what if” stories relating
to government officials sometimes
shock an ESOL class, e.g., a headline
story speculating on what might hap-
pen if a leader were assassinated. The
directness with which our high rank-
ing officials are lampooned and criti-
cized often upsets foreign students,
and again the ESOL teacher is fuced
with a problem of promoting an under-
standing and appreciation of the wide
range of freedom  Amerienn  news
media have to criticize. The cluss may -
he even more upset when they see
their own leaders Iampooned in the
American press, e, Ghandi, the Shah
of Iran, cte. Anvthisi™the instruetor
ean introduce erly in the elass to
provide hackground material on Amer-
jean journalism poliev will ense the
tennsition to an American newspaper
and the culture shock of viewing TV
news here. .

Fven with the sugpestions and ex-
amples offered in Fowles, in Blatch-
ford, and in this article, on how to in-
corporate a newspaper into an ESOL
clitss, an instructor will still have great
trouble getting news material in Amer-
ican English ncross to students. The
Chserver is very difficult reading for a
foreign student with a1 TOEFL, score
between 450 and 500, A great deal of
dictionary work is required just to
comprehend  subheadings and picture
captions, so the linguage difficulty
threshold may prove to be a hard
hurdle to cross for the first two or
three  issues. However, after  the
teacher presents the format or strue-
ture of the paper a few times in a ¢lear
and carcful manner, the students will
tend to fall into the Mondayv rituul of
focusing on the lead article headline
and closely an: bvezing the four bottom
prictures until they  grow more pro
ficient ot masing educiated  pues<es
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.. .conceming the meanings of words in - .

. s lastly, the most dificult content for . _-

. Tokeign students to comprehend in the

- - Qbserger is a feature or in-depth ar- ¢
_ ticle presenting extensive analysis and -
" -histbrieal background on a compli-

. cated development or event, e.g., Wat-

. vrgate, the SEA; bicentennial stories,
. the political situation in India, etc.

-Such material could be carefully as-

signed to those students majoring in a L

. fure article, e.g., letting economics -

. majors explnin articles on cost of liv-

ing, inflation, tax cuts, ete, or having -

L. political sciegoe majors analyze recont

> cvents in Pertugal .or Italy. Even lit- 1

Yo efature majors can get practice in ¢

=~ their subject area by explaining arti-
7 ‘cles on Twain, Hemingway, Faulkner,
- eld, to the class, At presant many

- foreign students seem to be _
. in the U.S. Bicentennial and could ‘be

. Riven. assignments . from an on-going
series -of historical articles- dealing

. with America during the revolutionary
W. . N . ' '
- . To sum up, the Qbserver is n very

difficult “text” for a foreign student to

read. However, it does have an advan-
tage over a daily paper in that the

-news stories cover events of the past

week, and nfny students who keep

up with the latest happenings by lis-
tening to radio or watching TV are
not coming to the content “cold.” En-

- cournging the class to “listen and
look" whenever they have a chance to
come in conilact with the American
news media may take the fear away
from students who view the NO as a
far too difficult periodical to read. The
ESOL teacher should use the NO pic-
tures and captions, encourage clnss
discussion centering around any item
that would be of interest to a foreign
student, take advantage of students
with expertise in a certain field, and
prepare the class for the shock of sa-
tire and criticism in American jour-
nalism. The reward for his hard work
as news reporter, moderator, and in-
terpreter comes the following semester
when some students return and re-
quest o resubscription. A Monday-
morning news briefing habit has set in.

- o e -
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PUBLIC SPEAKING IN THE
ESL CLASSROOM

by Betty Ansin Smallwood

North East College of Arts and

-~ 'Science, Maiduguri, Nigeria
First judgements of n person are
usually hased on one’s public presenta-
tion. This involves more than one's
ability in pronunciation, intonation,
grammatical competence and vocabu-
Inry control. The intangibles of poise
and confidence and also organized
- sclf-expression are very important.
Through regular, short public speeches
in tha ESOIL classroom, the teacher
can encourage and refine a Jearmer’s
public speaking skills, which are a
svnthesis of numerous skills, Unfor-
tunately, this essential and enjoyable
area of oral English is often overlooked
in favor of the more controlled, oral

 English exercises. ' '
Public speuking integrates well as a -

regular activity in any intermediate or
advanced ESOL class, ‘
Public speaking is simply a 5-7 min-
ute student talk on a freely-chosen
subject, followed by a 3-5 minute
question and answer period. I schedule
this 10-12 minute exercise for the end

of a lesson and try to have talks two

times n week, so that each student has
the opportunity to speak two or three
times during the year. The students
are required to choose and then re-
seurch their topic, develop the iden
into a-brief but organized unit and
finally present their talk with reference
to their notes. At the beginning of the
vear, I spend one full lesson explaining
the concepts involved in oral expres-
sion and providing them with a model
talk. After the idea catches on, 1
seldom have a problem with volun-
teers.

Public spenking offers numerous
benefits for the ESOL classroom. First,
of all, it's fun and lively, both for the
students and the teacher. It changes
the traditional teacher-student inter-
action pattern to that of a student-
student one; it provides variety to a
skills-oriented class. It encourages
communientive competence. In this
way the student has a chance to ex-
press him/herself on something of im-
portance or interest to him/her. (Com-
mon topics in Nigeria have included
traditionnl customs, especially mar-
riage and courtship, personal experi-
ences and controversial political is-
sues.)  Also, the students get to know
one another better and the teacher
discovers the student’s interest areas.
All of this helps create a general sense
of class cohesion and unity.

Public speaking allows the students

Continued on page 10

to concentrate on a number of specific
skills. Pronunciation, intonation, gram-
matical patterns and vocabulnry usage
are all given practice., In axddition,
student research and preparation re-
quire organizing and synthesizing
skills, (Remember, they only have 5
minutes.) Also, the student audience
is given the much needed practice in
concise and grammatical question for-
mation. This question and answer
period provides the unusual classroom

opportunity for -student oral-
aural comp '
And from the s perspective,~

learner at his/ particular stage of
peteng. I reguire all
students te corfsult with me hoth before
and after the talk. Beforehand, I can
help. them develop and organize their
ideas and provide them with vocabu-
lary; afterwards, I can correct specific
errors in pronunciation, vocabulary
usage and grammar. T have recently
experimented with recording these
talks, After the initial self-conscious-
ness of being taped, the students seem
to enjoy this aspect. Afterwards, they
can actually hear themselves (and
their mistakes). All of this is not as
time consuming as it may at first
sound; a teacher sees only two students
per week,

In summary, short public speeches
as a regular ESOL activity enliven the
glammom while simultancously provid-
ing individual practice and teacher at-
tention for many essential, but under
emphasized second language skills.
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ATILE CROSSING™
by Karen E. Czamecki
Cultural orientation for the foreign
student should always be of primary
importance in the ESL classroom. Yet

it is an area often neglected or shunted
. to the when-and-if-we-have-time por-
" tion of the fnstructor’s teaching sched-

ule. Frequently it is taught as an
entity in itself, which is better than
nothing, but with a little pre-planning,
structural and/or lexical items and
culture can be melded into a dynamic
blend. A happy corollary of this is
the fact that since the cultural items
are of more immediacy to the student
and interest in them is high, the per-
haps less interesting accompanying
grammatical structures have a better
chance of being internalized: this may
be due to ﬁtei’x_"ixﬁtial'é?nh"ecﬁmﬁ;mmﬂ\
the more engrossing cultural item.
The type and amount of traffic signs
bear some serutiny Iif we are to use
them successfully, in day-to-day class
activities. There are fwo major clasi-
fications: the traditional signs which
have printed instruction in English.
and the new international signs which
use pictures only. Of the former there
are four sub-groups: road directionals
(“One Way™), road instructionals

{*Form Two Lanes™), parking instruc- .

tionals (*#2 Hour Metered Parking”:,
and traffic instructionals (."Cross on
Whalk Signal Only™). A typical perso.
livine ‘n an urban area of the US.
cor. - 1 on an average at least 30
sign. uaily, most of which are still
non-pictorial. Some of these are con-
fusing even to native Americans: for
example, (“1 Hour Metered Parking/
8 AM4 PM/Tues., Wed., Fri., Sat./
8 AM-4 PM & 6 PM-9 PM Mon. &
Thurs.”), and some marginally gram-
matical (“No Stopping or § ).
Yet traffic signs are an indigneous part
of the American scene and are ex-

to be adhered to no matter
what. And we might reflect that it is
preferable for the foreign student to
learn at least some of the “no matter
what's” in the security of his class-
room rather than the hard way.

With the above in mind, let us look

more closely at the utilization of traffic
signs. Even a cursory glance at those
most frequently encountered will re-
veal that many of them are in the
present continuous tense. Possibilities
either for initial presentation or rein-
forcement of grammatical understand-
ings, in addition to survival skills, be-
gin to emerge. :
Hard-to-learn prepositions of place
may take on a new interest in view
of everyone’s need to cope with
«“No Parking From Here to Corner,”

or similarly, “No Parking Betwcen
Signs.” Building on this same item
‘can Jend to valuable speaking, listen-
ing, and coping skills as well. For ex-
ample, the instructor can create and
encourage the students to develop a

conversation situatjon in which ene

student acts out the part of a police-
man who has just found another stud-
ent parked in a “*No Parking” zone.
The enterprising instructor can uti-
lire troffic sign diction for linguistic
drill as well. For example, the final
“ng” in “standing™ and “stopping” is

* frequently mispronounced “k” by cer-

tain foreign language speakers and
be practiced for reduction of this error.
Further, students can sharpen com-
position skills by helping each other
write. out the conversations they
created around a specific traffic situa-
tion as suggested above.

Commonly used abbreviations such
as “JCT” or “ALT™ need exploration
and expansion, as do elliptical forms
found in such instructions as “De-
layed Green Wait.,” The latter ex-
ample might be suitable for a more
advanced class which is also working
with the same construction found in
newspaper headlines. This level class
will also find reinforcoment for parti-
ciple study in signs such as “Merging
Traffic.” A beginning class, working
with time concepts, will find added
stimulus in typical urban instructions
for “2 Hour Parking/8 AM to 6 PM.”

The activities outlined above by no
means exhaust the possibilities inher-
ent in this approach. Further, each
locale offers teaflic signs relevant to its
own area {e.g. “Cattle Crossing”) in
addition to the standard ones. Such
signs become even more valuable to
the ESL class because of their specific
relevance to the immediate environ-
ment and culture.

Probably the single most effective
way of presenting such information to
students is through the use of color
slides snapped by the instructor. Close-
ups are usually more effective, but an
occasional shot of a busy intersection
with a half dozen signs all vying for
attention, brings the real-life situation

into the classroom with dramatic im- .

medincy. In short, possibilities for
combining culture and content, even
through traffic signs, are limitless.
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b)‘ Daﬂene Lamm

A NEW THEME ON
AN -OLD ANGLE"

“Havo you ever had a group of stu-

“mean by support? There's nothing
- more to say, What I've said is clear.”
- Well,-Mary Hines has . . . both at

" that children should be im

dents in your composition clss who
"all foo. willingly informed you, )

cant write in Korean, either,” or
nsked “What do you mean by a tnpxc
or ‘stated, “What do you

LaGuardin Community College and
.-previously at New York University.
- She has found that the following tech-
 nique makes sense—or gets through---
to a number of these students, and is
wxﬂmg to share it mth us because it
“WOTKR,

“Mary Recommends the Socratic
approach to eliciting from students
the statement and proof of a geomet-
ric theorem. Once the proof has been
established by students, it is«@n easy
move to demonstrate that the order
and support of their evidence is the

- simplest outline of a paragraph having
- a thesis sentence, support, and a con-

clusion. Thus, the demonstration of
a theorem plus, transitional expression
and prose equals a wellorgamzed
clear paragraph.

Mary provides the following proof
and resulting paragraph as a model:
[ ] * L
Theorem 67—The square of the hy-
potenuse of a right triangle is equal
to the sum of the squares of the legs,

IRA CONY. _
Continued from page 4

shoul be sure to further question the
child determine if the error is-a
true errox or merely one of usage.

Goodmay, in discussing classroom
imolications,, emphasized that stan.
dardized readings tests are often poor
indientos of réading achievement for
bilingual and dalect-speaking chil.
dren. She suggestdd having the child
retell the story as analternative mea-.
sure of comprehenslon. She also
stated that English reading instruc-
tion should not be delayéd until the
child speaks English. Shé\stmssqd
ed in
interesting stories, stories that axvﬂ
to read. In selecting stories, ~the
teacher should first ask, “Is the story
relevant to the child?”
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1. Right A ARBC with legs a, b
potenuse ¢

2. Draw. the altitide fram the vertox €

to side c. Let v be the projection of

a on ¢, and \ the projection of Son e

. :ind hy-

4. ¥ =rcy

b.a"+d exey—=elx+y)

6 x-y=cr

7.,',#’-‘-5’?:’

,‘..__é_il‘henqamﬂf ak'g of -a-right trirngle}

Giv n: Right triangle ABC with logs

a and & and hypotenuse ¢

Prove: f=gt bt

Anclyviis; Use Thuvorem 6 to find the
values of & and b aad -dd
the rc:uln 4
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2. 8 parpendicular s a !mo cuts he coas
structed from a pamt ottside the line,

i+ egual te the product of the hypot-}
crause and the Leojection of this leg)
v the hypotenusn,
.. Same as 3
I equal numtw\ are pdded to eqn.ml
numbers, the sums drve equal,
6. A setof points Iving between the end-
paints ot a line segment divides the
. wmment into a sof of consecutive sug-
ments the sum of whose jenths equal
the length of the given sepment.
7. Any number may ‘be substituted for
its equal in any expres«ion,

5:‘&

——t

The «quare of the Rypotenuse of a
right triangle is ccual to the sum of the
squarcs of the legs. Given a right trie
angle, ABC, with legs a. b, and ¢, we
deaw the altitude from the vertex C to
side ¢. Let x be the projection of ¢ on
¢ and v the projection of b on ¢ because
a perpendicular to o line can be con.
structed from a point outside the line
a° equals cx because the square of a leg
of a right triangle is equal te the produet
of the hypotenuxe and the projection of
this leg on the hypotenuse. For the same
reason, B equals cv. If equal nutnbers
are ndded to equal numbers, the sums
are equal so o' - & equals cx and ey
equals (v 4 3). In addition, we can xay
¥ + ¥ equals ¢ bocause a set of points Iy-
ing hetween the endpoints of a line di-
vides the segmeat into” a set of conwee
utive segments the sum of whose lengths
equals the length of the given segment.
Therefore, @'+ U equals ¢ because any

number may be sulbstituted for its equal
in any expression,

I would expect a good geometry
ook, perhaps the sune one your stu-
dents are using in math clas., to
provide other proofs and thus alfow
students practice in supplying tran.
sitionn sions and  the . prose
aneeded nge the given to a par-
agraph. Of course, au advarced group
could begin hy developing their ¢ .n
proofs right from the start.

Thank vou. Mary, for a lesson ‘hat
could move i1-om community oo 0
composition c.asses to ESL in content
clusses to bilingual education -
grams o Ernglish for Scicnce and
Teehnolagy programs und who knows '
where else?

Other {esson idcas that work will
L welcomed by the Editor or by D
lene Larsen, The Americin Language
Institute, #1 Washington Square
North, New York, N.Y. 10003

: Huys

Elemmmrv anthgecondary teachers,
for teacher exch:ii;u ").. 8 schoot
ship. hachelors degree, 37

20202, o
Mexican-American Cultural Institute

., tchg. exp.
to Teacher Exchange Sc(tmn. Dnmun of Int. d.,

colleve instagetors, and asst. professors
vear. Jgasie requirements: US citizen-

Must be currently emploved. Wiite
USOE, Wushington, DC

Mexico City)

Permanent academic director for binMional Conier for TESOL program

of 80K ~tudents and 63 full-time teachers fobegin xmmcwlmtolv. Must hme
at least an MA in TESGL. and 5 vrs successful exp. a1 trng. and supervising
TESOL teachers, directing acidemic program. Salay 18-20,000 per year,
Send up-to-date i‘osumo and 3 ref. to Director, Institute Mexicano Norteamer-

ican, Hambaurgo 115, Mexico 6 DF Mexico. Phone ‘J{)o§525 6204.
University of Benghazi (Libyan,Arab Republic’
Twenty English teachers 'ESL, linguistics and appl. ling.:. Write to

Frof. Joseph Fikes, Faculty of Arts Univ. of Benghizi, Libya.
[
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SOAP OPERA, |
. MURDER MYSTERY,
" and HOME TOWN

_'l:he TESOL NEWSLETTER is

happy to have received contributions
" from members for our second column
of practical lesson ideas. Several hav-

ing to do with oml &Toup work are
outhne‘i helow.

‘Mary E. Sarawit of the Srinakhar-
. .inwiret . University in Pitsanulok,
ﬂmlmd, writes of the success she
- apd her ‘collengues -have had with a
Jesson she calls “Soap Opera.” She
- writes: : .

- .. *“To begin with, each of the three
teachers chose a theme for their cinew
. and assigned 18 characters, For exam-
ple, one class’s theme was about life in
- & ecity hospital. Another was a family
sifuation complicated by having five
daughters, -and the third ahout life in
the country. A synopsis of the soap
opera for a day was posted 2-3 days he-
fore. It listed the characters to appear
amd the general fine of the story..

‘In naddition to the soap opera itself,
there were also an opening S-minute
news report, a 1-minute weather report,
and advertisements. Particular students

. minute
© Advertisement, l.minute Advertisement,

" were assigned beforehand and it was up

to them to prepare their own material.
" The % bhour presentation was divided

' ‘as follows: S-minute News, 1-minute

Wea 1-minule Advertisement, 10.

' Opera (part 1),

1-minute

10.minute Soap Opera {part 2).*

Mary’s comments on the strengths
-of this lesson include the fact that
the topics chosen can be current is-
sues such as parent-child relations,
the generation-gap, abortion, women's
nghts, drugs, etc. News articles con-
cerning the topics were cut out and

- posted on a bulletin board for stu.

dents to consult,

Just exactly what wnuld be an.

nounced, reported and advertised was
not plotted out and memorized in ad-
vance, just as the chamacters in the
“Soap Opera” did not put their lines
into a script before the presentation.
As a result, students had to- listen
carefully to each other in order to
determine what was being said and to
respond in an appropriate manner,
. Salvatore'J. Sinatra has written to
share a few ideas for use with groups.
The first one he mentions is Robert
Gibson's  Strip-  Story, (TESOIL-
Q. Vol. 9, No. 2, June, 1975), prob-
ably the most practical article found
in the Quarterly in the last several
issues.

Additional contributions from Si.
natra include an adaptation he has
made from an original idea called
Murder Mystery, devised by David~

U

-

and Frank Johnson, and. found in a
group dynamics text: Joining To-
gether, Prentice-Hall, 1975, pp 121~
122, Adapted for ESOL, Sinatm's
challenge to each disctssion group is
to answer the questions: .

Who was the killer? .

Which weapon did he use?

What time did the murder occur?

Where was the victim killed?

Why was he killed?

Clurs needed to solve the murder

are prepared in advance by the
tencher. Each clue is writtem on a
separate curd nnd . distributed -
domly to group members. The pro-
cess involves assembly of all informa-
tion, evaluation, and discussion so
that the solution can*be reached.
- This adaptation includes the in-
gredient which is surely the key to
the success of Gibson's Strip Story
as well. That is, cach member of the
group’ is the sole  possessor of one
small piece of information which, in
turn, in absolutely necessary to the
camﬂeﬁon' of the task of putting the
pieces together, ‘

¥'d like to encourage all of us to
carry this successful techmque into
the students’ wealth of experience and
knowledge. All of our students arrive
in the classroom as the sole posses-
sors of lots of facts. We have the
challenge of designing group tasks
which will elicit fror iudividuals the
information that car 1 one hrings.

In university ard .dult classes, the
students often come from a variety of
home towns. Home towns usually
contain town halls, town squares, his-
toric places of interest. Groups might
be given the task of preparing n re-
port on town squares, municipal build-.
ings and/or tourist attractions in the ’
combined home towns of 4he members
of the group. Each would be
reaponsible for providing the informa-
tion about his home town. The report
could be given omlly on an assigned
day, later written for display on a
bulletin board. A list of guiding ques-
tions might get the group started .
to be answered if pertinent, sk:pped
if not. It might include questions on
the size and location of the places,
their history or origin, their present
use and/or condition. More advanced
groups might be assigned the task
without any guiding questions to get
them started.

One has to remember that in real
life, every individual in every group
does not arrive with a fact of his own
which parallels the comparable facts
of every other individual, Language .
texts have long contained bland para-
graphs of information, or pages of pic

Continued on page 20
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HE SILENT WAY
Continued [rom page 13

and the student is forced, allowed,
Raslly, to have the entire lesson time

_al his command, to speak?

As Dr. Gattegno puts it, the thing
~which he is striving -to do is to build
~ in the student, at the very lwgtmung
a “confidence” that what he'is s wyving
is right. “The innef criterion of right-
ness-. .. is the rockg)otmm on which
the future acquisition will stand, in-
creasing the sense of frocdom that
motivates learmers and creates the
_joy which accompanies good perttm
mance.'™

~Blatchford stotes that his ¢ mmnmv

" with the Silent Way results from his

recogmition of the humaneness of the
approach. He states that it has af-
fected his approach to teacher train-

- ing,-resulting in his desire to provide,
®long with the methodology, the tech-
‘niques of language teaching, “encour-
- agement, self-relinnce, and suppart”- -

the very things potential teachers will
pred “in the classroom they will be
guiding.”?

 After pmtmmlm;, in a Silent Wav

~ experience, it was apparent it cer-

tain basic fucts stood out as important
for the language teacher. First, the
student is immediately and almost
totally responsible for the languape
learning situation. That is, his mis-
takes provide the teacher with direc-
tion for the succeeding lessons, his
successes determine how quickly he
moves on to the next stcp, and the
speaking is entirely his responsibility.
Second, the language of the classroom

is entirely, fron: ‘bhe first instant, the
target language ‘The students’ fan-
puage sy | are never used, His ine
telligence, hix desire to learn, his
vompulsion to “try” the new words,
sentences, pattems, language, is drown
upen instend. 7Tird, after an initial

anxiety, supperted by long yvears of

virying  successe:  and  failures  in
classrooms  and  especially  forvign
language classrooms, Silent Way stu-
donts relax im the interaction hbe-
twoen themselves as thoy learn to stime-
ulate, encourage, and reinforce each
other respond to each other in a
real,  “thinking™, meaningful  way.
rathe 2 than merely respomncding to the
teacher, The “feel” for the languige
becomes part of the learning and with
the responsibility for speaking comes
not only the challenge to do so but
the fecling that one can.

1. Charles Blatchford, “My Silent Way
Experience—One  Model dor Tmining
Teachers and Students” (Paper given
at TESOL Canvention, \Inrch 5. 1976,
' v York City),

e, aleh Gattegno
Adilitions on ‘The Silent Way:
at Loanguage  Teaching' ",
Winter 1974,

3 Caleh Gatterno,  Teaching  Foereign
Language in Schools the Silcat Way.
New York: Edudational Solutions, 1863
1. John Haskell, “The Silent Way: A
New Look at YLanpuage Teaching”,
{diom 4:1, Fali 1973,

A, Shelley Kua, “laarning Chinese by
the *Silont Way  ” (Mimeographed pa.
per printed by Iducational Selutions.)

*seme Remarks and
A Laok

Idiven, 1.2,

SOAP OPERA, elc.
(T(‘Fﬂ?iﬂﬁl(’d frvrn poge 1

tures, which, when givenn a4 second
fouks, tit percfoctly clean, parctlel lune

st o of the vort et strike
joy i, hearts 0 applied lin-
puisis. gueay does the information

possescedd by o real, Tive ehiss contain
such sviumetry, Go abead and wse it

anvwiy, Venture into the ront infor-
mation of ths students experience,

Ear ress cotnpatrable facls with struee -

wernd similarity - i thut’s what they
necd. Tench them how?to use except
Jer howerer, an the other hard, for

thove facts which differ. Some indi-

vidiads might bring such differing
mckerounds  that  their  infornuilion
wonldn't it into the report. - Perhaps
stch persons could phy
group recorder and organizer of the
writien repert, mastes of cerciuonies
of the oral report,

In other sttuations, individuals may

bocome possessors of inportant bits
of inforrmation as part of the task,
One might usk a group to draw a floor
rlan of the first loor of the ~chool
tibrary, The first step would be to
send them ofl in pairs with nuuu\urmg
tipes and nute pads, each pair to ob-
tain the necessary data of a particular
arca- of the 1leor,

Design a group sk, “Ury it with
yvour clavs. Write and tell us how it
worked. a

Other group activitics have been
outlined i ** 'rue 'f'vum * in.the MAT-
SO Newsletter Vol, o No, 1, and i
“Lessons thet W :r&." mn the !DI(}M
ul NYS ESu). BEA, Vol 6, Na 1,
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‘USING MUSIC TO

_ up an English clnss when the drilt b

- TEACH ENGLISH

by Lee Jaffe

“Music hath charms . . ” to liven

" may be: getting a bit tedious. - The

~ ger in the Air”

use of familiar songs cnables the
teacher not only to enrich the class
-and to add some variety t¢ the lesson

----—*mt also to coeate a feeling of warmth

.and a sense of unity in the group.

- There are several ways in which mu-
- sieal activities can be employed in the

clagsroom. T first is as an introduc-
tion to 2 new pattern. For example,
the unit with the SODR, “Put Your Fin-
- While the

song, the children place their fingers
on their noses, on their mouths, in
their ears, ete. This type of song
involvesthebodyasitgivesthechss

pattern kinetically. As they are hap-
pily singing, they are engaged in a

experience that can be other- |

learning
. wise difficult and frustrating,

- “Is he sleeping .

A second use of song is as reinforce-
ment of a pattern previously taught.
Using a_picture as a visaal clue, sing
” to the tune of

© “Frere Jaques.” Thechitdﬂxmsup—

plies the appropriate answer to the
song. Other pictures of activities are
presented to expand the musical sub-
stitution drill.

Drills on vocabulary items can be-
come very pleasant and satisfying ac-
tivities when they are presented in
song. A folksong, “There Was a Lit-
tle Hole,” teaches the parts of a tree
by combining a chalk drawing with an
echo song. As the song is sung, the
teacher illustrates the words on the
board. An echo song is one in which
the leader sings one line and the class
repeats the same line. Another song
that lends itself to vocabulary build-
ing is “Old MacDonald.”

Songs are excellent devices for pro-
nunciation drills. Children respond
quite eagerly to the nonsense syllable
which are often used in song. Sing-
ing ditties such as “The Little Red
Caboose” and “Shoo Fly” are much
more than' the monotonous
contrast of “shin and chin” in a min.
imal pair drfll.

When selecting songs for the class-
room, use those that. have a refrain
repeated soveral times. In this way
the learner will not feel over-

From: Music & ESL. Workshop—--TESOL "76
Alice H. Osman and Laurie Wellman

Name of Song—Alhm
1) “Ruby Love” Teaser and the
Firecat, Cat Stevena -
A&M Records, Inc., Callfurnin
2) “Father and Son” Tea for the
Titlerman, Cat Stevens
A&M Records, Inc., Californin
3) “This Gid Guitar™ Back Home
Aguin, John Donver
RCA, New York
‘Whm Garden Was This?™
Whose Carden Was This,
John Denver
RCA, New York
5) “Old Fouds” Whose Garden
Was Thig, John Denver
RCA, New York
6) ‘Blowin’ in the Wind:
The Freewheelin' Bob Dylan,
) Bob Dylan
~ Columbia, New York
T “SBuzanne” Colors of the Day,
Judy Collins
Elektra, New Vork
8) “I Shou!d Have Known
Better” A Hard Day's Night,
The Beatlcs
United Artists, New York
9) “1f I Fell in Love With You"
A Hard Day's nght,
The Beatles
United Artists, New York
10} “The Fool on the Hill”
Magical Mystery Tour,
The Beatles

Capital, California

11) “A Day in the Life” Sgt.
Pepper’s Lonely Hearts Club
Band, 'The Beatles
Capital, California

12) “Leaving on a Jet Plane”
Album 1700, Peter, Paul and

4)

Notes on ‘popular song selection:

—Because of complex vocabulary, best
used in more advanced classes

~-Students are frequently self-moti-
vated; they may bring a record into
class and ask you to study it with
them

-—Encourages group discussions on
topics of interest to the students

—Good test of student’s comprehen-
sion

—Teaches vocabulary, culture, natural
sentence patterns

~-Student reviews frequently as he
sings or hears the song outside the
classroom _

—Provides experience in using gram-
matical structures in an unself-
conscious manner

Mary
Warner Bros., Cahiomia
13) “If I Haod a Hammar

Peter, Poul and Mary, Peter |

Paul and Mary
Warnor Bros., California

14) “Where Have All the Flowers

“Gone” Peter, Paul and Mary,
Wamer Bros,, California

16) “Killing Me Softly with His |

Song™ Kdtmg Me Softty
Roberta Flack
Atlantic, New York

Selected for: '
1) Contractions, queStim
2) Spoken style-natural

English, present tense,

simple commands, eomhtiomls ”

3) Past tense

4) Puast tense, questinng,
modals (must used as.

5) Present tense.. jsresent

6)

7)

8)
N

10)
11
12)
13)
14)

' 15)

clause and result

Present tense, negatives

Past tense

Prosent tense

“If* clause and result,
repetition ,
“Wh" questions with present
perfect tense, future “will”

Record albums specifically designed |

for teaching English:

1) Hard to Learn That English as a
Second Language Biues, & ESL Ex-
press Laurie Wellman and Donald
R. H. Byrd, Collier Macmillan Inter-
national, Inc., New York (second al-
bum to be released Spring, 1976)

2) Mister Monday and Other Songs
for the Teaching of English, Goodbye
Rainbote, and Sunday Afternocn, The
Solid British Hat Band

Longman Group Limited, New York
and Londen

Notes on specially deszgned records:
—~Each song generally deals with one
isolated structure

~-Vocabulary and story are earefully
controlled

—Teaching suggestions are included )

with each album

~All words are pronounced carefully; -

songs are understandable
' Cont'd on page 14
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 TESOL QOCIBTY
Cont'd from page 8

- clety formed to wait until students
| them ‘lves spentnneousty organize

Y

..zsm@dommm like to at-
kg micetings ‘and ‘discuss

from their membership.

6. Student government will fund
one half of the cost of a trippr proj-
ect. If n student is participatipg in a
conference or convention, the

of recciving group travel funding are
much better.

MUSIC WORKSHOP

Cont'd
Recent Hits
1) *I Write the Songs”
by Barry Manilow
2) “50 Wayvs to Leave Your
‘Lover™ by Paul Simon
3) “"Mahogany” (Do You .
~ Know . ..) by Diana Ross

1) Past tonso, progant terms, -

clear, easily understood,
_ much repotition

2) Short catchy phrases-~good
for easy memormtim,
imperatives

3) Much repetition of westion
form beginning with do, slow,
~easily understood -

7. Money obtained from student gov-
emment is a double benefit. Since
funds go only to dues-paying mem-

‘bers, the number of students who pay

dues increases dramatically.

8. Most students appreciate any finan-
cial breaks they can get, Student reg-
istration fees at conventions are a defi-
nite attraction. Even when there is
no official mention of special student
rates, they are sometimes available
when specially requested by a group.
9. ‘Guest speakers cann be e:cellent/

when the arrangements are handled
- properly. The society can help stu-

dents by informing them of what to
expect and by preparing them for what
may be expected of them.

10. The administration will usuaily
be very supportive (financially and

. otherwise) of projects and activities

when it is demonstrated that they help
improve the department program.

USING MUSIC—
Cont'd from page 13

often contain words -which are rather
antiquated such as “Jack and Jill's™

fetch and crown. These songs can be

taught in another context and should
not be taught in the language lesson.

Careful attention must be given to the -

solection of songs. utilizing standard

English. Feeifteetowritepamdies"' k

wbenﬂuemcdarzses.

A, at lnst, the rub, there are many =

teachers who feel that they cannot
sing. In my experience, there have
been very few who are but

there are many that con sing. It.ls. .

such a joyvous activity for all thatitis -

a shame to deny your class and your-
self the experience. If nothing else,

records can become the instrument

rather than your voice. To paraphrase
a recent wmm‘ l! give m a w’
“you'll like it.”

- -
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- DO WE WANT VISUAL
AIDS? ‘
B ~ by Calin Ritchie
University of Petroleum
‘ and Minerals
S Dhahran, Saudi Arabia
¥n the Ianguage classroom there is
virtually nothing as good as a picture
—for engaging the students’ interest, fo-

. their tongues. A picture, well designed
or carefully chosen, can elicit the ex-
act langunge the teacher wants fo

. practice. His prompting need only be
_discreet, so he is in no danger of over-
modelling the students’ responses or

- -merely giving them a transformation

T gxercise. Not only does a picture

- effectively and economically elicit the
language the teacher wants, but it also

- poptrols that language, ~particularly

the . vocabulary.  Most important of

~ all, the picture guarantees that the

language being practiced is, at lenst
minimally, related to a situation. A
teacher, teaching his. native language
to foreign students, often forgets that
the language he uses has a wealth of
associations for him built up over
years of usage whereas, for his stu-
dents, it only has a few assnciations

in the classroom. Language,
to be meaningful and memorable,
must have strong and vivid associa-
tions. Anyone who has learnt a lan.
guage by working abroad will beuar
this out. By means of pictures, mther
than by contextualizing language
through language, a direct link can be
forged between language and situation
- and so some attempt can be made to
. avercome the deficiency of the lan-
guage used in the classroom.

It is one of the unhappy results of
the Audio-Lingual movement that, in
emphasizing a language response to
a linguistic stimulus, it has overlooked
the fact that language la a response
to a whole situation not always en-
countered through language. Stu-
dents who have been trnined to per-
form within the framework of a drill
have not been helped to apply their
skills flexibly and appropriately to
different situations. In responding to
a picture, with only a minimum of
prompting from the teacher, the more
advanced student has to use his own
resotirces and, in this way, gets val-
unble practice at applying what he
has learnt through drills and other
manipulation exercises.

The emphasis on drilling has helped
to promote the language laboratory,
80 suited to a Stimulus-Response ap-

The Commissic on 'Pests‘nnd

Testing of the Interna As-
sociation of Applied istics
(AILA) is planning A one-day
meeting in conj with the
1977 TESOL Conyention in Mi-
ami (April 26-May 1). Papers
on the topic of testing-—

_especially the/testing of oral lan-
n.y-—are now be-
by the Gnmmssion.

proach. Laboratory materinl, how-
ever, is often restricted to drills and
so neglects the enormous potential the
equipment has for other-kinds of ma-
terial and other techniques. Similarly,
visurl media have been widely ne-
glected. - Most  Audio-Lingual text-
books are not illustrated or use poor
quality illustrations to decorate or
elucidate the text rather than as a
means of practicing language. The
emphasis on the language laboratory
has also, perhaps ecaused langunge
teacher to neglect other equally so-
phisticated developments in educa-
tional technology often used by their
colleagues in other subjects.

French courses, by contrast, have
been audio-visual from the early days
of the CREDIF material and a num-
ber of foreign language courres re-
cently developed in Britain, such as
the Nufficld material, are audio-visual.
In these materials a film strip is used
to contextualize the fairly lengthy
presentation text and is later used for
recall and other exercises. The British
Council used this technique in their
English course ‘Mect the Parkers’ and
it has been used more recently by
Michael Coles and Basil Lord in their
course ‘Access to English.” Pictures

are also used as drill cues in some of
these courses and are a strong feature
of the Penguin course ‘Succrss with
English” They are used extensively
in the ‘OPEAC Oml Drills' which
have just been introduced into the
ELI for e in the language labora-
torv. Howover, as the only relation-
ship the pictures usually have with
each other is that they ure designed
to clicit the same structure, they
merely become o more claborate way
of cucing a substitution drill. - The
pictures should be related to one over-
all situation if they are to be of real
valte in giving drifl language a sem-
blance of reality. o
This idea of a total situation is

mare in line with the illustrations to -

Kemel Lossons Intermediate, used by
a number of clasees in the ELL Here
a whole situation s summed up in a
picture which, heing presented to the

"students before the preseatation text,

enables them fo respond to it and
build up the situation from their own
resources hefore studying the text.
tinfortunately. the clumsy device of
masking a text the students can study
beforchand renders this method less
effective and risks reducing the pice
ture to n mere illustration of the fext.
This problem could easily be sohed
hy putting the pictures on overhead
projectar transparencies with a heat
copier. The verhal prompts printed on
the same page could be added a8 an
overlay. This would be u practical
way of introducing the everhead pro-
jector andl. once it was regularly avail-
able, might sxn be used in other
wavs. The principle of using a slightly
more complex picture to convey a
whole situation could also be extended
to provid: material for disguised drill-
ing. Pra. tical difficultios in producing
and projecting material are enormous
and can really only be tackled by a
Department as a whole. Renlizing the
potenztial of visual aids and working
out thir application in detail to your

“own language program is critically

important.

TESOL-ESTABLISHES MEMORIAL-FUND—
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Using Cloze to Seleer
Reading Material .
By Jobn F. Haskell

How ean I choose o story tint is not
1o dificult for my siudents to road®

How qun I he sure that they will be

ahle to rend enough of it so that we
wun diseuss it fogether?

Many teachers have a limited soloc-
tion of boaks from which they can
chuose reading material. With first
language” speakers  these books are
ustally selected for a tertain grade
fevel f student. But for seconsd lan.
guage learners we have no way of
determining what the “level® of the
student in reading is. We still have
the same bouks. How can we tse them
mast effectively? Can we SELECT
mutterinls from thems that are both in-
teresting and READABLE?

The Cluze Test is a simple way to
determine whether or not reading ma-
terial is too difficult for students to
read - with success, Note that the koy
word here is SUCCESS. We shoyld
he trving to choose materials thist will
he appropriate for ALL of our students
and easy enough to rond so that we
cun provich: growth in knowledye and
wreater skill in reading.

The Cluze testing dovice is easily
maude and easilv scored.

1. The first step is to find a story
that you think ~ill be generally inter-
esting to the st.oé nts or that you want
to use for some specific grammar or
reading ~kills building exercises. |
hepefully interesting as well, '

2. Take the first 200 or so words and
delete every fifth word, putting a
blank in its plico. « For easy scoring
fifty blanks is most ensily converted to
a4 pereentage score, but it s not neees-
siry 1o have that may blanks). This
amount ean be cusily typed or writien
on one side of a single sheet of paper
and duplicated.

3. Give only this much of the se-
Jeeted  pussage to vour students to
read. Ask them to fill in the blanks
as they read by guessing what should
be there. You may want to have num-
bered the blanks for easier scoring,
also. This will allow vou to re-use
the test sheets if vou have students
write the words on a separate num-
bered piece of paper,

Students should be given ax much
time as possible though it will take
very little time as they become familiar
with the Cloze procedure. They are
asked to fill in each blank with a sin-

Continued on Next Page
¢
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"¢ word only (though contractions

*

Continuved from Page 15

are permissible).  The student can
read and reread the passage as many
times a8 he needs and in fact, wilt
find it necessiry to do so, .
4. "When the students nre finished
yous are ready to scomw the paperx.
Remember-.your are NOT grading

- students and the students should be

“told that. You are trying to determine
whether or not all the gtudents in your
cluss will have suecess' in rmding the
" whole story.

“The cloze passage muv‘?rsn he used
to initiate 1 motivating-len¥ner expe-
rience by disgussing it with the stu-
" dents after they have finished filling in
the blanks. This should be dene even

- though you muy find, after scoring the

papers, that therpassage is too dif-

. ficult to uxe any further. Both content
.. amd especinlly grammar choices can

be discussed with the students,
"The simplest. and most cffective
_seoring procedure is to match each

' '-"---ﬁmdont’s response * with the list of

words vou deleted. Accept ONLY
those wonds, even though you may
find synenyms or other appropriate

- words being used by the students.

Synonyms and “other™ words will- tell

. yvou much about the individunl stu-

dent’s knowledge of English but will
not be necessary for you to decide
-whether the reading clection is ap-
« propriate for the WHOLE CLASS.
For this decision vou will find the
more ohjective general score, more
stitable.

5. If vou have fifty blanks, the con-
version to pereentage scores will be
casy - multiply by two. If not, chang-
ing the score to percentage figures will
take a little more time.

Once you have these scores for the
whole class you will he able to deter-
mine the readability of the materials—
for that class.

Remember that in general, second
language students will not be able to
fill in accurately more than sixty or
seventy percent of the blanks of cven
easy reading material. They should
he told this from the beginning. Both
the teacher and the student should be
aware that (a) the student will not
always pick the original word and yet
may have understood correctly what
he is reading. And (b), the student
will be able to read and understand a
good deal of the passage even though
he may not know all the words—we
ajl do it occasionally in our reading.

If students get above 53 per cent

they can probably read the story on

- their own. The teacher will know that

this is a story which can be assigned
as extra reading or {o be read at home.

16 -

H the studnts get Below 43 per
cent then the material i too difficult
fur them to rend--eveh with the help
of the teachet in the classroom. It will
inctionte that there are just too many
grammatical and lexical rondblocks in
the wny of the student for him to he
able to read the story suceessfully and
without frustration.

What the teacher is loaking for js
a0t of scores for ALL students in
the class that will be abowe 43 per
cont (and for the most part below
03 per cent).

CAn that's it! If a large number of
students are helow 43 per cent—
DON'T use the story. . . at Jeast not
with tnose students. Try ugain with
anothe selection instead. 1If it seems
inyrassible to find a story to use for
the whole class from the material
thouks} yeu have then you will know
that vou must do one of two things. . .
aor both, You must find seme reading
material that is more appropriate for
vour students, that you can use with
them in the classroom, that they will
have 'success with, and that will take
them shead that one little step in
grammar knowledge and reading skill,
and towards new experience or infor-
mation. You may also find that it is
time to consider breaking up vour
classroom into two or more reading

Rroups,

These scoring areas, frustrational
thelow 43 percent), instructional
(43 to 53 percent) and independent
reading «above 53 percent), are gen-
eral areas and the teacher may find
that they need to be adjusted zome-
what, They are not ahsolute percent-
ages. But the cloze procedure works,
it will tell you a lot about vour read-
ing material.

Try it! Experiment! Use it!

L

service,
At this stage of American Fdncn-

tion, when se many of the goals that
we have strugiled so long for are agnin

being threatened, it would indeed he |
-fromie to find o that much we saw

as change was not change at afl. This - -

is a good titne to take a look ut what
tnhm:um edueation should be. What
is needed are’h
only in name but also in substan, .

—— St
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. ‘wtantly faced with presenting, review-

“same class. In-ndult ESL classes for
T immigrants, the tencher may also be

. —.inator of  interest, no common lane
- guage hackground, and no common 'mnvmt'.

- Jonges and frusteates the teacher. Both iy
.~ clnsses are diﬂicult e

mz: MJ‘" an& /‘??6

br Donna ilyin
Alemany Commuuity ,Couege Center f

Oﬁmmm!hmnt elamor any vidxmlimdmmctim With only a
clames where student attendance §s  little more effort,” tenchers can Imm
ermtic or transient pose muny spe- - <{p make tests Jﬂd devise ways to add
cific problems. The teddier is "con- .student self checking devices for each
unit or ohjective, (See BESL Re-
porter; HARRIS; VALETTE; etc. and
recent finpers on testing).

TEACHING AND TESTING AT THE SAME

What inlerests me even more than
roufine testing of units of work, or
spevific skill areas is collecting ways
of traching testing at the same
time. Dr. Alice U, Pack from Brigham
Young Uniwraity in Hawali demon-

ing, and testing at the same time,
Often a teacher may have three or four
different levels of proficicney in the

responsible for the phcement of stu.
dents and for accounfbility which i
ESL classes moans student progress
in attaining ESL proficiency. The
constant flux of - new- arrivals all
during a clnss period into these multi-
jevel classes with no common denom-
entation at. the tenth annual TESOL
if in New York City, 1976:

tish' Prepositions, Pro-
and Verhs through Participation

have also heen working with some
ideas of my own and adapting other
peoples ideas i order to present, re-
‘view, practice und test at the same
time. In addition to specific skill
areas, [ find it is even more interesting
a™ easier to present, roviev., pmctxr:o
and test in ocontextunl situations. I
beliove studonh perform better when
the material is interesting and follows
a thome or story line. I hope that
other teachers will join me in discover-
ing, developing. creating. and adapting
.ways to teach and test students at the
same time, Guess Tests, Picture Dicia-
tion Teaching Tests, Rictation/Read-
ing Tes's, Picture Created Clhze Tests

jevel of educatior in students’ own Lea
Innguage or educational system chal- n

teaching and testing open enmllmont

PLACEMENT AND Acmuunmm

- Short time saving tests are helpful’
in placing students into classes or in
deciding what materials may be suit-
able for a student. (Sce ESCOBAR or
ROBSON). Tests can show students
their EXSL. level of proficiency and show
that ther are progressing in seneral
English proficiency.

Teachers can also encourage stue
dents to assess their own Linguage
growth by giving lists of questions stu-
donts answer about their own lan-
guage abilities. (For beginning stu-
dents, these lists can be translifed into  and Dictation Cloze Reading Tests
students’ }inguages.) Given when stu- are some techniyues that have helped

enter a course, of instruction and  me.
ngain when the coure I completed,
the student self diagnostic survey
usually reflects Lhinguage growth and
can also show where cach student feels
more work is needed.

Teacher made tests and other de-
vices such as criterion referenced
charts, pre and p 1.8t tape cassettes,
and cummulat; - record folders con-
taining class work. text tests, cloze
tests and dictndions also help show .
students who attend classes rogularly  Nuinber Joss toxnmpl'o:
that they are progressing. t. Teacher/dtudent technique
TEACHING ONESELF . put some numbers on flash’ cards

e, B G0, 16, {05, $.50, 856, 1. 423;
With the many challenges of open etc. (Use 4 x 6 cards for small classes
enrollment teaching in adult ESL and put only one number on each
classes, I would like to provide an- card.) N
other challenge. Why not teach our- -—shuffle the cards Y
selves more about ESL assessment and —shaw a volunteer student a number
then share what we learn? More and that vou cannot see. (Numbers aze
more teachers are adapting EFL and toward students)
native speaker materials and methods

—tell the volunteer student to read the
for group work as well as for indi- number
94

Cuess Test:--memﬁc sktll areas (vo-
cabulary, numbers, time,’etc.)

Preparation:

Make flash cards or use recular drill
pictures, want uads, advertisements,
tapes, whatever

Shuffic or mix euch so that the
‘eqrher does not Know what the stu-
dent sces or hears. -

‘Strated suich a technique in her pres-

TESTING ADULT IMMlGRANTS IN OP:N ENROLLMENT PROGRAMS

- repeat what stndent says and write
" on hoard or tr.msparoncy the stud-ents’
exact words,
hé:skﬁwdnssxftheumxﬁmmﬁw

rd is the same as on the card. (H'wf

not, class corrects)

—repeat above until student fails two
or three times or unti] the volunteer
p-lssw the number test successfully.

-record when ench student pam
your informal test.

(At this point the number lesson is
an informal test for the volunteer
student, a reviow for others and a
presentation for newly arrived stu-
dents. It also provides a means to

check the volunteer’s oral ability since. |

the teacher ddes not know what js
going to be read or wmaid. The student
has to really communicate tlearly or -
the result will not be the same on the
board as on the card.)

2, Student/student technique
When one or more studonis are suc-
cessful with all the cards: g
~-qgk for other volunteers to go to the
baard to write the numbers,

shuffie the cards ngain and show only
to students who were successful in step
1 above, -

ask wtudonb. who demonstrated their
suceess in step 1 to read the numbers
to students at the board.

~ask students at the board to write
the numbers, (Iater those students
can assume render-speakler roles whon
they feel- successfuld

Tell students at their seats to pmc-
twe writing the numbers the reader-
speaker students are sayving. (Again
be sure to shuflle the cards and show
a card only fo the reader-speaker stu-
donis?.
- pext show the number ciard just read
to the students at the hoard and ask
cach to correet his number if it is not
the sume.  (Students in their seits can
also correct thelr numbers.)

record when students are successful,

Cuess Tesls--context or situation
Instead of testing numbers ia isola-
tion as described above, choose one of
the survival content areas neces<ary
for a student here in the United Statas,
For eximple hanking and business are
two arcas most people need to under-
stind when working or conducting
husiness.

Preparation:

- -make a number of checks filling out
numbers, names, dates, amounts, ete.
 Use blank checks or large flash cards
mdde jnto checks, or a ditto with a
number of checks cach designated by



»~

" a cue. efl. che® x, check xx, checfc xxx)

. —Shufile #he checks. (Thusing dittos;

- mike Mish cards each with a cue

designation oft each card eg. X, XX, or
xxx, efe.}
~—nnike a large replicn of a blank

':‘__dmckonthehoardoruseatmiw

parency of a blank check.

Teacher/student technique

—te}l rtudents to look at the check vou
. are halding. but that you can not sce.

(If you are using flash card cues, tell

the stugdents t8 find the check your
card refers to. eg. If the students sce

—— ---XX on your flash card, they find check
————XX on the ditto sheet.)

S
" board is the same as on the check

~-ask a volunteer student (one ready
for testing) to tell you the amount of
- the eheck. : _
—repeat what student says and then

- write the number in the proper place

on vour blank check. Write a student's
exact words,
—ask the c¢lass if the number on the

referred to. (If not, class corrects).
Only the numbers can be wni{ten, or
~both. the numbers and the numbes
wards on the check. t
---erase the amount on your bl§nk
check repeat with more cards until
student fails two or three times or until
the solunteer passes the number test
sueeessfully.

—sevord when a student is successful,

Student/student technique

-—ask for volunteer students to go to
the board and make replica’s of blunk
checks,

—~ask for volunteers to write the
amounts they will hear. (If using a
tranparency. only one student can be
tested at a time).

- -distribute a check or a flash card re-
ferring to 2 check on a ditto to students
who have successfully completed step
1.

—tell a student at the board to ask
or.v of the students with n check or
flash card for the amount of the check
he has. eg. “Jose, How much is your
check?”® or “Chi Wai, What is the
amount of the check you have?” (Be
sure that students who are writing the
numi.ors do not see the chieck of the
studvents wlo are reading the amounts. )
- tell all of the students at the board
or those at their seats who are practic-
ing to write what the reader/student
says. {(More advanced or quicker
writers can write the number words
too}

—keep a tally for students who an-
swered correctly.

—next tell student/reader to show the
check he has read.

—-ask writers to correct their answers.
--point to a correct answer at the
board.

\

~continte asking other Individunl

‘hoard students to ask another student

with a check for the amount of each

check. (Always be*sure that studoents.

writing, the numhers do not see the
check or cues, copy from other stu-
dents or get prompting help.)

The check writing technique can
be expanded to include questions
such as: “Who wrote the check?;
When did he/she write it? (a good
way to practice common men's and
women's names and spellings); Who
will get the money?; or (for cancelled
checks) Who got the money?, etc.

Very often students help each other
with the answers and the teacher walks
around answering questions and check-
ing the work of students who are just
practicing. :

When using this dictation-teaching
technique, some students can be form-
ally tested in spile of the bedlam that
may seem to have occurred. Have a
specific area in the room for testing
where ‘volunteers go. The teacher
proctors as the questions are asked,
the answers given and dictation writ-
ten, The rule: there is no testing if
others are contributing to the effort.

Picture Dictation Teaching Tests

Situational pictures present oppor-
tunities to teach, review and test at
the same time.

Materials needed: -

~-a large (preferably colored) story
provoking picture in a context of in-
terest and student need. (Trans-
parency can be used)

—a regular deck of playing cards (52)
—blank dittos

Preparation:

—add a clock to a picture.

—-tell students to name the people in
the picture.

—draw out a story about the picture
from the students.

—write the story on the board or ask
an advanced student to write the story
(Th~ teacher quickly corrects errors
after recording students skill at dicta-
tion.

-.ask another studerit to copy the
story on a ditto, (Teacher corrects
errors later and reproduces for a class
reading lesson.)

. draw out questions that can be
asked about the story just created.
—write those questions on the board
or have an advanced student write the
questions. (Correct any errors quickly
after recording students dictation ef-
forts.!

-—number the ten best questions stu-
dents can ask and answer about the
story.

--instruct an advanced student to
write the ten best questions on a ditto.
{Teacher corrects errors later and re-

20 ,

produces for a reading comprehension
lesson).

~-abtain an ordinary deck of cards
(62). .

1. Teacher/student technique

~-shuflle the 52 cards.

---hold the cards with the numbers, or
face cards toward the students. Don’t
Ipok at them.

—tell students that each time an ace
appeais the students must ask you
the 1st of the ten questions they have
just chosen about the story they have
just created. If a two of uny suit ap-
pears, they ask gquestion number 2,

(They never tell you thg number and
you do hot see the curdw
are four suits, any number

asked four times)

—tell students if a face card appears
they must ask you a question about
yourself. . . ur about the class or the
room, but not about the story. (Suit-
able types of questions might be
elicited and put on-the board before
beginning.)

- .do a few examples hy showing a
card to the class. Students ask the
question cued. - Teacher responds with
the answer.

2, Student/student oral technique
-~ask for a volunteer to answer ques-
tions.

selent about 13 or 20 cards. (be sure
to have all' 10 questions represented,
a few repeats and a few face cards.
Do not let voluntecr student sce the
playing card.)
.. give a playing card to students who
understand the system.
..-ask a student with a playing card to
ask the volunteer the guestion cued
by his card. (Do not let answering
student see cue card.)
—record volunteer student’s success
in answering the question. Class cor-
rects if answer is wrong.

3. Student/student written technique
- .replace repeated numbers with dif-
ferent numbers {cg. If you have two
fives, keep one five and add an extra
three) :
—shuffle cards again.

ask for volunteers to go to the board
to write answers. (Other students
practice in their seats)
--give a plyving card to students who
understand the system.
. ask a student with a playing card
to ask the question cued by her card.
—tell writing students (at the board
or seats) to write a natural answer
to the question. (Those who are faster
or more advanced ean write a longer
more complete answer under the na-
tural answer.
—A natural answer to the question:
“Where are Mr. and Mrs. Anderson?”’
is in the bank. A complete sentence



amwozgs They are in the bank. or

They have just gone to the bank to
:_.,'J; Mr. Anderson’s check. ctc.)

Dictativn Reading Tests. Created
stories from a situational picture or
stories in class room materinls can be
used a8 a dictation test for some and
a reading comprehension lesson for
others. (1) Give lined paper to stu-
dents tgkimx the dictation test (group
1. (2} Give typed copies of the story

~ to those desiring to 'mlnheisound to

symbol (group 2). (3) Give e stu-
dents the typed copy of the story with
comyrehension questions to answer
{group 31. {4) Instruct studosgs in the
first two groups fo listen as tite story is
read. (Students in group three, rend

the story and answer the questions).

() Then read the story aloud once.
{6) Tell students taking the dictation

test (jroup 1) that the story will be

read line by line and that they will

" write. (7) Instruct those in group two -

to follow alung as the story is read.

. (8) Read the story a line at a time.

Repeat each sentence only two times.
Read in a natural conversational man-
ner pausing after phrase grougs. (9
At the end, read the slory completely
one more time. (10) Collect the die-
tation from students in group 1 using
it as a test. Give one point for each
correct word. If desired, spelling and
punctuation can also be scored, but
make separate categories.

Collect reading comprehension an-
swers from group 3.

Picture Created Cloze Tests. An-
other variation of the created picture
story (or for any reading materials) is
to use the storics as originally written
and make a cloze test for the lesson
or a cloze dictation test. (When mn-
terial has been used before as a read-
ing or dictation lesson, paraphrase the
story. Use slightly different structures
and vocabularv still keeping in the
contraints of ihe proficiency level . ..
and keeping the cssentinl meaning of
the original story)

Making the clozes (1) delete every
7th word leaving the 1st and last
sontences intact. (2) Number the
blanks. Three prefcred rules for cloze
teus using class created or teacher
mide steries or when paraphrasing
are:

1. Use natur:l easy flowing sentences
within students proficiency level and
on a topic students have studied.

2 Seclect blanks that are different
words if for some reason the same pro-
nouns and articles scem to appear as
the 7th word. Rewrite the story add-
ing an adjective or a noun phrase or
two to avoid this.

3. Avoid using difficult parts of
structure elements or words where the
context does not make the blank clear.
(Before giving students the test, try

it out on some rative soeakers, If they
can’t £l in the blanks, rewrite the
story o that the blanks will be more
casily done.)

Directions to students taking the cloze:
1. Read the whole story.
2 Then go back and fill in the blank

the word you think is missing, Use a

pencil, For .example:
Mr. and M. Anderson went to
ey & chéck at the bank.
They . — going to buy some
clothes.
" 3. Use only one word for each blank.
4. Words like “don’t”, “can’t”,
“he's”, and “you're” cun be used to
fitl a blank.
Their son needs shoes, but he
5 — Need any pants.
5. Try to fill every blank.

Dictation Cloze Reading Test

Alternate directions to students tak-
ing the dictativn cloze test are the
same except for 2. which is changed s
follows: : : .
2. Then listen as I read the story. Fill
in the blanks with the word, that 1
read,

Administering the cloze or the cloze
dictation: ’ :

Many ways of giving and scoring
this type of test are possible. One way
to give the test to some and yet use it
as a practice device for others is to
give two copics of the deleted reading
pages with a ¢arbon between to those
desiring to take it as a test. Instruct
them to turn in the original when the
test is completed.

Then if using the dictated cloze, get
volunteers to read the words that were
read for the blanks. If using the pic
ture created cloze, get volunteers to
toll the words they selected for each
blank. Be certain that students know
which words are acceptable or not.
Draw out reasons from the students.

Teacher/student scis of tests.

At this point Teacher-student sets
of tests (similar to those developed by
Atice (. Pack : could be utilized. After
the discussion, hand out teacher sets
of the cloze with the correct word
tvped or written in the blank in an-
other color if possible or at least put
in a box. Alternate acceptable words
could also appear in a vertical line in
the box.

Students can correct their work.

Later these sets could be used for
roview or festing in the peer, dyad
technique developed by Dr. Pack.

TESTING RESOQURCE LIST
for Adult Open Enrollment Programs

For a quick easy to read reports
~—"Fncus on Testing.” BESL Reporter
Vol I No. 2, September 1975. Bilingual/
ES.L. Center, 100 Frunklin Strect,
New Holland, Pennsylvania. 5
O

Two recent testing bibliographies

—Eacpbar, Jomnas Sculley  and  John
Phaugherty--1976. A Teacher's Plan-
ning Handbook for Deceluping  the
ESLIABE Instructional Program. Il
linois ESL/ABE Service Center, 500
§. Dwyer Avenue, Arlington Heights,
Hitnois G605, ‘

—Rohson. Barbara and Suthertand, Ken-
ton—1975. Selected Annorated Bibli-
ogrophy for Teaching English to Speak-
ers of Vietnamese, Arlington, Virginia
22209, .

A quick oral placement test: S

—Kunz. Linda et ats “The John Test”
An oral production test develsped in
New York City for adults. For free
copies write to: Jean Bodman. AERC,
Jersey City State College, Jersey City,
New Jersey (07305, .

Four books helpful to teachers making

their own tests: '

—Burt, Marina K. and Kirparsky, Carol
1972, The Gooficon, a repuir manual
for English. (Rowley, Musvachusetts:
Newbury House).

—~Harris, David P.—1969. Testing En--
glish ay @ Second Language. (New
York. McGraw Hill). '

—~Nilsen, Dan L. F. and Nilseu, Allcen

Pace—1971. Pronunciatian Contrasts
in English (New York: Regenta).
—Valette, Rebecca—1467. Molern Lan-
puage Testing, a Handbouk  (New
York: Harcourt, Brave & World, Ine.).

Two recent collections of papers on test-

ing: ]

—Jones, Randall L. and Spoloky, Ber-
nurd—1975.  Testing Langucge Pro-
fictecny.
for Applied Lingeistios). ‘ _

—¥ilmer. Fadie and Spolsky, Bernard--
1975. Papers on Language Testing
19671974, Washington, D.C.. Teach.
ers of English to Speakems of Other
Languages.

Some other testing papers:

—Aitken. Kenneth G.—1976. “Discrete
Structure Point Testing Problems and
Alternatives.” TESL Reporter, Vol. 9,
No. 4. Laie, Hawaii, Brigham Young
Piniversity. '

—Haskell, John—1975. “Putting Cloze
into the Classroom.” English Record,
Vol. 26, No. 2, Spring. Uneonta, NY
13820.

—Herbert, Charles H. 14975, “Language
Diagnosis  and  Assessment  Testing
Technignes and a Program for Nat-
ural Language Development”  Paper
delivered at TESOL Convention, Los
Angeles, California.

—lvin, Donns—1975. “What Grade is
Dr. Chan in? TESL Reporter, Vol
8. No. 4. Box 157, Lae, Hiwii; Brig-
ham Young University.

—Junz, Jon 14976, “Improving on the
Basic Fre-—the M-C Cloze." For copies
write to Jons at Lincaster-Lebanon
Intermediate Unit, 1110 Enterprise
Ruud, East Petersburg, PA 17520,

—Olsen, Judy E. Winn-Bell—1976.
“Adapting an Ora terview to a
Mass Listening Test.” Paper presented
at the tenth annual TESOL Conven-
tion. For copivs write to: Judy Olsen
at Alemany Community College Center,
750 Eddy Street, San Francisco, CA
94109,
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